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Advancing the ECCD Agenda in the Arab Region
Report and follow up to the regional workshop of March 2010

Introduction

Both the process leading up to the workshop, and the meeting itself, showed a palpable demand for a platform that would facilitate a collective approach to advancing the early childhood agenda in the Arab region. The mapping exercise, preliminary as it may have been, provided sure indications that the ECCD field had accumulated expansion and vitality in the last two decades. The variety of ECCD programmes in the region, well represented at the workshop, illustrated the multiplicity of actors who are looking for a structure that would allow them to work together towards nurturing the “movement” for early childhood.

The workshop’s focus on mapping programmes and services and identifying strategic priorities produced a solid enough ground for a confident move towards organising a regional platform on a more formal basis than what existed before, and more inclusive of the on-going efforts, which remain fragmented. The programmatic recommendations, both specific to age categories or related to cross cutting issues, are also an indication of the huge potential for diversifying, expanding and improving the delivery to children and families, and driving the demand for appropriate national policies. There is material here for a collective programme of work that would give the regional platform a concrete foundation.

The workshop recommended that ARC should continue to facilitate the process. The recent meeting of ARC’s board of Trustees (12-13 June 2010) has endorsed the recommendation and encouraged the coordinating team to pursue the process as effectively as can be.  This initiative should now lead to the emergence of a structure targeting in priority ECCD actors within civil society, and to some extent their close counterparts in government structures, with programmatic elements to give the “network” a clear and concrete purpose, and a common conceptual framework to orient the direction of the regional work. 

This note aims at reporting on what has been achieved, and pursuing the process of consultation among workshop participants in the first instance, with a view to reaching out to other potential actors who have not been able to attend, or have remained out of the first round of contacts for logistical reasons. 

This document will proceed in two parts:

Part 1 - Reporting from the workshop, in three steps

1. A summary report of the workshop.

2. Re-stating the conceptual framework.

3. Presentation of the programmatic recommendations from the workshop, and the emerging components of a possible regional programme.

4. Financial report

Part 2 - A proposal to launch a formal platform for networking and collective work in the Arab region.

As a complement to the above, ARC will elaborate in a related document the strategic directions for its own regional programme, which in many ways will support and interact with the collective work of the regional platform. Such a document will be made available upon request.

NB - All documents related to the workshop (including this one) are available on ARC’s website, (http://www.mawared.org/eccd/reginit/).

Part 1 - Reporting on the Amman workshop.
1. Summary report

Over 70 people attended the four-day workshop (22-25 March 2010), representing a wide variety of early childhood actors in Arab countries (see the list of participants per categories in appendix 2. The list with e-mail addresses can be found on http://www.mawared.org/eccd/reginit/).  The purpose of the workshop was to compile an overview of the ECCD scene in the Arab region, generate a collective process of consultation about regional programmatic directions, and explore ways of establishing a coordinating structure, with a common work programme. ARC facilitated the process leading to the workshop, and received remarkable support from the ECD team at Save the Children in Jordan. It is also to be noted that a larger steering group helped ARC’s team in the preparation process, and supervised the proceedings at the workshop itself.

Financial support for this regional initiative/workshop was received from the Open Society Foundation (including for two mapping studies), Bernard van Leer Foundation, Save the Children (Jordan), Aga Khan Foundation, the Consultative Group for ECCD and UNESCO. At the opening of the workshop, and at various other times, representatives of these organisations have briefly outlined their own plans for early childhood in the region, and expressed their support for the collective approach that would emerge through this initiative. 

The consultations in the lead up to the workshop were triggered through a widely circulated concept note, which reviewed the developments that have transformed the early childhood scene in the Arab region in the last two decades, following the emergence of regional collective work towards the end of the 80s, and then its gradual decline at the turn of the century. While the increased attention to ECCD globally was met in Arab countries with the accumulation of professional approaches and resources, expansion in programmes, multiplication of pre- and in-service training, and even elaboration of national policies, etc. there was a notable absence of coordination among the key actors in the region. The idea of triggering a collective process through a regional workshop was received with remarkable enthusiasm and expectation.

The consultations leading up to the workshop coincided with two other significant processes:

- The preparations for a world conference to assess achievements in implementing Goal I (specific to early childhood) of Education For All adopted in Dakar in 2000, to be convened in Moscow on 27-29 September 2010. 

- The plans of the education department at UNESCO in the Arab region to convene a high level conference for Arab countries to review the status of ECCE in the region, increase awareness of the importance of focusing on the early years, expand early childhood programmes and services, activate the contribution from the region to the global early childhood scene, and also prepare for Moscow. (The workshop was also an opportunity for holding a meeting of the conference’s steering committee).

This convergence gave the workshop an added value by offering key civil society actors engaged in ECCD in the region an opportunity to organise, and influence the shaping of the early childhood agenda in the region for the years ahead.

The workshop itself progressed through four stages:

Stage 1: Establishing the collective approach to ECCD, through group work on a framework that would provide both an agreed conceptual foundation and a coherent structure to review programmes. This step will be given specific treatment in section 2, right after this summary report.

Stage 2: Compiling an initial mapping of what’s happening in the field of ECCD in the region. This was done through a combination of components:

a) A number of mappings had been commissioned in preparation, and their results, along with those of existing studies and initiatives, were presented during the workshop. They included:

i. Global trends in ECCD: Louise Zimanyi, the Consultative Group for ECCD.

ii. Overview of ECCD in the Arab countries, Divya Lata, the Open Society Foundation.

iii. Programmes and services in some Arab countries, Basma Jadayel Faour, researcher.

iv. Pre- and in-service training in ECCD in Lebanon, Boushra Kaddoura, researcher.

v. Case study on ECCD in Palestine, with insights on ARC’s regional programme, Nabila Espanioly, Al Tufula. 

vi. Arabic resources for ECCD, Ghanem Bibi, ARC.

vii. Reflections on concepts, programmes and networking for ECCD in the Arab region, Malak Zaalouk, UNICEF regional.

b) At different times during the workshop, current initiatives in the region were also presented, for example:

viii. Early childhood in emergencies: the experience in Lebanon, May Abou Ajram, ARC, and with Iraqi refugees in Jordan, Muna Abbas, Save the Children.

ix. Reporting from ARC’s regional conference on ECCD and inclusion convened in November 2009, May Abou Ajram, ARC.

x. Working for ECCD in the Arab region, Muna Abbas, Save the Children.

xi. Plans for scaling up studies in Arab countries, Sara Hommel, the Wolfensohn Center at the Brookings Institution.

xii. Plans for a UNESCO High Level Regional Conference for Arab countries, Higazi Idris, UNESCO.

c) In parallel with the conference on inclusion in November 2009, ARC convened an ECCD working group, with participants from several Arab countries. The group discussed the four cornerstones (see section 2 below) and used them as a framework for brain storming, and carrying out a quick mapping of challenges and programmatic needs in the early childhood field. Both the members of the group and their findings nurtured the preparation process, as well as the proceedings during the workshop itself.

d) There were also four presentations on experiences for establishing and implementing national policies in Jordan, by Maha Homsi, UNICEF; Lebanon, by Mariam Ibrahim, the Higher Council for Childhood; Syria by Hadeel Asmar, the Syrian Council for Family Affairs; and Yemen, Majda Aawasa, Higher Council for Motherhood and Childhood.

During the workshop itself, a “live” collective overview was compiled through six working groups*, who looked at those results and added information from the participants’ own knowledge of the field, to produce a fairly accurate picture of the status of ECCD in the Arab countries represented in the workshop. 

It would be cumbersome to summarise the results of this mapping exercise here, but the studies, mappings, presentations, reports from the WGs, and most workshop-related documents can be found on ARC’s website (http://www.mawared.org/eccd/reginit/).

Stage 3: This focused on getting programmatic recommendations from participants, within the same six WGs*, including identifying strategic priorities for collective regional work. The WG reports on programmatic recommendations will be presented in details in section 3.

Stage 4: The final step was to gather the participants’ views regarding the structure for coordination of regional work. The discussion and recommendations will be presented and elaborated upon in section 4, which will also propose a way forward.

2. Conceptual foundations. This section will briefly recapture the approach used for organising the work during the workshop. 

2.1 The four cornerstones.

Launched by the Consultative Group for ECCD in 2007 as a set of priority messages for advocacy, they are continuously up-dated and further developed, also as a framework for programming. For example, the version that was used for the Amman workshop has now been slightly updated (this link). As a quick reminder, here are the titles of the cornerstones:

1. Early childhood from pregnancy to 3 years: Starting at the beginning.

2. From 3 to 6 years: New opportunities for discovery and learning.

3. From 6 to 8 years: Schools ready for children.

4. Overall: Policies and action plans for early childhood.

Time was allocated during the workshop for debating the cornerstones in four working groups. There was initial resistance on the part of some participants on the basis that there was no need to import a ready made conceptual framework.  But the cornerstones were gradually assimilated as a product of a collective process at the global level, to which the region has contributed and can continue to contribute. They were then agreed and used as a framework for four working groups to compile a mapping of the current situation, and to identify programmatic priorities for the region.

2.2 The holistic and integrated approach to ECCD. 
It was obvious prior to the workshop, and it gradually became clearer during the meeting, that the four cornerstones needed to be grounded in more detailed conceptual foundations. In fact, other documents recently produced also within the CG, namely a long “definition” of ECCD and an updated set of principles related to the conceptual foundations and to programming, had been distributed to participants. But that was done very late in the lead up to the workshop, and only in English. Furthermore, no time was available during the four days of the workshop for a presentation and discussion of the definition of ECCD. (These documents, along with briefs on the four cornerstones, can be found on ARC’s website: http://www.mawared.org/eccd/reginit/. See also the CG’s website: http://www.ecdgroup.com).

On the other hand, some participants in the workshop, who had been active contributors to the regional work on ECCD initiated by ARC in the nineties, insisted that it was necessary and more relevant to re-capture the output of the collective work carried out over more than a decade within the region, and produced in Arabic. It was the result of a long and collective process of adaptation and assimilation of the principles guiding the work in early childhood, into the context of the Arab region: the holistic and integrated approach (HIA) to ECCD. There were reminders that interactions with the work of the Consultative Group all along had also contributed to nurturing the work on the HIA in both directions. That process culminated in the region in the production of a manual simultaneously in Arabic and English as a tool for training on the HIA (only the Arabic version was published in hard copy in 2003).

There were moments in the workshop when partial glimpses were given of what the HIA was about, in fact more in the form of what should be its status and role as an agreed foundation for the work in ECCD in the region. In order to give the actors who want to engage with this initiative just a taste of what the HIA is about, we attach excerpts from chapter 1 of volume 1 of the manual mentioned above. (Appendix 1. For the Arabic edition of the manual, please write to arcleb@mawared.org).

2.3 A common conceptual basis?

Perhaps one of the first act in the process of setting up a platform for coordination and networking in the Arab region should be to work again on “refreshing” the system of values and the conceptual framework, which will constitute the foundation and guide the common work, in programming as well as in campaigning and advocacy. The task of organising such a process will be handed over to the group who will steer the establishment of the platform, as it will be detailed in section 4 of this document.

3. Programmatic recommendations and priorities for the regional work.
The collective work during the workshop followed sequential steps, moving from mapping the current situation of programmes, training, resources, research, etc., to identifying challenges and needs that can be addressed collectively in the region, to proposing priorities for a regional programme of collective work.

In this section, we present in details the feedback from the last stage of the work in six WGs. The following set of programmatic recommendations were compiled by each of the working group. They would be familiar to ECCD workers in most similar contexts. But it is important to bear in mind that they have not been submitted really to collective scrutiny, let alone being agreed as a final set of priorities.

3.1 WG on cornerstone 1 (pregnancy to 3 years): Starting at the beginning

a) General considerations:

- A good approach is to divide this “age category” into two “periods”: a) prior to and during pregnancy, and b) the early years.

- It is important to identify the actors who bear the responsibility for care and services.

- Nevertheless, working with government and the media is crucial.

b) Recommendations

	What
	How
	Who

	1) Prior to and during pregnancy
	- A health register for every woman

- Programmes for empowering parents

- Educational programmes on mother and child health, covering breast-feeding, immunisation, etc.


	- Teaching institutions of health, nursing and social services

- Ministry of health (health centres).

- Ministry of social affairs (social and community centres)

- Religious institutions

- The media

	2) The early years: a supportive context within the family and in the community
	- Standards for health and safety

- Educational programmes for parents

- Pre- and in-service training for child carers

- Specific programmes for the age category 0 to 3 

- Nurseries
	- Ministries of health, social affairs and education

- Municipal authorities

- Security services

- Religious institutions

- Social institutions, e.g. for orphans

- Media programmes for infants and their carers

	3) Networking and coordination
	- A collective website

- Professional standards and assessment mechanisms

- Communication and interaction with the local community, as well as with the national, regional and international levels

- Conferences and publications
	Establish an institution or organisation to facilitate such tasks


3.2 WG on cornerstone 2 (3 to 6 years): New opportunities for discovery and learning.

a) The child: 

· Ensure flexibility in the pursuit of learning and discovery, with appropriate curricula. 

· Organise the space from a “classroom” to a “centre of activity”. 

· Low cost educational resources produced with local and cheap materials, including published materials with non-luxury paper and in soft-back. 

b) Child carers in all fields (health, education, social support..):

· Appropriate training on child development, to be expanded within academic institutions.

· Supportive context: self-esteem based on the critical importance of early childhood, in-service training, better status and salaries..

c) The parents:

· Educational activities and materials (including stories) to get parents more engaged in the learning of their children: dearth of such material in Arabic!

· Opportunities for parents to get involved with nurseries and KGs, including a formal role designed for them within the curriculum.

d) The community:

· Involvement of social and economic institutions in financing services for young children and their parents.

· Better use of social institutions, including the use of their volunteers, for evening activities related to early childhood.

· Engaging religious leaders and institutions to broadcast positive messages about early childhood and child rights.

e) The media: 

· A continuous flow of information to sensitise parents, the community, the public and government on the importance of engaging with early childhood.

· Monitoring media reports on issues related to early childhood.

· A dedicated TV channel with quality programmes.

· Free advice to audio-visual directors, producers and critics.

f) The government: 

· National policies in support of the early childhood sector.

· Networking with local authorities to mobilise resources for early childhood.

3.3 WG on cornerstone 3 (6 to 8 years): Schools ready for children

a) General comments

· Also: children ready for school, through programmes to prepare parents and children.

· High levels of school drop-out is a major problem, but there is also the parallel problem of automatic/universal promotion, which leads to students ending the primary level with very poor educational results. 

· The primary education system as a whole is in need of attention.

b) The school: Focus on quality.

· Address the balance between universal enrolment and class over-crowding.

· Better teacher training, including in-service teacher monitoring and support, with a focus on knowledge and continuous assessment of individual child development.

· Improve the status and salaries of early primary education teachers.

· Educational activities for parents, including engaging them in school councils.

· Engaging students in the running of the school through students’ councils.

c) The government:

· Coordination among ministries (namely education, health and social affairs) to create a positive context for schools, and a coordinated approach to the situation of drop-outs, engaging teachers, parents and social workers.

· Improve the standards of training, recruitment, monitoring and promotion of teachers and other workers in the educational system.

· Establish structures within the ministry of education for engaging parents in the educational system.

3.4 WG on cornerstone 4 (overall): Policies and action plans for early childhood.

a) Prominent challenges:

· Who bears the responsibility for national strategies? It is imperative that a participative approach ensures cooperation in developing policies and legislations between the government and civil society organisations, as well as with the parents and children themselves. Although pressure is often exercised by the decision-makers to push forward..

· For such an approach to be effective, knowledge and social awareness of early childhood matters are indispensable at all levels, from parents through to decision-makers. Ensuring that the latter have such knowledge is crucial.

· Coordination within every institution and between all of them, particularly the ministries concerned (education, health, social affairs, culture, information, finances and wakf, higher education, environment, etc.)

· When elaborating policies, we need to have an analytical grasp of the status of children in society, within the economic, educational, cultural and value system of each country. For this, the scarcity of reliable data is a real challenge.

b) Major recommendations:

· Work for a national strategy for early childhood, as an integral part of national development strategies in every country. The existence of such national strategy ensures continuity, allows the expansion and outreach of programmes, and should improve the quality of services.

· Insist on the participation of civil society actors at all stages of establishing national policies.

· Raise awareness and advocate for the importance of early childhood, with the primary stakeholders: parents, health and social workers, educators...

· Revise all aspects of the national legislation related to early childhood in every country, and assess their conformity with international conventions. 

· Develop and activate mechanisms for the implementation of every relevant law, including a system for monitoring progress.

· Focus on policies and legislations that strengthen the role of the family as the primary and most important social institution for protecting and caring for the child in the early years, focusing on the first period: beginnings to 3 years.

c) Mechanisms:

· Build the capacities of the personnel of national councils and commissions in charge of early childhood, and equip them for influencing national orientations when developing specific legislation.

· Conduct an analytical study of the processes followed by the work on strategies in the Arab countries that have engaged in such work, draw the lessons from those experiences, and make such studies available for use through a resource centre.

· Establish a regional consultative body to support countries in the region in all matters related to early childhood, which would include, for example:

· Competent human resources and specialised training

· A rich library of knowledge resources

· A system for monitoring and evaluation

3.5 WG on Arabic resources and capacity building

On capacity-building:

a) Elaborate a general framework of key components in the process of building capacities:

· The competencies and skills required

· The methodologies of training

· Monitoring quality and ensuring sustainability

· In-service support (rotation of training)

· Access to sources of knowledge

· Documentation and transformation of experience into knowledge.

b) Compile and maintain a database of trainers and resource persons, along the following entries:

· The general qualifications

· The specialisations

· Whether organised as individuals, teams or institutions.

c) A database of other components:

· Quality training programmes 

· Available training resources and manuals 

· Tools for evaluation 

· Mechanisms for sharing, distribution and accessibility.

d) Create a forum for the professionals engaged in capacity-building:

· Both for virtual communications and real encounters

· With a view to establishing a “critical mass” of competencies

· Adopt a networking method for the production of resources, through circulation and “maturation” of drafts.

e) Use the media:

· A data base on quality channels and programmes

· Develop and disseminate indicators and standards for assessment

· Workshops for informing and engaging media professionals

· Compile and broadcast academic and field research (abstracts, links..)

· Create a satellite channel specialised in ECCD, and build its programme around the holistic integrated approach and the four cornerstones.

On resources.

· Complete the mapping of resources started for this workshop

· Pursue the publication of “anthologies” to cover all components of the holistic integrated approach and the four cornerstones.

· Translate materials that support the use of the four cornerstones in programming

· Finance a programme of translation into Arabic (fundamental texts, articles, etc.), and from Arabic, for interaction with the global scene.

· Create a web-page for research (like scholar google)

· Develop the project “partnership for the distribution of resources” among key ECCD actors in the region

· Make available all texts and documents on the Internet

· Create the “site of sites” for up-dating, sharing and maintaining the links

· Revision of individual sites for easier access, surfing and downloading

· Publish a “newsletter of newsletters”: selected articles, relevant information, facilitating communications..

3.6 WG on research

a) General considerations:

· In approaching research, we have to keep in mind how to support advocacy, and to inform policy-makers.

· Research components in NGO programmes are usually short-term, if they exist; a sustained cumulative process of human and financial resources is necessary for building a capital of competencies and research products.

· Replicating research done elsewhere may be useful, but we need to create our own tools, adapted to our context, and this is a challenge!

· We need a research institute for early childhood, where 

i. existing studies and data can be compiled, so that we don’t start every time from scratch

ii. all new research can be processed, stored and made accessible (something like scholar google?)

iii. researchers can work together.

· Perhaps we could start by convening a first conference for researchers and academic institutions specialised in child development.

b) The topics of research - Two methods can be combined to chart the possible fields (sub-points are given for illustration and don’t pretend to be exhaustive): 

Method one - The first angle considers the key stakeholders:

i. How the child learns

· Language development- diglossia or classical 

· Cognitive development

· Social development

· Impact of play, drama and storytelling on children

· Transition issues

· Curriculum models

ii. Parenting

· Parents attitudes, relationships..

· Mother-child interaction

· Level of education

iii. Educators

· Effectiveness of professional development

· Qualifications

iv. NGOs and INGOs: Monitoring and assessment systems

Method two - The second angle uses the four cornerstones:

C1-Start at the beginning - Conception to age 3

· Health and nutrition services and systems of support to families and communities

· Issues that occur in homes such as exposure to violence, stress, and opportunities for explorations

C2- New opportunities for discovery and learning for children aged 3 to 6

· Educational opportunities

· Participation in ECCD programmes or not 

· Family participation

· Community participation

C3- Schools ready for children aged 6 to 8

· Socialization aspect

· Language development

· Factors leading to dropout 

· Family and community

C4- Ensure the development of policies on early childhood

· To help in policy making: evaluate, monitor and provide a review of the situation in the form of data, indicators and outcomes

c) Types of research:

· Academic research, both qualitative and quantitative, is important, particularly when it is designed to serve practice. 

· Graduate programmes have to develop capacities in this field, in order to increase the pool of competencies.

· However, action research has to be given priority in early childhood, as it focuses on how we can do things better. It is:

i. A reflective process, supported by inquiry

ii. Collaborative, through real experiences

iii. A cycle that runs through: identifying the problems and/or posing the questions; gathering data, documenting and examining/reflecting; implementing a course of action; assessing own practice and posing new questions…

3.7 Regional programmatic priorities: 

After the presentation and discussion of the lists of recommendations, the WGs were asked to select the top priorities that would be achievable at the regional level in 2 to 3 years. Some of those recommendations overlapped. They could be summarised as follows:

· Disseminate and develop the conceptual foundations of ECCD, i.e. the holistic integrated approach, and the four cornerstones as a framework for advocacy and programming.

· Organise a programme for raising awareness, campaigning and advocacy on the critical importance of early childhood in human development.

· Work towards introducing ECCD as an integral and prominent part of national policies for education, health, social development, budgeting, etc.

· Develop expertise in revising legislations from the perspective of the importance of investing in early childhood, in assessing their conformity with international conventions, and in designing mechanisms for their effective implementation.

· Nurture the academic research focused on practice, using in particular the action research approach.

· Activate and up-grade networking at the local, national and regional levels.

· Use networking in order to strengthen the voice of ECCD organisations and improve conditions for early childhood professionals, and increase the impact on the elaboration and implementation of national policies and plans of action.

· Develop the local and regional leadership for early childhood, and build a “critical mass” of professionals engaged in policy and training.

Part 2 - A proposal to launch a formal platform for networking and collective work in the Arab region.

The participants in the regional workshop confirmed the strategic need to establish a formal structure to coordinate the collective work of ECCD actors in the Arab region, and have mandated ARC to facilitate the process. This section summarises the discussions during the workshop, with a few additional considerations, which may help take to facilitate the process.

It is to be noted that the model of the Consultative Group for ECCD was presented at the workshop, and it was felt that a similar formula could operate effectively in the region as well.

1 A few general considerations have emerged, which may affect the approach to developing such a structure.

1.1 An initiative of civil society ECCD actors.

From the start, the regional initiative that culminated so far in the workshop in Amman had opted to operate in priority within civil society. The rationale was built along the following lines:

- NGOs and the private sector institutions implementing ECCD activities have played a pioneering role in the Arab region. However, they have not built a formal platform for themselves, which would allow them to capitalise on their collective achievements. 

- It is time for civil society actors to (re)activate collective approaches, in order to better manage knowledge and information, build the capacity of the sector on to higher levels for expansion and quality, and drive the early childhood agenda through campaigning and lobbying at the national and regional levels.

- There were strong calls to include the public sector in the approach to networking. In fact, there is a widely shared conviction that developing ECCD to its full potential, particularly for reaching out to the education-poor communities, cannot be done without the serious commitment of governments and local authorities to engage with the full array of early childhood services.

- On the other hand, both UNICEF and UNESCO have initiated regional processes (including conferences, past and imminent, namely the UNESCO High Level Conference in Damascus of 20-22 September 2010) that are contributing to increased attention to early childhood within ministries and other governmental departments. This may lead to a structured regional approach by Arab governments towards a concerted engagement with ECCD. 

- In this context, this specific regional effort has neither the mandate nor the resources to organise a platform that would include governments. But civil society organisations have to get their own act together and harness their potential in a regional structure, in order to play the significant role that should be theirs, hopefully within a broader movement that would include governments and multilateral actors.

1.2 Sub-regional imperatives?

One of the primary observations made during the consultations and at the workshop was the limited number of Arab countries from which ECCD actors were approached and/or participated. This is due to inherent limitations of working with civil society. Whereas initiatives in early childhood by NGOs or the private sector are vibrant in certain countries, they are either inexistent or sporadic and marginal in others. For example, here was a notable under-representation of North Africa and the Gulf at the workshop. This reality leads to pose at least two proposals to address the issue while setting up the platform:

1) Serious efforts should be made to establish contacts with civil society ECCD actors in as many Arab countries as possible.

2) At a later stage and in the light of the results, the network could consider mechanisms to organise itself in sub-regions.

1.3 Multiplicity of actors within “civil society”

Obviously, the non-governmental ECCD field encompasses a variety of actors whose specialisations, approaches and methods may seem difficult to harness into a common programme. However, this should not deter from investing serious work and resources in the endeavour. The conceptual background presented briefly in section 2 of this note should provide both a common ground and clarity of purpose for those willing to join such an approach.

2. The categories of ECCD actors who would be partners in the platform or network.

As we design the structure of the platform in the making, we have to establish a clear map of the ECCD actors who could join the initiative. One pragmatic way to start is by listing in defined categories the organisations who participated in the consultations leading up to the workshop, and were invited to participate (whether they came to the meeting or not). This is presented in appendix 2.

This list does not represent the field exhaustively, but a look at their distribution should give us an indication of the categories of ECCD actors who could constitute the “membership” of the platform/network. Here is a listing, with a few considerations, proposed as a starting point for consultations.

2.1 Local actors, generally NGOs and the private sector: 

· Though not all countries were represented, this category has the highest number of organisations. We posit that they should also be the largest component in the platform, and a more systematic mapping should be undertaken in the founding stage. 

· However, in order to keep the network within a manageable size, criteria for selection should be elaborated, for example: independent legal status, a track record of work in ECCD, etc. The fundamental standard could be either an established record, or demonstrable potential for serving other ECCD actors in the national and local levels: e.g. published resources, training services, etc.

· Any local set up that is a network or coalition of actors would be in a privileged position to be represented at the regional level. Ideally, we should aim down the line at having networking structures in all countries.

2.2 International NGOs and foundations:

· This category was well represented at the workshop. The criterion that makes this category distinct from local actors is that they belong to an institution with a global outreach, whose HQ are based out of the Arab region.

· Another less evident distinction among these actors relates to the type of their operations: some are only engaged in funding local actors (Bernard van Leer..), others are mostly running their own programmes (Save, Aga Khan..), or a combination of both approaches.

· A special case: Save the Children Alliance was represented by the largest contingent in the workshop, an indication of their substantial involvement with early childhood, and their reality as a “network” in its own right, and the sizeable human and material resources they dispose of.

· Accommodating this reality within a regional platform is a challenge, in terms of balancing between partaking in common approaches and exercising a “balanced” influence.

2.3 Academic institutions. Only two were represented, Bethlehem and Damascus universities. We need to identify and invite others. Criteria have to be agreed, for example:

· a department where child development in the early years is central to the teaching programme,

· a programme of research focused on supporting practice, etc.

2.4 Regional Organisations. 

· The Welfare Association, Qattan Foundation and Dubai Cares were approached but only a representative of Welfare in Lebanon could attend the workshop. Others should be considered too (e.g. the Arab Council for Child Development, Karim Reda Said Foundation, AGFUND, Mentor Arabia, etc.). 

· On the other hand, the Mother and Child Education Foundation (ACEV) was represented at the workshop. Though operating in Turkey, ACEV has already a track record of work (resources and training) in the Arab region and would qualify for a status within the platform. 

· And of course, ARC.

2.5 UN agencies active in ECCD in the region. 

· UNESCO, UNICEF and UNRWA were all represented at the workshop and should be invited to participate in the platform/network. The obvious candidates are the regional education officers, but some country offices substantially involved in early childhood work at the national level could also be considered. 

· There are other UN and similar organisations based in the region: the World Bank was invited but could not attend. Other examples include the WHO, ESCWA, etc.

2.6 Government ECCD professional bodies: 

· Two ministries of education were represented at the workshop, from Jordan and Libya… But, as it was argued above and during the workshop, ministries would not constitute natural partners in a civil society set-up in the region, at least at this stage. 

· On the other hand, several “national councils for motherhood and childhood” were represented (under a variety of names, from Jordan, Lebanon, Saudi Arabia, Syria and Yemen). Given that such institutions are “professional” bodies, have usually a specific role in policy development, and often work closely with civil society actors, a case is made to have them as partners within the platform/network. But there were also arguments that they should not be invited in the first stage.

2.7 A last category represented at the workshop: “individuals”, who work as consultants and researchers. They may or may not be based in various institutions, generally in academia, and even have their own groupings, but they consider their engagement in early childhood as personal. A formula should be found to accommodate their contribution as a group to the ECCD regional platform/agenda..

2.8 A special case: ARC and some ECCD actors in the Arab region have participated in the global platform that is the Consultative Group for ECCD (the CG), and through it with global and regional networking and capacity-building initiatives. Both in the lead up and during the workshop, the contacts, tools and format of the CG and its networking partners in other regions have been instrumental in carrying this regional initiative to its current stage. The presentation of the CG’s structure during the workshop illustrated, for those who were not familiar with it, the rationale for a potentially similar platform in the region. It is recommended that the CG should be present in the processes of building the platform/network in the region, and establishing its linkages to the global ECCD scene.

3. Implementation process
3.1 Establish a steering group to carry out the founding process in a collective approach. 

ARC has been mandated to facilitate the process. Following its own tradition, ARC believes that this should be done in a collective approach through a steering group, which should be both manageable and as representative as can be at this stage. A small group started the exploratory work during the workshop in Amman, but it was formed without consideration at the time of it being “representative”, as no serious thought had yet been given to the “categories”. A more educated proposal can now be made, more representative of categories and countries. 

Here is a very initial listing of the categories. Some thoughts have been given to specific candidates, but it was deemed more appropriate to open the door for suggestions and recommendations:

- Local actors, which should be the largest group.

- Regional and international actors (with a  eye on the critical need for financial support!) 

- UN Regional Offices

- Academia.

- Higher Councils for Motherhood and Childhood. 

- Maybe one or two individual consultants?

- And of course, ARC.

3.2 The terms of reference 

The TOR for the steering group would be essentially to translate the considerations contained in this note, particularly the proposal in section 4, into the concrete components required to set up the platform/network. The group would mostly operate through e-mail and personal contacts. A meeting could be held in 2010 if funds are made available.

Here is a draft set of items, to be refined through consultations:

· Draft a “concept” with a strategy, develop concrete programmatic components, and design a plan and a method of implementation.

· Propose draft by-laws, which would clarify, among other essentials, the structure of governance and the system of elections.

· Proceed with the necessary research to propose options for the status of the platform/network: for example, whether to start immediately the procedure to be an independent legal entity, or begin by being “hosted” within an existing organisation for a preliminary period of “consolidation”.

· Refine the definition of categories, with specific criteria for membership.

· Design an approach to the mapping of potential partners, carry out or commission/supervise the mapping, and act as a “selection committee” and manage the process to establish the first list of members.

· Propose a design for the form and size of the support structure (secretariat) that would be required to ensure effective running of the platform/network.

· Design the budget and ensure that the necessary financial resources are raised a) to carry out the founding/preparation period (including its own work and a “founding convention”), and b) to give the platform a solid start.

· Organise the “founding convention” (see below) when necessary conditions are met, which would adopt the strategy and programme, confirm the by-laws and the system of governance, and proceed with the first elections.

3.3 The Founding convention

The convention could have three purposes:

i. Constitutional: Formalise the membership, adopt the by-laws, elect the governance structure, and establish a secretariat. The size of the convention is hard to predict at this stage, but attendance is not expected to be less than the workshop in Amman, i.e. about 70 to 80, possibly up to 100 participants.

ii. Programmatic: Agree the priorities of collective work in the next three years, and organise the method of work (the most likely formula is that of working groups open to all members, with the responsibilities for convening them and managing their work to be shared among the partners, and supported by the secretariat).

iii. Thematic: Use the opportunity for organising substantial work on a priority ECCD topic to be selected by the steering group.

3.4 Facilitating and supporting the founding process.

The workshop recommended that ARC should facilitate the process described above. By drafting and circulating this report/proposal for a broad consultation, ARC commits itself to do that. This would include the following terms of reference:

· Do the initial communications and support the fund-raising for setting up the steering group, and recruiting a “secretary” to coordinate its activities.

· Host the steering group and secretary for the same period, which would include providing a legal umbrella, management, administrative and financial services, and office base in Beirut.

· Support actively the functions of the steering group through its network of partners and contacts.

· Support the process of convening the founding convention.

Needless to say that ARC would also welcome to be the umbrella of the platform/network, and to host its secretariat along those same lines, for as long as deemed necessary.

4. Initial set of tasks and possible timeline

	
	Step
	Dates
	Remarks

	1
	Circulate this report and proposal, receive feedback, and confirm the composition of the steering group
	July - August 2010
	This period will also be used for fund-raising to ensure: 

- Immediate budget to cover expenses up to, and including the founding convention.

- Initial commitment to long-term financial support for the platform/network and its secretariat.

	2
	Recruit an “organiser”
	Asa funds are available
	A job description will be designed by ARC, and revised by the steering group when it becomes functional.

	3
	Intensive exchanges within the steering group
	September - November 2010
	This should include at least one meeting of the group. Two possible dates are:

- Third week in September, following the  UNESCO conference in Damascus (it’s unlikely that we may have a full meeting, but maybe a core group)

- The week of 22 November, following ARC’s trustee meeting in Amman.

	4
	Prepare and convene the founding convention
	December 2010 - March 2011
	This requires the following steps, to be enacted by the steering group, and facilitated by the secretariat:

- Manage the process of membership: establish categories and criteria, solicit applications, select the core priority members, etc.

- Prepare the programme and convene the convention.

	5
	Launch the collective programme of work
	Spring 2011
	For example:

- Activate the working groups.

- Organise one regional campaign, or advocacy/lobbying initiative.

- Launch a leadership project…
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Chapter 1: From principles to practice

	

 What is this chapter about?


	The holistic-integrated approach to ECCD is rooted in developmental psychology and child rights. In this chapter we introduce these concepts, showing how they underpin the holistic/integrated approach. We also demonstrate how the principles of the holistic/integrated approach can be used in practice to improve ECCD services.  (This last section is not included in these excerpts)


	What is developmental psychology…?

…and how is it reflected in the holistic/integrated approach to ECCD?
	Developmental psychology is the study of behavioural changes in the individual from infancy to old age – it helps us to explain and predict the course of human development. As a field of study, development psychology is relatively new, but it draws on a long tradition of philosophy and embraces different fields such as medicine, physiology, neurology, sociology, and anthropology. The Arabic contribution to the global body of knowledge in this field is found in the works of Ibn Khaldoun, Al Ghazali, Al Farabi and others.  

Drawing on development psychology, the holistic/integrated approach to ECCD sees the child as an increasingly able individual, on a path of learning and development, which will continue throughout life. Within this interpretation, child behaviour is the result of how inner abilities and potential interact with life experiences to produce the learning that becomes part of the individual’s psychological, intellectual and social make-up.  It is this process of learning through experience (al aaql) which is emphasised in the holistic/integrated approach, rather than traditional forms of teaching based on transmission of knowledge through rote learning (al naql). The nature and quality of interaction between children and adults is crucial to experiential learning, and the role of adults in this process is to understand the factors which affect a child’s behaviour, and to facilitate the process of learning as the child’s capacity grows. In order to do this, adults themselves must become learners. 


	What are children’s rights?


	The International Convention on the Rights of the Child (CRC)
 recognises children as subjects of rights, and this concept is a relatively new one. Most people, even those of us working in child development and education, are more used to thinking of children as having certain needs which must be met. The CRC sets out what children need in order to survive and develop to their full potential, and frames those needs as a series of articles, each one representing a right. 

Child rights are universal, which means that they apply to all children internationally, while recognising the importance of cultural diversity. Child rights also confer responsibility on States, civil society and the community to ensure that they are met.

	What are the four ‘pillars’ of the CRC?


	The articles of the convention are indivisible, but four of them represent the underlying principles or ‘pillars’, which support the whole CRC.

· Right to survival and development (article 6). As well as being a right in itself, the article also summarises the overall objective of the convention. 

· Right to non-discrimination (article 2). This article states that the CRC applies to all children irrespective of the child’s national, ethnic or social origin or other status.

· Right to Participation (article 12). In all matters affecting the child, the child has a right to express his or her views freely, in accordance with his or her age and ability.

· Principle of the ‘best interests’ of the child (article 3). In all actions concerning children the best interests of the child should be a primary consideration. 




	How are rights reflected in the holistic/integrated approach to ECCD?
‘Think child’

‘Think all children’

	The holistic/integrated approach is rooted in child rights. The CRC offers a framework for analysing children’s developmental needs and providing the environment and conditions necessary for improving the quality of ECCD provision. 

Just as the CRC is both universally applicable and locally responsive, the holistic/integrated approach is based on a universal vision of ECCD, while its implementation is local in nature, drawing on local skills and experience and responding to local needs. This is important, because culture and cultural traditions significantly determine how a society views childhood and defines the roles and responsibilities of adults in the home, institution and community in relation to children. They also influence government priorities in defining social policies, statutory services, legislation, funding and resources.

In this manual, we often use the phrase ‘Think Child’ – we use this as a reminder to adults to keep in mind the holistic nature of the child, although we may be dealing with just one aspect of their lives at any one time. This approach relates directly to the ‘best interests’ principle (article 3) of the CRC – when making decisions which affect individual children or children in general, the possible impact on all aspects of their lives should be considered in order to decide what is in their ‘best interests’.

The phrase ‘Think all children’, also used in this manual, reminds us that rights apply to all children, regardless of age, ability, gender, ethnicity or religion. In planning and carrying out ECCD programmes, we must therefore ensure that we have included those children who are often invisible such as girls, the disabled, the very young, and the very poor. This approach relates directly to the right to ‘non-discrimination’ (article 2 of the CRC).


Characteristics of the holistic integrated approach

	How is the approach ‘holistic’?


	We describe the approach as ‘holistic’ because it is based on a vision of the child as a whole being, made up of a wide range of different needs, characteristics and experiences, all of which are important to their personal development. 

Learning is both the process and product of living, and education can be facilitated by the conscious acts, thoughts and beliefs of adults as they support children’s learning. Within such a process of education, adults continue to learn about themselves, about children, and about what is important in life.

They can do this by:

· observing and listening

· setting realistic expectations for themselves and children

· caring about the child unconditionally

· respecting and valuing the child

· communicating to children what they truly believe

· being flexible

· supporting children in taking responsibility for their choices




	How is the approach ‘integrated’?
	Once we recognise the holistic nature of the child, with diverse and interrelated needs and rights, the need to integrate all the services and provisions relating to children becomes clear. Integrated services recognize the overall needs of the individual child while attending to a specific need. 

The CRC provides the basis for the integrated nature of ECCD programmes by highlighting every child’s right to: 

» Health and health services: Providing appropriate nutrition, clean water, sanitation and health care to all children. (Article 24)

» Education and culture: Promoting the child’s knowledge, skills and cultural identity. Ensuring the right of the child to play and to enjoy leisure and cultural activities. (Articles 28, 29, 30 and 31)

» Childcare and adequate standard of living:  Recognising parent and family rights and responsibilities as an integral component of providing quality programmes for children. (Articles 5, 18 and 27)




THE PRINCIPLES OF THE HOLISTIC/INTEGRATED APPROACH TO ECCD 

The 14 principles which underpin the holistic/integrated approach to ECCD have been identified, adapted and expanded through a collective process involving organisations and individuals working in ECCD in the Arabic region, at meetings in 1995, 1997 and 1998. They were initially based on the 10 principles for play outlined in Time to Play by Tina Bruce. 

	The 14 principles of the holistic/integrated approach

	The three FUNDAMENTAL

principles
(first cluster)


	1. The child is a whole being, important in all dimensions that are interrelated and affect each other

2. Childhood is an important stage in life, not just a ‘preparation’ for life, and the child has a right to live it in its fullness

3. A child’s development occurs in stages which can be predicted – at each one the child’s readiness to learn certain things is at its peak

	The

ENVIRONMENT

cluster
	4. Interaction with other people (adults and children) motivates, reinforces and encourages children in their learning processes. 

5. The child’s development is seen as an interaction between the child’s own capacities and his/her environment 

6. Developing the child’s cultural identity (mother tongue, accumulated cultural wisdom, collective memory, history etc.) is central to the child’s healthy and integrated development. 

	The

PROGRAMMES

cluster
	7. The inner life of the child emerges and flourishes under favourable circumstances. 

8. Individual differences between children should be valued and celebrated.

9. Intrinsic motivation is of central importance for the development of the different aspects of the child’s personality, and child centred programmes value this.

10. Encouraging the development of self-discipline in the child will help her to achieve personal freedom with responsibility.

11. Children have an in-built resilience, and develop coping strategies and survival skills when living in especially difficult circumstances. They require appropriate support to maintain and strengthen these skills, and to overcome long-term traumatic effects.  

12. A focus on what children can do (rather than what they cannot do) is the starting point in quality programmes for children.
13. Integrated programmes and provisions respect the holistic nature of the child. 

14. Valuing the role of parents, the extended family, and the community, in the care and development of children is essential in quality programmes for children.


The three fundamental principles:       


1. The child is a whole being important in all dimensions that are interrelated and affect each other.

This principle represents a summary of the overall holistic/integrated approach. Recognising the holistic nature of the child (see above) requires the involvement of a wide range of actors in supporting her development. This implies the need for training, for promoting improved ECCD practices within the community and advocating for improved policies affecting young children.

2. Childhood is an important stage in life, not just a ‘preparation’ for life, and the child has a right to live it in its fullness.

In the past, childhood was not recognised in its own right, but was seen as a period of preparation for life – ‘life’ being defined in adult terms. In the latter half of the 20th century there has been a fundamental change in attitudes towards the child and childhood (formalised in the 1989 Convention of the Rights of the Child), which recognises the child as an individual in her own right, and childhood in itself as an important phase of life. The holistic/integrated approach is based on this new view of the child and childhood.  

3. A child’s development occurs in stages which can be predicted – at each one the child’s readiness to learn certain things is at its peak

This principle derives from developmental psychology (see above). The holistic/integrated approach is based on understanding and supporting each stage in the child’s development. When defining objectives, planning action, and identifying indicators, it is essential to recognise the stage or stages of child development that are to be supported, and facilitating that developmental stage becomes the primary consideration.

These three fundamental principles underpin all the remaining principles, which serve as guidelines from which criteria for action and indicators can be derived.

The environment cluster
The principles in this cluster relate to the environment in which the child grows – the family, other adult carers in the community and wider socio-economic and cultural factors.  They serve as a basis for planning and evaluating action aimed at developing rich and nurturing environments for young children. 

The programmes cluster
The principles in this cluster relate to the quality of programmes designed to improve ECCD. These can involve children directly, or mainly adults, but they aim at improving ECCD.

Appendix 2: 

Advancing the ECCD agenda in the Arab Region

Regional workshop, Amman, 22-25 March 2010

Distribution of participants by category and country (including most of those who were invited but could not attend, marked by *)

	Country
	Local (NGO and private)
	Regional
	Int. NGOs and Foundations
	Academic and training institutions
	NCMCs and similar
	UN agencies
	Individuals
	Ministries

	Bahrain
	
	
	
	
	
	
	Siham Suwaigh
	

	Egypt
	Emad Tharwat

Ro’a for Consultation and Training
	
	Basma Farouk Abbas

AKF - Oum Habiba
	
	
	
	
	

	
	Ahmed Damrawi*

Children of the Nile
	
	Ahmad Sobeih and Eman Mahrous

Save the Children
	
	
	
	
	

	
	Hanan El Guindy*

Programme of Support to the National Union of Community Organisat.
	
	Dina Al Areby and Mary Ramsis

ECE Enhancement Project
	
	
	
	
	

	Iraq
	
	
	Melissa Valle

Save the Children
	
	
	Nour Dajani*

UNESCO (Iraq)
	
	

	Jordan
	
	
	Gregor Meiering and Hanan Rabbani

Open Society Foundation
	
	Lubna Awidi

National Council for Family Affairs
	Malak Zaalouk

UNICEF Regional
	
	Munzer El Shboul and Nour Batayana

MOE

	
	
	
	Muna Abbas, Manar Shukri and Raed Abu Hayyaneh

Save the Children
	
	
	Maha Homsi

UNICEF (Jordan)
	
	

	
	
	
	
	
	
	Randa Halaweh

UNRWA
	
	

	Lebanon
	Layla Jarrar

Ghassan Kanafani Cultural Foundation
	Salma Al-Yassir

Welfare Assoc.
	
	
	Mariam Ibrahim

Higher Council for Childhood
	Higazi Idriss and Maysoun Chehab

UNESCO Regional
	Boushra Kaddoura
	

	
	Rana Ismail

Mabarrat Schools
	
	Ghassan Akkari and Rania Abi Nader Zakhia

Save the Children
	
	
	
	
	

	Libya
	
	
	
	
	
	
	
	Zainab Al Lafi and Rabiaa Alamri

MOE

	Morocco
	Khaled Andaloussi*

ATFALE
	
	
	
	
	
	
	

	Oman


	
	
	
	
	
	
	Basma Jadayel Faour
	

	Palestine
	Suheil Omari

Dar Al Toufl Al Arabi
	
	Suleiman Mleiahat

Save the Children
	Hala Al-Yamani

Bethlehem University
	
	
	Cairo Arafat
	

	
	Nabil Sublaban and Nihaya Chahine

Early Childhood Resource Centre
	
	John Fitzgibbon

AMIDIST and OSF
	Jacqueline Sfeir

Madad


	
	
	
	

	
	Nabila Espanioli

Nazareth Children Center Nurseries Foundation
	
	
	
	
	
	
	

	
	Issa Saba* and Anis Gandeel

Canaan Institute for New Pedagogy
	
	
	
	
	
	
	

	Saudi Arabia
	
	
	
	
	Bander Swelem

National Commiss. for Childhood
	
	
	

	Syria
	
	
	Tamam Nassar and Tehama Massarani

Aga Khan Foundation
	Mutaa Barakat

Damascus University
	Hadeel Asmar

Syrian Commission for Family Affairs
	
	
	

	Yemen
	
	
	Muna Al Attas

Save the Children
	
	Mageda Awasah

Higher Council for Motherhood and Childhood
	
	
	

	International NGOs and Foundations (based outside the region):

1. Aga Khan Foundation - Kathy Bartlett

2. Consultative Group for ECCD - Louise Zimanyi

3. Mother and Child Education Foundation (ACEV) - Batuhan Aydagul

4. Open Society Foundation - Dyvia Lata and Shanti George

5. Save the Children - Pablo Stansbery

6. Wolfensohn Center for Development - Sara Hommel

7. The World Bank, both HQ in Washington DC and the regional office in Lebanon were invited but could not attend.

	Arab Resource Collective: Samir Jarrar, Alice Kayrouz, Ghassan Issa, Ghanem Bibi, May Abou Ajram, Zena Awad and Youssef Hajjar


* The six working groups were organised around the four cornerstones, i.e. “conception to 3”, “3 to six”, “six to eight” and “national policies”, in addition to one WG on “Arabic resources and capacity building” and another on “research”.


* The Arabic version was first published in 2003 by the Arab Resource Collective and Save the Childen UK, with financial support from Bernard van Leer Foundation and the Community Fund in the UK. (Order from arcleb@mawared.org)


The English version (volume 1 and 2) is available only in digital format.





� The 1989 CRC has been signed and ratified by all but 2 countries internationally (USA and Somalia). It is linked to other international rights instruments including the following:


1948 		The Conventions on Human Rights 


1969		International Convention on the Elimination of all forms of Racial Discrimination 


1978	Health for ALL, Alma Ata


1981		The Convention on the Elimination of all forms of Discrimination against Women 


1989	 	The Convention on the Rights of the Child


1990		The World Declaration on Education for All –Jomtien


The World Conference on Special Needs Education – Salamanca (UNESCO)
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