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EXECUTIVE SUMMARY

Purpose of the paper

ARC is facilitating a consultative process involving key actors in early childhood in the Arab region, with a view to sharing common analyses and establishing strategic priorities for advancing the ECCD agenda .The process will culminate in a workshop, to be convened towards the end of March 2010. As part of the consultations leading up to the workshop, The attached paper,  provides  an overview of the pre- and in-service training related to early childhood and child development in Lebanon, discusses teacher training and related programmatic components in the field of ECCD, quality issues and makes a number of recommendations for addressing these. In addition this paper explores the current situation, trends, approaches, and in particular, challenges, priorities and innovative practices in ECE teacher education and ECE in-service training initiatives, thus highlighting the background information that will assist the participants draw strategic programmatic orientations for their individual or collective engagement in capacity building in the region.

This mapping methodology relies heavily on data compiled through internet and desk-based research supported by field visits and face to face conferences whenever possible so as to provide maximum reliability and authenticity. Data collected from technical and annual reports, research published articles, MOE, ARC, MOH, MOSA data, international reports (World Bank, UNESCO, NCRD, IBE, etc.), policy briefs, NGOs and INGO’s reports was used to leverage the related comparative analysis of case studies, pilot initiatives that can be used as models for the challenges in difficult situations or that provide capacity building for ECCD practitioners.

Sections 1-5 of the paper provide the overall picture of ECE teacher training in Lebanon. This includes the contextual factors that reflect the ethnic, social and economic diversity of the country, the policy context, the quantitative and qualitative dimensions of the problem, the general institutional provisions and practices, as well as the public and private sector provisions for pre-service and in-service teachers’ education. Sections 6 and outlines the certification standards guidelines developed by the National Association for the Education of Young Children (NAEYC) and the Association of Teacher Educators (ATE) for teachers in programs serving children from birth through eight years of age in order to be used as a reference in assessing the existing teaching and training programs that will be covered by this paper. Sections7 and 8 discuss the content of pre-service and in-service teacher education offered today, while section 9 details the new initiatives made in higher education reforms and teacher education. Sections 10 and 11 visualize the problems and the solutions relating to the engineering, motivation and sustainable financial support to teachers’ education. Finally sections 12 and 13 set out the necessary conditions to improve on the sector today, and present a series of policy, institutional and curriculum-related recommendations around which, a common set of priorities can be established to advance the ECCD agenda in Arab countries and the region.
1- INTRODUCTION

Strong research evidence points out that pupils taught by untrained teachers are disadvantaged in their learning and that such pupils remain ‘at risk’ of being unsuccessful in their future attempts in education (Darling-Hammond, 2000). International literature in teacher education (Darling-Hammond, 2000, Ramsey, 2000) and reports on training programs highlight the need to address the issues of the quality and relevance of pre-service courses and the quality of staff at teacher education institutions.

What constitutes a sound pre-service program? The answer is alluded to in the phrase ‘learning what and how to teach’ (Delors et al UNESCO Report, 1996). The Delors Report goes on to point out that in this age of rapid change, initial training will not see the teachers through the rest of their lives and that they need to update their knowledge and techniques through-out their careers as teachers. On initial training, the Report notes:

A careful balance has to be struck between competence in subject taught and competence in teaching. In some countries, the system is criticized for neglecting method; in others, overemphasis on method, it is felt, produces teachers who know too little about their subject. Both are needed: neither should be sacrificed to the other in initial or in-service training (p. 149). 

As major corporations put the responsibility for making decisions as close to the consumer as possible, schools are beginning to recognize that teachers, who ultimately have the responsibility of educating students, must have the power, knowledge, and expertise to make decisions regarding the best way to help students to learn. And today; with the exponential growth of the human development and educational market in the Arab world mainly the Gulf, the economic market has led to the need for a more specialized, academic labor force particularly “Professional Educators” (KHADA 2006). This has prompted Lebanese Universities and Colleges to follow the trend and develop innovative educational programs in the core of their curricula in order to compete and increase their market share.  Some schools of education are moving in the direction of broadening and enriching their curriculum for student teachers to help them become proficient in strategies they will need to reach the diversity of students, but as the U.N.'s Arab Human Development Report 2002 made abundantly clear, the Arab world's track record on education is shameful. Past and ongoing education reforms tend to focus too much on engineering education and too little on motivating the actors involved and enhancing public accountability. An important gap exists between what education systems currently produce and what the region needs to achieve its development objectives. This deficiency threatens the future competitiveness of the region, which requires a different and continuously changing set of educational outcomes for a wider group of individuals.
In this landscape of challenges and opportunities, professional development is a focal concern. There are reports of staffing shortages and difficulties finding competent educators and administrators in Preschools, Kindergartens, day schools, summer camps, and other sectors of the early childhood education field. Many of those working in daycares and informal education are part-time or temporary workers. They may not see this work as a career, they do not necessarily identify as professionals, and they certainly do not have the opportunities and perquisites of full professionals because of the lack of standardization in their preparation and in the programs that employ them." It is hard to believe that at this time and age and in the 21st century, children are still target victims and are subjected to the deprivation of basic services; because of the ambiguity of governmental agencies and policy makers. The task we face is a challenging one, but the cost of failure for this generation’s children is even greater. 

In Lebanon, budget allocation to the Early Years has always been low and disproportionate to the representation of that group in the population at large. (“Preschool Education in Lebanon, 2002”). The high degree of political unrest, economic instability, internal conflict and public service corruption that has been sweeping the nation for the past years has had a halting impact on the location and sustains ability of almost all ECCD services. And even if the government is recognizing its role and responsibility towards the most vulnerable citizens; “The young children” it is helpless when it comes to implementing or enforcing policies and procedures. The government decentralization and sectarian division, has not only negatively influenced programming and processing possibilities, but has halted the sustainability of the already existing ones.

Recently however Lebanon has been witnessing a rapid growth in ECCD with the continued commitment to ECCD by almost everybody, notably UN agencies, UNICEF, and international NGOs to providing significant regional and bilateral assistance in the ECCD area, mainly in CRC, advocacy, training and capacity building resulting in an increased awareness of the significant role of early childhood educators in children’s education and to much-needed training and support for ECE teachers. The interest began in 1989 with the adoption of the UN Convention on the Rights of the Child. The World Declaration on Education for All-EFA in Thailand laid the foundation for the field of early childhood to become part of policy-making agendas in various countries and governments and for defining early childhood services and programs for children from birth up to eight years. It is not until the Dakar Framework for Action 2000 that specific goals for the expansion and holistic integrated approach especially for the most vulnerable and disadvantaged children” (UNESCO, 2000, p. 8) were set and reinforced. Luckily these were adopted on a regional level in the major Arab conference on children in 2001in Cairo with the adoption of An Arab World Fit for Children which resulted in a number of recommendations that called for making Childhood a standard item on all future Arab Summit agendas and called for international protection of Palestinian child rights. (Faour)
1.1- Issues in ECE

While there is strong endorsement by the respective Lebanese government of the importance of ECCD in children’s development and future learning, state direction and contribution so far has been limited, being restricted mainly to some assistance with teacher training and classroom resources. Alongside the issues of access and equity, increasing efforts are also being made by the MOE and the World Bank/EU to address the issue of quality in higher education. According to Dr. Mneinme: World Bank; ;(personal interview;January 19,2010)  Lebanon is in the process of reforming its higher education but faces a serious challenge to the legislative intentions. The concern is more about the quality of education, the growth in students’ numbers and mostly labor market demands for relevance and international developments. Dr. Mneimne continues “that the World Bank with the European council and largely as a result of the BOLOGNA PROCESS will benefit from the funding of at least 5 out of 10 projects for community programs in the field of education, training, youth and culture”. One of these projects components objectives would be to improve the school readiness of Lebanese children through:

(i) Increasing access to quality ECCD by upgrading the physical infrastructure of the ECCD system (kindergartens and preschool sections in existing basic schools); 

(ii) enhancing curriculum and learning resource materials for ECCD; 

(iii) Initiating a specialized program of professional development for ECCD teachers and staff; and, 

(iv) Improving family awareness and active involvement in ECCD.

All the action programs of the EU which are running at the moment such as Socrates, Leonardo, Youth, Tempus and Culture 2000, will be tools put at the disposal of the government and Lebanese  institutions  for mobilizing Higher Education /Vocational reforms and  upgrading the quality of teaching and learning in Lebanese schools through the development of national teacher professional development standards, enhanced pre-service and in-service professional development for teaching staff, and rationalizing the teaching workforce in Lebanese public schools. 

The Lebanese university is the first to benefit from such a venture in 1990 supported by the EU in reforming its Qualifications Framework by organizing the 3 cycle structure LMD license, Master-Doctorate in accordance with the council of Europe /UNESCO Recognition convention. (Hoteit; personal interview February 9 2010). What does this means to ECCD? Higher education institutions are key players in the successful transition to a knowledge-based economy and society. They are pools of expertise and centers for the development of human resources. Higher education institutions are important factors of growth and competitiveness, and play a crucial role in the reform agenda. This automatically should translate into improved learning outcomes of young children by providing high quality professional development programs to improve the knowledge and skills of early childhood educators and caregivers who work in early childhood programs especially those located in high-poverty communities and who serve primarily children from low-income families. In this regard, matters pertaining to pre and in service training of teachers, curriculum, resources for teaching and learning, and monitoring of students’ learning will derive priority considerations in accordance with the international standards and Guidelines for quality assurance. These are addressed in various sections of this paper. 

2- CURRENT SITUATION

ECCD is in its formative stage in terms of policy development, curriculum and teacher education. ECCD programs are operated under a variety of auspices and rely upon different funding systems, different regulatory structures and different mechanisms to prepare and certify individuals to work with young children birth through age eight. It is however, being endorsed by all Key players as a vital first level in children’s education. A number of organizations and development partners (UNICEF, UNESCO, NCRD, ARC, UN, ACEV….) with its affiliated associations have contributed to promoting ECCD services. At the ground level, ECCD is very much an educational provision spearheaded and run by non-government organizations. According to the latest report of the world bank (Report No: AB5303 Lebanon Education Reform for Quality School Project.2010) MEHE has established a policy objective to increase the enrollment rate of children 3 to 5 years of age in public schools, as this is also perceived as one of the key reasons why public schools do not get a higher share of the overall enrolment in basic education. Moreover, particular emphasis will be placed on public schools which do not currently provide preschool services for three year old children. 

There are a number of weak spots that characterize the present ECCD situation in Lebanon generally low level of academic base of pre-school teachers, lack of pre-service training, lower status of pre-school teachers in terms of employment conditions and career path, uneven distribution of ECE centers within the country and, poor quality of educational environment and resources in many ECE centers. Paucity of data on ECCD generally is a major drawback as well. Up to 1995, only 10% of the early childhood teachers in Lebanon had a university degree (El.Amin.1998).Recent data on the total number of qualified teachers in Lebanon shows that teacher qualifications remain an issue.  According to NCRD statistics (2000), There is a total of 18004 ECE teachers currently teaching 142991 preschoolers, a ratio of 13/1.About  two third of them work for the private and semi private sector reaffirming once again the impact and responsibility of the private sector in the ECE education field. The statistics also show that out of the 1/3 of ECE teachers that work for the public sector, 44% possesses a high school diploma, 30% have undergone vocational formation and only 10.2% are university graduates. (Hoteit.p.380)  

In-service education for teachers is presently being run on an ad hoc basis with the intensity and scope increasing during the phase of donor funded projects, such as training under the Lebanese National Commission for UNESCO project on CRC, Street Children by HCC and AFEL/Global leaders, Atfalouna Website by HCC and Microsoft…. 

Calls for access to formal pre service training for ECCD teachers and for the recognition of the status of ECCD teachers vis-à-vis primary and secondary teachers in the country  underlines the need for bringing plans forward for meeting the immediate needs of ECCD in Lebanon. This is well projected in the next phase of the World Bank /MEHE project objective #3: initiating a specialized program of professional development for ECE teachers and staff; and, #4 improving family awareness and active involvement in ECE.  
This was actually the consensus feedback of all the participants of the WG at the Regional Conference for ECCD Professionals on Inclusive Education and Diversity in Early Years in November 2009 organized by ARC and attended by early childhood education specialists, decision makers, researchers… These, noted continuing challenges in the areas of qualified personnel, educational materials, appropriate facilities, and a child centered curriculum and the lack of sufficient in-service training for early childhood teachers in addition to the lack of coordination among concerned public agencies. In conclusion they stressed the need for greater financial investment in ECCD professional development as a pre-requisite to the quality of early childhood programs. According to them teacher training is the cornerstone to eradicate the perception of early childhood educators as glorified babysitters

3- ECCD HISTORY IN BRIEF

Historically, teacher training programs for teachers began with the European missionaries who established these programs in their own institutions. The earliest teacher training institute dates back to 1890 when the British-Syrian Lebanese Mission School was established. In it, the British Lebanese Training College provided training for would be teachers and used its school as a learning site (Mansour, 1956). The criterion for admission was for teachers to be holders of Baccalaureate degree. (Faour p.12). The early childhood major was not a field of education in colleges and universities even among those that had an education major. This major was offered previously under Human Development major since the late 1950s until 1998 when the major became part of the Education and Social Sciences Division. LAU was the first institute to start a graduate degree program in education. Teacher training at AUB began in 1910 and through a grant in 1952 from Rockefeller Brothers Fund provided teacher training at the elementary level for 100 teachers from seven countries of the Near East (Mansour, 1956). In order to provide training for more teachers in rural areas the university established in 1955 elementary teachers training institute, one was located on the university campus and the other in South Lebanon in Sidon Girl’s School. These two universities continue to offer teacher training and education majors. 

In 1942, the Lebanese government opened its first Teacher Training College located in Furn El-Cheback (Mansour, 1956). To become a primary teacher in public school, it was enough to have nine years of schooling and then go to a teacher-training institute for two years. Later in 1953, the government changed the requirement to three years (Jarrar et al, 1988). In 1951, the government established the Lebanese University to provide teacher training for secondary teachers and later in 1953 became a university with diverse programs (Freyha et al., 2001). 
In 1966, large private education institutions like Al-Makassed Philanthropic Association and founded their own teacher training programs for primary teachers. The purpose was to prepare primary school teachers to teach in urban and rural areas (Jarrar et al, 1988). Their program was similar to that of the government admission requiring 9 years of elementary schooling or Brevet level. The program is no longer in operation today. Quoting Mrs. Suheir Mansour the Coordinator of the Professional Development Center for Makassed School: “There is an initiative to revive the training program after needs assessment of all the Makassed schools and teachers. A full scale in-service training on integrating technology is currently being implemented with EDUWARE starting with the KG and lower elementary teachers. (personal interview,February,4,2010) This will be elaborated later. By contrast, the Franciscan order of the Catholic Church, teacher training program for preschool teachers is still very much in operation till this day. The Franciscan model was adopted by the Falenga school of Jardinieres which was upgraded to a graduate program in 1999.

In 1970, the National Centre for Educational Research and Development (NCRD) was created. It provided textbooks for public schools and civics and history books that were required for all schools, private and public as well as issuing yearly education statistics reports. The Centre also provided teacher training for pre-primary and primary public school teachers through a ten-month training period after the completion of their secondary school/high school and continued graduating teachers until 1994 (Hoteit.p.334). In 2001, the NCRD revived the teacher training initiative with emphasis on the holistic integrated approach but only for children 3-8. According to Dr. Layla Fayad (personal interview January, 26, 2010) the current president, the only way to induce educational reforms is through the instruction of all the public school teachers (K-12) in Lebanon, with inquiry-based approaches and scientific processes as a function of the real necessities facing the education sector development of the country. As a consequence, NCRD fully supported by the MOE controls, supervises and evaluates the activities directed to the professional development of teachers in the public schools at a national level. For the year 2009, NCRD developed programs of training, for 1400 schools.

In 1978, St Joseph University started a graduate degree program in Preschool and elementary program under the Human Development major. This was followed in 1985 by the master’s and doctorate degrees in both specializations. This was reinforced with the addition of the Teaching Diploma in all three areas, preschool education, elementary and occupational therapy. Today USG the Lebanese university and LAU have been joined by 4 other higher academic institutions to offer Early Childhood Education as a major covering 0-8years.

The 1980’s witnessed growth of private universities, some of which offered education programs and training to interested teachers. By the year 2000, the number of private universities reached 42 (Freyha et al., 2001) to reach 46 today. Yet, despite the long history of teacher training, up to 45 percent of teachers at the primary level were found unqualified in the early 1990s (Zouain, 1994). 
One cannot speak of any situation in Lebanon without mentioning the Palestinian camps. Recently there has been an initiative to integrate the Palestinian schools under the framework of the Lebanese MEHE in collaboration with UNRWA. As a result, UNRWA has been going through the process of total capacity building of its teachers to upgrade their certification to a BA level. UNRWA established a KG course as part of the STC (Siblin Training Center) program in September 2008 for the first time. The beneficiaries from this 2 years program are 33 students; they will graduate in July 201.Unfortunately, the course will not be reopening again because for the lack of funding in the center. The course is funded by an Australian NGO. 
4- SOME GENERAL CONSTRAINTS IN ECE TEACHER EDUCATION

The absence of systems that promote and recognize ECCD quality through licensing, regulation, and accreditation, makes almost impossible to implement an effective system of early childhood professional development that provides meaningful opportunities for career advancement to ensure a well-qualified and stable workforce. Qualified and trained ECCD teachers requires additional resources, financial and human, in Lebanon which is already  experiencing a shortage of trained teachers  in general and which also have a large number of ECE teachers whose initial preparation has been inadequate. These constraints continue to impact negatively on a number of fundamental areas in ECCD teacher education: the capacity of training institutions to upgrade their present pre-service programs and to deliver the programs effectively; and the capacity of the education systems to meet the in-service needs of existing teachers. There are significant barriers to improving early childhood professional development within each system. There is little incentive for individuals working in private / public child care centers or in school-based preschools/KG to seek specialized preparation for jobs that pay little more than minimum wage (Table 1). It is unrealistic to expect those earning such wages to seek further professional preparation without additional reward. Those preparing to work in public schools may find that they are more attractive job candidates when they possess a more generalized teaching certificate (K–8) than specialized early childhood certification. 

The contract and institution based hiring policy with a minimum qualification of B.A /B.Ed has led to many equity issues in the educational sector. Numerous teachers who have obtained LT/BT certification feel discriminated against, especially in deprived areas where female teachers do not have the option to graduate with BA, B.Ed degrees, etc. This criteria of graduate plus is leading to discrimination in the short and medium term whereby outsiders seek to benefit from employment opportunities for educators, whilst locally trained teachers are being disqualified in their own localities. Critics and teacher unions have expressed their opposition to this policy which is seen as violating other preferred policies of continuity, tenure, and preference to local and female teachers for entry positions at the elementary school level.

4.1 Ambiguity in ECCD  Terminology 

The lack of agreed national minimum criteria for ECCD teacher education at various levels of education, results in both confusion and quality attrition, undermining not only student learning but also the professional status of ECCD teachers starting with the definition of their names. Education is viewed as a public responsibility while care is viewed as a private responsibility and hence all teachers teaching children aged 4 &5 are called early childhood educators or Jardinieres, while teachers who teach children aged 0-3 are called child workers, caretakers or caregivers. All the ones teaching children aged 6-8 are called teachers. This diversity in terminology not only reflects the lack of understanding of policies and criteria, but hinders the classification and translation of these policies into actual goals on the types of programs and priority scale in relation to actual needs. The impact is seen mostly in the pre-service ECCD context programs in relation to pedagogical content and practices… For simplification purposes, the term ECCD will be used in this paper in alignment with ARC terminology definition.
5- PARTICULARITIES OF LEBANESE HIGHER EDUCATION

The sectarian composition of the Lebanese society according to Tannous (1997) continues to impact the national system of education. She notes further that there are as many systems and philosophies of education as there are religious communities. The French, Anglo-Saxon and Arab philosophies and traditions have left their mark on the education system. Foreign missionaries established schools throughout the country, with Beirut as the centre of this renaissance (Faour).The foreign affiliation of these educational institutions, has helped tremendously in providing a bridge of knowledge exchange with the rest of the world during times of unrest and wars and is definitely a manifestation of the globalization of higher education in Lebanon. (UNDP.2009) .It is fact coupled with the mandate that the Lebanese have had to teach their children well since the earliest of time to equip them with marketable skills in the labor market. It is this attitude that has sustained the still acceptable standards in Higher Education compared with the Arab world despite all the unprecedented challenges and secular problems that Lebanon as a country continues to face. These challenges stem in large part from a decline in resources, dynamic advances in global digital communications and increasingly sophisticated learning methodologies and stakeholders relationships. Accordingly, higher education institutions supported by MEHE are currently being advised to reexamine their products, their processes, and their institutional assumptions in order to be positioned both for leadership and survival in the future.(Aref Assoufi,personal interview, January 4, 2010.)  
) 
A recent evaluation of university  programs in pedagogy in different specializations, at different levels and in various Arab states (Salamé and El-Murr, 2005), reveals that these programs, as a whole, lack most of the quality components, from inputs (program design) and processes (i.e., using modern resources and modern information technologies to enhance the learning process and the monitoring of student progress) to outputs (quality of graduates, especially as pertains to their acquisition of the higher mental competencies). The program also lack quality assurance components, from benchmarks and effective mechanisms for assessing learner acquisition and performance to annual monitoring and periodic review systems for assessing the programs themselves and monitoring the careers of students after graduation. Furthermore, the study concludes, the persons in charge of these programs are devoid of a culture of awareness of and dedication to quality and of the need constantly to upgrade the quality of the educational services they provide. Another finding was that the education programs in her sample were detached from the Lebanese culture (Bashur, 1996), and teachers relied a lot on Western resources and ideas in their teaching. The education background of Lebanese teachers represents a continuum from a grade 9 level to a bachelor degree or higher (NCRD, 2001). UNESCO has approached this phenomenon from the standpoint of the right of students, their guardians, and the whole of society to quality higher education suited to the needs of national development. In 2005, it elaborated “Guidelines on Quality Provision in Cross-border Higher Education,” in cooperation with the Organization for Economic Cooperation and Development. The guidelines urge these institutes, regardless of their affiliation or means of delivering educational services, to conform to the national quality standards in both the providers’ home countries and in the recipient countries, so as to prevent the commercialization of higher education from leading to a sacrifice of quality. (UNDP 2009). Available official documents from the education authorities generally seem to stop at summaries of enrolment in schools and the numbers of teachers. Statistics showing projections on supply of teachers and teacher shortage are not readily available. It has been difficult to ascertain whether projections on teacher supply are actually generated from the available data bases or not. Although the Research and Development Division of the MOE has the capacity through its data bases to develop projections on teacher supply needs, it does not appear to do any medium or long-term planning in this area.

6- THE CERTIFICATION STANDARDS GUIDELINES DEVELOPED BY THE (NAEYC) 

For more than 60 years, the National Association for the Education of Young Children (NAEYC) has worked to promote high-quality early childhood programs for all young children and their families. Two major strands of activity support this goal: (1) facilitating the professional development of individuals working for and with young children birth through age eight, and (2) improving public understanding and support for high-quality early childhood programs.

Accordingly, NAEYC has developed the following conceptual framework that identifies key principles of an effective professional development system embedded within the larger system of effective early childhood service delivery. The framework includes several components. It begins with a statement of need that describes the current diversity of early childhood service providers and preparation opportunities and outlines the assumptions upon which this framework is built. 

The second component uses the analogy of a “lattice” to describe the professional knowledge, performances, and dispositions connected with the early childhood profession’s diverse roles, levels, and settings. The third component describes key elements regarding the provision of professional development opportunities. The fourth and final component describes guidelines for compensation that link increases in professional development and improved performance to increased compensation.

This framework is used in this context purely to identify key principles and premises that apply across the diverse roles and settings of the early childhood pre-service/in-service training programs provided by Lebanese institutions of higher education and other community-based ones. 
The framework does not attempt to impose a prescriptive model, rather it identifies the gaps in the provision of the pre-service and in-service programs available and provide a critical perspective on issues related to the effectiveness of the teacher preparation program contents in relation to the four cornerstones set by the CG .In shorter terms, The purpose of this analysis is to see if actual experiences in Lebanon render support to the analytical approach, enabling us to propose a framework for future reforms on the regional level and allowing us to move forward. 
7- PRE-SERVICE TRAINING
7.1 Pre-service programs in Lebanon: Some quantitative and qualitative considerations 
Higher education in Lebanon composes of Technical and Vocational Institutes, University Colleges, University Institutes and Universities. The Lebanese University is the only public institution. The Ministry of Education and Higher Education administrates the private and public sectors and Technical and Vocational Institutes are under the Directorate General of Technical and Vocational Education Directorate General of Higher Education has responsibility for University Colleges, University Institutes and Universities. (UNESCO.2005) 20. More than 160,000 students are enrolled in Lebanese higher education institutions. Half of these students are in the Lebanese University; the other half is distributed over 45 private higher education institutions. Among these private establishments, there are universities, and institutes and colleges of technology or faculties of religious studies. 
There is no unified system of graduation in Lebanon. The types of degrees or diplomas offered by each of the Lebanese universities or institutions depend on the fact that the corresponding establishment has a French education background or an American one. Therefore, one may find a credit system in one university and an annual system in another or even both as is the case at the Lebanese University. The system also depends on the international/national affiliation of each institution. The majority of the Faculties at the Lebanese University offer a "Maîtrise" in a particular subject which is equivalent to the Baccalaureate + 4 (years). The same degree is offered at the University of Saint Joseph. The American University of Beirut and all other institutions with the same background offer a Bachelor's degree which is equivalent to Bac + 3 (years) or Bac + 4 (years) in some areas of studies. 

Efforts to implement the European LMD system together with the associated ECTS are being made at the Lebanese University and in a few other private institutions. Some Faculties at both the LU and the private sector offer postgraduate studies. 
There is a wide range of certification options available; from BA, MA, BT, LT, TS, LS, TD to PhD in education /ECE education. Public sector employment eligibility conforms to professional qualifications in pre-service programs such as B.Ed, and M.Ed, in addition to a TD in some cases, whilst the non-state sector is flexible in its recruitment entry requirements and has few rigorous rules on professional qualifications. Consequently, there is little compulsion to abide by any formal criteria for teacher recruitment. This fact explains the low ratio of students at the tertiary level in Lebanon. Education degree programs attract between 1 per cent and 4 per cent of students at the tertiary level in, these are extremely low ratios by any standard, compared to Jordan (20 per cent), and Palestine (27 per cent). UNDP2009.
The educational system structure is illustrated in the organigram below:
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Private institutions are supported financially by student fees and international boards. The training institutions have experienced a high rate of change in the past few decades. Each in its own way is trying to meet the expected demand for primary teachers and provide pre-service training at a feasible level, considering the caliber of candidates for teacher training, staffing and other essential resources and conditions at the training institutions. The use of French as the primary medium of instruction is restricted to few universities to name but a few; the USG, the Lebanese university, Sagesse  and “Ecole Falenga”, while the use of English as the only foreign language of instruction exists in almost all the other ones. Lately some universities and colleges have introduced both English and French language as primary languages in instruction such as The Islamic university, the Lebanese university and others… However there is a general acknowledgement of the need to upgrade the pre-service programs, this has encouraged some of these universities/colleges to launch  one-year training courses in ECE and Special Education and most are getting more involved in upgrading in-service courses for serving teachers in particular ECE teachers for age-groups 3-6.

Holistically, enhancing the professional standards of teachers would seem to involve a number of elements from the point of entry into the training institutions to the advanced stages of a person’s teaching career. A large number of factors are known to contribute to the quality of teachers that comes out of the training institutions. These include the entry qualifications and qualities of trainees, and the quality of the pre-service training programs. The latter is dependent to a large extent on the qualifications and professional expertise of training staff as well as the resources and support services available to implement the programs effectively. The key points that mark the teacher education continuum would include the following PRE-SERVICE- TRANSITION -TEACHING CAREER .These are predetermined by: Entry levels, training programs, and induction. 

7.2 Licensure and Certification. 

Licensing Conditions for the Establishment and Operation of Private Day cares in Lebanon clearly state in article 14, that any staff working in daycares should abide by the following conditions: 

· No one should be less than eighteen years old or older than sixty four

· The supervisor should hold a university degree in social sciences, psychology, education, public health, nursing or early childhood education
· The caregiver should hold a certificate in ECE or a related field.   

· Nurses should hold a nursing degree with the permission to practice from the Ministry of Public Health, she could work as a part time if the nursery has less than 20 children

· Assistant nurse should have a vocational degree with the permission to practice from the Ministry of Public Health

· The assistant supervisor could be the registered nurse or one of the caregivers. There should be a variety in the staff’s specializations.  Minister of Public Health. (127/2002-2003 on March 3 2003)

Despite the ambiguity in specifying the ECCD /care giver classification, the above decree would actually put us on the right track if implemented and monitored by the MOH. Unfortunately, the lack of monetary and human resources hinders the process vis-à-vis accountability and transparency.
 The MOE requires public school teachers to be licensed. Requirements for regular licenses to teach kindergarten through grade 6 require general education teachers to have a bachelor’s degree and to have completed an approved teacher training program with a prescribed number of subject and education credits, as well as supervised practice teaching module. Teachers licensed to teach the middle grades (grades 5 through 8); a secondary-education subject area (usually grades 7 through 12); or a special subject, such as P.E, Art or music (usually grades kindergarten through 12) must be a BA holder in the major in addition to the Teaching Diploma which is a 1 year (18-24 credits) on teaching methodologies on top of their BA degree.

The government of Lebanon recognizes the TD as equivalent to the "License d'Enseignement" If the graduate holds the Lebanese Baccalaureate Part II and has successfully passed the number of credits required for the diploma and above the total number of credit required for the BA or the BS degree. There are no Licensing requirements for preschool teachers in Lebanon besides the ones listed earlier. Unfortunately, these target the private daycares only and have not been adopted by the MOSA or the MOE primarily because daycares do not fall under the MOE jurisdiction and the lack of coordination between MOSA and MOH. The perception held is that a bachelor’s degree may not be needed by preschool teachers and vocational education teachers, who need experience in their field rather than a specific degree. Thus the licensing requirements of the preschool teachers in private institutions are actually regulated by market needs and demands of the private schools and daycares. Some institutions offer a bachelor’s degree in early childhood education, while others content with an associate’s degree. In most cases, Universities offer a certification program under Adult continuous learning. This seems the most common type of certification, requiring a mix of classroom training and experience working with children, along with an independent assessment of the teacher’s competence. Nearly all institutions now, offer alternative licensure programs for teachers who have a bachelor’s degree in the subject they will teach, but who lack the necessary education courses required for a regular license. Many of these alternative licensure programs are designed to ease shortages of teachers of certain subjects, such as mathematics and science. Other programs provide teachers for urban and rural schools that have difficulty filling positions with teachers from traditional licensure programs. MOW/MOE has tenure laws that prevent public school teachers from being fired without just cause and due process. Teachers may obtain tenure after they have satisfactorily completed a probationary period of teaching, normally 3 years. Tenure does not absolutely guarantee a job, but it does provide some security.
Table 1: Estimated median annual earnings for preschool teachers.
In 2009, the minimum wage was set by the government as 500000LL per month (330US$). In addition, to transportation rate per day and National Social Security (action research). 

	Related Program Area/Classification 
	Related Work Area
	Work Force Stability Turnover Rate
	Actual Yearly Earning

	Child Worker with a BP
	Daycare Assistant Teacher
	High
	3600$ - 4000$

	Child Worker holding a BT, LT
	Daycare Teacher/Kindergarten Assistant Teacher
	Medium - High
	4200$ - 5000$

	Child Worker holding an LET, LS
	Kindergarten/Preschool Teacher
	Medium
	5000$ - 5500$

	Child Worker holding a BA in Early Childhood Education 
	KG/Elementary Teacher/ Daycare Supervisor
	Medium - Low
	5500$ - 6000$

	Child Worker holding a BA + TD
	KG/Elementary Teacher/Coordinator/Daycare Supervisor
	Low
	6000$-6900$


BP= Brevet Professionel, BT= Bacc Technique, LT= License Technique, LET= License Education Technique, LS= License Superieure, BA= Bachelors of Art, TD= Teaching Diploma. 

Beginning teachers with a bachelor’s degree earn an average of 450$ per month. It is estimated that more than half of all elementary, middle, and secondary school teachers belong to the Teacher’s Union (Naqabet Al Mualimeen/Sandouq Al Taadod) that bargain with school systems over salaries, hours, and other terms and conditions of employment. Fewer preschool and kindergarten teachers are union members - about 12 percent in 2006 and most of these belong to the public sector.

7.3 The Numbers 

There are 336 pre-service programs unevenly distributed over the seven provinces of Lebanon as illustrated in Table 2 below. Out of these 336 institutions, 290 are vocational institutes and 46 universities, colleges. The vocational institutions include all the training centers, technical schools and technical institutions. The highest concentration of universities is found in Beirut in comparison to the Vocational ones, which is in Mount Lebanon.
Table 2: Total Number of higher education institutes in Lebanon as per genre and province:
	 
	Vocational Institutes
	Universities

	Beirut
	25
	10

	Mount Lebanon except for the suburbs
	33
	11

	Mount Lebanon & Beirut Suburbs
	96
	13

	North
	61
	5

	South
	28
	3

	Bekaa
	28
	3

	Nabataea
	19
	1

	Total
	290
	46


(www.higher-edu/gov.lb)

Out of these 336, there are 16 universities/colleges and 119 vocational institutes that offer education major in general of which the province of the south seems to lack most. In contrast, the vocational institutions’ highest concentration is in the province of Mount Lebanon and the North diminishing again in the South and Nabataea.
Table 3: Total number of Education major distribution in higher educational institutes in Lebanon as per genre and province:
	Province:
	Centers
	Universities
	Colleges
	Schools
	Institutes

	Beirut
	3
	4
	0
	3
	1

	Mount Lebanon except for the suburbs
	2
	3
	1
	5
	6

	Mount Lebanon & Beirut Suburbs
	8
	2
	1
	12
	19

	North
	6
	1
	1
	12
	19

	South
	1
	0
	1
	6
	4

	Bekaa
	0
	2
	0
	9
	4

	Nabataea
	2
	0
	0
	3
	4
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7.4 Pre-Service Training Provisions
 Institutional Provisions and Practices Certification Options in ECE Education

The current certification options available for pre-service ECE teacher training together with entry qualifications, duration of courses, and levels of teaching allowed have been covered in Table 4.
Table 4: Total Number of Vocational institutes and Universities offering ECE major as per province and distribution of students in Lebanon:

	 
	    Vocational Institutes
	 No. of Students
	Universities
	No. of Students

	Beirut
	7
	167
	5
	86

	Mount Lebanon except for the Suburbs
	12
	263
	2
	16

	Mount Lebanon & Beirut Suburbs
	33
	1125
	3
	30

	North
	34
	1178
	1
	      12

	South
	11
	469
	0
	0

	Bekaa
	13
	430
	1
	13

	Nabataea
	9
	350
	0
	0

	Total
	119
	3982
	12
	


(DGVTE: www.vte-lb.com.)
(Communication with under graduates majoring in ECCD)
The number of students at universities is based on data collected from current enrolled students majoring in ECCD or emphasis on ECCD. IN NO WAY can these numbers be considered as valid or reliable since they were simply collected from unreliable sources. The sole objective of even relaying them is to facilitate the comparison and enable us to get a bird eye view of what the actual situation looks like. 
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As illustrated in the table above there are around 132 higher educational institutes providing ECE and related ECE programs distributed across the provinces. As illustrated in table#4, even though universities have introduced education as a major, only 12 have included early childhood as an area of concentration.
Most universities offering education tend to provide in-service training for private and semi-private schools in various fields ranging from teaching methodologies, special education, leadership and others… The in-service training is usually customized and geared towards schools’ need.

In Lebanon only students of higher income, are more likely to have the means of entering a college or universities than students from low socioeconomic backgrounds given the fact that most of the program are run by the private profit making sector. The lack of public structures in early childhood education, regional disparities, and the differences in cost and quality between public and private sectors create inequality. This uneven access is worrisome because learning gaps are developing among children in the preschool years. These disparities are likely to show as children enter formal schooling.
Table 5: Universities in Lebanon that have ECE Education/Education Major by Type (Government, Private) and Date of Establishment
	University
	Type/ Language
	Year Established
	Education Program   major
	Extension Program + In-Service Case Studies 

	1.  Al-Jinan University

www.jinan.edu.lb 
	Private/ English
	Private 1988 Official 1991
	· BA in Education 
· Teaching Diploma
	

	2.  Al-Manar University of Tripoli (MUT)

Rashid Karami Institution for Higher

Education

http://www.almanar-university.com
	Private/ English
	1990- Supervised and managed by “Al-Manar Association”. A non-profit Islamic Charity Institution, founded in 1958 to set up learning institutions that cater for students from Tripoli and the North  
	· BA in Education with emphasis on ECE

· Teaching Diploma


	In-service teacher training for Islamic Schools. 

	3. American University of Beirut

http://www.aub.edu.lb


	Private 1866

English 
	Private 1866
	· BA in Elementary Education

· Teaching Diploma

· Diploma in Special Education

· Diploma in Education, Management and Leadership. 

· Master of Arts degree in Education
	Certificate in Health

TEFOL

TAMAM  Project with Arab Though Organization 

	4. Arab Open University

www.arabou-lb.edu.lb
	Private

English
	2002


	· BA  Education
	

	 5. Haigazian University  www.haigazian.edu.lb 
	Private

English
	1955 as a college

1992 as university college

1996- university
	· BA in Education

· Early Childhood Education

· MA in ED Management and supervision 

· MA in Counseling and Special Education 


	Life skills Diploma



	 6. Holy Spirit University of Kaslik www.usek.edu.lb
	Private

French 
	1961
	· BA in Elementary education
	

	 7. Lebanese American University www.lau.edu.lb
	Private

English
	founded in 1885 as the Beirut College for Women


	· BA-Education emphasis on Early Childhood Ed.

· MA in Ed-management

· MA in Special Needs
	Teacher training for ECE-Health and Character Education.

In-service training on special needs and remedial education for UNRWA, and UNESCO registered schools.

	8.Global University

gu.edu.lb
	Private / 

English
	
	· BA-Education 
	Teacher in-service training for Bayader and other Islamic Schools. 

	9. Lebanese German University

lgu.edu.lb
	Private / 

German/ English
	Founded by the Lebanese German Association for the Promotion of Culture (ALAC).
	· BA-ECE and Primary education  
	

	10. Lebanese International  University

www.liu.edu.lb
	Private / 

English
	2001
	· BA-Education and Early Childhood Education +TD

· MA in Curriculum Design 

· MA in Ed  Management 
	Teacher in-service training for semi-private schools in Bekaa.



	10. Lebanese University

www.ul.edu.lb
	Government /

French/

English
	1951
	· BA-Education 

· BA- Early Childhood Education

· MA-Early Childhood Education

· PHD- Early Childhood Education
	In-service teacher training in collaboration with NCRD for public schools. 

	11. Notre Dame University www.ndu.edu.lb


	Private

English
	1990
	· BA-Education major 

· BA in  Early Childhood Education
	Teaching certificate (18 credits)

	12. Saint- Joseph University www.usj.edu.lb


	Private

French/

English
	1860
	· BA-Education

· BA-Early Childhood Education

· MA in Psychology

· MA in Occupational Therapy
	In-service teacher training for Catholic schools + UNRWA

	13.University of Balamand

www.balamand.edu.lb
	Private

English
	1988
	· BA-Education +TD
	

	14. MUBS Modern University For Business and Science

www.mubs.edu.lb
	Private

French/

English 
	
	· B.A in Education +TD

· B.A in ECE Education (0-8)

· B.Ain Educational Management

· B.A in Sociology
	Certificate in ECE

	15.Al Kafaat university

www.al-kafaat.org
	Private/

French 
	1957 as a college and then as a university education in colleges at the EUROPA Camps of Technology : and College of Education
	· B.A in Early Childhood /Elementary Education

· Teaching Diploma

· Diploma in special education
	French

BT in Jardiniere

	16. Middle –East University

www.meu.edu.lb
	Private / 

English
	Since 1946.

 operated by the Seventh-day Adventist Church
	· BA in Education  Emphasis on ECE

· Teaching Diploma

· MA in Curriculum and instruction

· MA in Educational Leadership
	In-service teacher training for Adventis Schools 

	17. AUL Art Science & Technology University in Lebanon

www.aul.edu.lb 
	
	
	· Applied Teaching Diploma 
	Certificate in Developmentally Appropriate Practices in ECE accredited by EDI. 

In-service teacher training for semi-private schools (PMS)


www.higher-edu/gov.lb
7.5 Summary of Programs

American University of Beirut - AUB: The Department of Education offers programs at both the undergraduate and the graduate levels. The undergraduate level program leads to a Bachelor of Arts degree. The post-B.A. Diploma program leads to a Teaching Diploma, Diploma in Special Education, or Diploma in Educational Management and Leadership. The graduate program leads to a Master of Arts degree in Education. 

Hagazian University-HU Haigazian University was established in Beirut in 1955, by the joint endeavors of the Armenian Missionary Association of America (AMAA) and the Union of the Armenian Evangelical Churches in the Near East (UAECNE). Haigazian University offers B.A., B.B.A., B.S., M.A. in Education degrees as well as a teacher’s Normal Diploma. Its units and courses are patterned after the American system of higher education such that students wishing to pursue M.A. and Ph.D. degrees may be attained include Education, Special ED-MA Graduate programs include: Clinical Psychology   Counseling Psychology Educational Administration & Supervision General Psychology - School Counseling Special Education Research Methods in Education .Lifelong Learning at Haigazian University gives adults the opportunity to acquire new knowledge and skills through two programs: the Adult Education Program and the In-service Teacher Training Program.

Al-Kafaàt started as a foundation and non-governmental organization governed by a board of trustees and acknowledged by law as an “Institution of Public Welfare”. Founded in 1957, the foundation delivers its services today to a daily population of 4,500 beneficiaries in 7 different centers, with a working team of 820 employees. Al-Kafaàt (Abilities in Arabic) is a founding member of the World Commission on Vocational Rehabilitation (1963), a member of the International Cerebral Palsy Society (1979), a member of Inclusion International (1981), a recipient of The Rehabilitation International Presidential Award (1984), and a three time recipient of the Lebanese Order of Cedars (Knight in 1972, Officer in 1997, and Commander in 2007). Al-Kafaàt offers vocational training and technical education in at the EUROPA Campus of Technology. These are delivered in partnership with different European educational organizations.

Lebanese American University LAU is a member of the Association of American International Colleges and Universities, which facilitates student exchanges and allows for information sharing among member institutions. LAU offers two programs in Education: BA Early Childhood Education and Elementary Education .The Early Childhood Education Program prepares students to: Plan and administer all the aspects of early childhood programs which are: Teach young students basic motor and cognitive skills through art, music, creative dramatics, and other techniques in addition to the use carefully planned teaching strategies based on children’s developmental stages. 

The Elementary Education Program prepares students to: Teach children reading, language arts, mathematics, science, social studies, art, drama, music, and physical education. Employ teaching strategies, which stimulate children’s thinking and challenge them to learn. Use the latest instructional tools, and techniques, to make teaching more effective.LAU is a pioneer is establishing a Teacher Training Institute whose main purpose is to meet the unique curriculum and reform needs of schools throughout the country by training teachers to integrate current trends into the educational reality in its multiple magnitude. It specifically includes: Character and Citizenship Education, Environment and Health Education Conflict Resolution, Classroom Management and Global Education. 
    

The Lebanese University LU The Lebanese University was established in 1951 to serve the diverse social groups that make up Lebanese society, and to provide a high-level institution in which students can acquire university degrees. It was launched amid a growth in the number of students in grades 10-12.The first departments were The High House of Teachers and The Statistics Center. On December 3, 1951, the first class of 68 students entered the university. On February 26, 1953, official decree No. 25 founded a center for financial and administrative at the university, called The Institution of Finance and Administration. The High House of Teachers was renamed to The High Teachers Institution. In 2007, the LU introduced its first ECE (0-8) major for all 3 levels, License, Masters and Doctorate. The programs description is aligned with the international standards for the holistic integration approach and DAP practices. At the moment the program is still under experimentation expecting to graduate in 2011 the first batch of around 300 ECE teachers. The License in the Faculty of ECE Education requires students to complete 160 credit hours. These credits are divided as follows: 24 credit hours of General Education Requirements (GER); 42 credit hours of Teaching Area Requirements (TAR); 33 credit hours of Teacher Education Core Requirement credit hours (a two-year program) for a master's degree.
The Lebanese International University (LIU) was established in April, 2001, under Presidential Decree No. 5294 as "The Bekaa University", with its campus in Bekaa, Al-Khyara, Al Bekaa Al Gharbi, and has since graduated its first Freshman class in June 2002. With a vision of becoming a true national university with international presence, a new campus in Beirut was opened and the name was changed to: "Lebanese International University (LIU)". The School of Education offers the following degrees: Bachelor's of Education, Teaching Diploma and a Master's of Education. The BA in the School of Education requires students to complete 99 credit hours. These credits are divided as follows: 24 credit hours of General Education Requirements (GER); 42 credit hours of Teaching Area Requirements (TAR); 33 credit hours of Teacher Education Core Requirement credit hours (a two-year program) for a master's degree and 24 credit hours (a one year program) for a Teaching Diploma.  
 Lebanese German University LGU The Lebanese German University was founded by the Lebanese German Association for the Promotion of Culture (ALAC).The program equips would-be tutors with the education they require for their future primary and pre-school teaching career. It also provides them with the knowledge they need for the subjects they will potentially teach (languages, mathematics, science…) as well as basic child psychology and didactic know-how. All students have to sit for the Lebanese Baccalaureate as well as the French one in addition to Sprachdiplom I and II for the mastery of the German language. B.A. holders start a career in pre-school and primary teaching. They may also work in nurseries as well as leisure and holiday centers.

Modern University for Business and Science MUBS department of Education offers the BA in Early Childhood Education at the undergraduate level. In this major, students are prepared to be well-qualified teachers for children in day care centers, kindergartens and pre-school programs. Students learn about child’s development, nutrition and Psychology. Upon graduation, students work mainly in schools but can also work in recreation centers and hospitals and in training centers. The major description is as follows: 

General Education Courses (21 credits) + Elective Courses (9 credits) + General Requirement Courses (15 credits) chosen from:  Nutrition, Health, Music, Fine Arts, Math for Education, Science for Education and Environmental Education….Core Courses (34 credits) Introduction to Education  Developmental Psychology - Classroom Teaching and Evaluation -Instructional Strategy and Teaching Methods -Technology in Education - History and Philosophy of Education - Curriculum Planning & Design - Counseling & Guidance - Special Education - Field Experience – Observation & analysis - Research Methods - Seminar: Contemporary Issues in Education .
Emphasis Courses (24 credits) choose from - Introduction to Early Childhood Education- Play Activities, Arts materials - Sociology of the Family Practicing Communication Skills - Early Childhood Curriculum - Crisis Intervention with families- Children’s Literature - Children’s Rights -Practicum / Early Childhood Education - Senior Project / Early Childhood Education
Legislation, Advocacy, and Administration -Emphasis course from other concentrations

St. Joseph University - USG is one of oldest universities in Lebanon.  In 1978, St Joseph University started a graduate degree program in Preschool and elementary program under the Human Development major. This was followed in 1985 by the master’s and doctorate degrees in both specializations. This was reinforced with the addition of the Teaching Diploma in all three areas, preschool education, elementary and occupational therapy. Today USG the Lebanese university and LAU have been joined by 4 other higher academic institutions to offer Early Childhood Education as a major covering 0-8years.
Notre Dame University-Louaize (NDU) was founded in 1987 by the Maronite Order of the Holy Virgin Mary. NDU first came into being under the name of Louaize Center for Higher Education (LCHE) in 1978. LCHE was a joint venture between Beirut University College (BUC), now Lebanese American University (LAU) and the Maronite Order of the Holy Virgin Mary. Students majoring in Education may choose one of the following options: Early Childhood, Learning Disabilities, or Education of the Gifted. Teaching Diploma, teaching certificate, and the only ones to offer TD in BA in teaching Arabic language and Literature.

7.6 Curriculum for Pre-Service Teacher Education

There is very little variation between the providing universities vis-a-vis the curriculum and course work description. Almost all programs offer a general education core and an option of one of different specializations. ALL programs give adequate weight age to theory process and practice designed to produce a well-qualified teacher. The course work does reflect the emerging global trends in pedagogical methods: the shifts from Bloom’s taxonomies to constructivism, critical thinking and multiple intelligences, use of ICTs, life skills/environment, children rights based approaches and exposure to inclusive education. Most education programs have been designed as a coordinated, sequenced balance of course work and integrated school observational / linguistic development and practical experiences. The core education courses, common to teacher preparation and TD programs  are: Fundamentals of Education, Guidance and Counseling, Learning and Teaching Principles and Practices, Educational Technology, Testing, Measurement & Evaluation, Utilization of Instructional Materials, Psychology of Learning, Senior Study in Education…Programs of early childhood education have plus or minus the following courses: Introduction to Early Childhood Education -  Early Childhood Curriculum -  Children’s Literature - / Early Childhood Education - Senior Project / Early Childhood Education, Health.

Teaching Diploma All universities who provide education offer TD. Recently, some private universities have joined in with the aim of increasing their market share of a growing field. The Teaching Diploma program prepares teachers to facilitate the learning of all children at the “Middle and High School" level. The Teaching Diploma consists of 18-24 credits to be taken over and above the BA requirements. These credits may be taken in combination with the Bachelor Major Courses or as a post BA/BS program in one academic year. The main goal of the program is to supply both the freshly out of school, inexperienced graduate and the teacher who had already some experience but lacks scientific preparation. 
Teaching certificate The Teaching Certificate program is designed to help school teachers conduct their classes scientifically. The candidate is not required to hold a university degree to join. This program will cater to ECE/Elementary school teachers who are already teaching in a school but do not hold a university degree. To qualify for admission, a candidate must hold a Lebanese Baccalaureate Part II or its equivalent. The candidate must prove English/French language proficiency and complete a practicum at a school or daycare. The curriculum generally includes: Principles of education and methods of teaching, Child development and counseling, School organization and classroom management, Language and methods of teaching, Mathematics and methods of teaching, Science and methods of teaching, Social studies and methods of teaching, Arts/Practical arts and methods of teaching, Health and physical education and Practice teaching. Some of these certificates are usually accredited by international awarding bodies such as EDI (Education Development International)  that deliver international qualifications accreditation from the UK to registered centers worldwide. The Certificate in Education Principles and Practices (EPP) provides a teaching qualification which conforms knowledge and understanding of core educational principles and the ability to teach.
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7.7 Vocational Training Policies and Certification 
Technical and Vocational Institutes are under the Directorate General of Technical and Vocational Education Directorate. In 1999-2000, the MEHE has developed new guidelines for the certification criteria for the following diplomas/certificates:

Table 6 Vocational Certification criteria.
	Program 
	Entry Level / Graduation Requirement 

	BP Brevet Technique
	Middle School Level 4 + 1 year

	BT – Baccalaureate Technique 
	National Brevet + 3 years 

	TS – Technique Superieure 
	National Baccalaureate II + 3 years or BT + 3 years  

	LT – License Technique 
	TS + 2 years

	LET – License Education Technique
	LT + 1 year 


www.informs.gov.lb

The BT/LET programs are the most commonly related to ECE. The BT needs a minimum entry level fixed at successfully accomplishing the first secondary level and a minimum age of 16 years. The BT/TS program aims at developing teacher competencies in the areas of teaching preschoolers aged 3-5 years. It is spread over period of 3 full years covering in the first and second year: General knowledge, Principles of education and methods of teaching, Child development and counseling, School organization and classroom management, Language and methods of teaching, Mathematics and methods of teaching, Science and methods of teaching, Social studies and methods of teaching, Arts/Practical arts and methods of teaching, Health and physical education   in addition to first aid, Psychometricity and Practice teaching in the third year. Graduation requirements are culminated by a final national exam in the third year. The LT program on the hand is geared towards developing teachers for the age group 3-12 years with a minimum entry level of a successful achievement of the Baccalaureate or the BT. The program extends over a period of 3 years with more emphasis on the theoretical and practical levels. Besides a minor difference in course work in the first year there is practically no difference between the BT and the LT programs. Both programs include foreign languages mainly French and English as core requirements. The BP program is under the jurisdiction of the Ministry of Labor, in addition to DGHE.

Table 7: Total number of vocational institutes offering ECE training as per genre and classification. 
	 
	BT
	TS
	LT+LET

	Beirut
	7
	3
	0

	Mount Lebanon
	12
	5
	0

	Mount Lebanon/Beirut Suburbs
	33
	19
	5

	North
	34
	23
	1

	South
	10
	3
	1

	Bikaa
	11
	6
	1

	Nabatiye
	9
	3
	0


 www.informs.gov.lb
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7.8 Analysis of Pre-service and in-service programs

As asserted in section 6, successful ECCD pre-service /in service programs need to be aligned with the 4 cornerstones stated by the CG. As such each program will be assessed according to its relevance to: 
Cornerstone 1: Start at the beginning which focuses on:

· Integrating and improving services for young children and their families, including early stimulation, health, nutrition and childcare.
· Providing universal access to parenting programmes that address holistic child development, with special attention to the most vulnerable children and families.
 Cornerstone 2: Get ready for success which focuses on:

· Ensuring access to at least two years of quality early childhood care and development services prior to formal school entry, beginning with the most vulnerable and disadvantaged children.
Cornerstone 3: Improve primary school quality which focuses on:

· Provide teachers with knowledge about early childhood during pre- and in-service training.

· Give children adequate learning materials.

Cornerstone 4: Include Early Childhood in Policies which focuses on:

· Addressing early childhood in all national polices and plans across sectors.

· Assuring adequate resources and multisectoral coordination by ensuring that early childhood is integral to development and macroeconomic planning and budgeting. 

· Developing, implementing, and evaluating early childhood policies and action plans to create a national vision and strategies for young children, expand investments, and improve intersectoral coordination.
While education systems in the higher education institutions/Universities and colleges have made considerable progress in providing a greater proportion of eligible ECCD with a diverse educational opportunities, they have fallen short in key areas. First:

· Developing and regularly updating teacher development curricular that are well designed based on developmentally appropriate practices and reflecting  the guidelines and regulations for early childhood services related to the first cornerstone, There seems to be  an alarming deficiency in professional development for teachers for the infant and toddler group. Professional development and training of early childhood personnel needs to be available at various levels and provide opportunities for personnel to have access to an ongoing career path not just for teachers but for all personnel involved in the early childhood field.  
· Providing students with a comprehensive examination of infant/toddler programs .Courses content should include developmental theories as they relate to the nurturance of infant/toddlers, curriculum planning for the very young, curriculum resources and materials, health and safety standards, and evaluation of infant/toddler program models. Currently, only LU, USG, MUBS in addition to most vocational institutes are offering such courses at an introductory level. (Cornerstone 1-NAYEC standard 2) 
· Addressing the needs of families with young children in a complex and changing multicultural society by providing training in parent education and family development. It seems that this responsibility has been delegated completely to the In-service sector and to social workers.(cornerstone 1-NAYEC standard 10) 
· Enhancing knowledge and understanding of cognitive, emotional, physical, spiritual and moral development of infants and toddlers (0-3) by utilizing technology along with new information on human learning & development in order to provide experiences for teachers in assessing needs and intervention strategies specifically in the area of integration and enhance their capacity to work with children with disabilities, children at risk and other areas of inequity and bias.. Here again we notice a lack of not only provision but of interest coupled with a misconception, that this is not in the field of ECE but in the medical field.( cornerstone 2&3-NAYEC standard 2,8)

· Establishing support and professional networks  by including professional ethics as core requirement  to empower  students  and enable them to become researchers and  activists not only for children’s rights but mainly for their  own rights .(cornerstone 4 -NAYEC standard 9,)
The vocational curricula contents of pre-service certification programs are still outdated despite the recent reforms introduced by the ministry. The course work does not fully reflect the emerging global trends in pedagogical methods or the Lebanese labor market specifications specifically in the ECE field. The BT program is more on the in-service than the pre-service end mainly due to the missing link between theory and practice in the areas of teaching methodology, and developmentally appropriate practices. There is a striking deficiency also in the areas of educational technology, foreign languages and differentiation teaching strategies. The scope of the program is still shallow offering little focus on content and assessment strategies. The lower qualifications however are forcefully justified as a practical necessity in remote and disadvantaged areas where there is a poor representation of universities.
On the positive side the linkage of the LT program with the universities such as LU and USG, has been successful in providing a wider coverage in extending the teacher competencies especially in the areas of implementing developmentally appropriate practices and instructional delivery. 
Table 8: NGOs providing Early Childhood Certificate BP.
	Name
	Type of Education
	Aims/In-service

	Islamic Charitable Society & the needy -Tripoli
	Assistant care taker

BP
	Training one year (6months) from 0 till 3 years.

	Association of Consolation and Social Service In 

Sidon
	Assistant care giver

BP
	One school year  (0-3 years)

	Imam Sader Foundation in Tyr


	Assistant care taker

BP
	One school year  (0-3 years)

	The Social Movement in all Lebanon    
	Assistant care taker

BP
	One school year  (0-3years)

	Mother and Child Welfare Association
	BP Childcare worker certificate

BP
	One school year/s(0-5 years)
In-service, monitors, Club Children

	YMCA
	BT/LT Childcare worker certificate
	Two school years (0-5 years)
In-service, monitors, Club Children

	Al Mabarrat 
	BT/LET Childcare worker certificate
	Three school years (3-8 years)
In-service, monitors, Club Children


www.informs.gov.lb 

8. IN-SERVICE TRAINING

NGOs in Lebanon became the first social activists to advocate social development. They promoted the concepts of human rights, helping poor children at a time when Arab States were occupied with other political and economic issues in the 1990 World Summit for Children, a majority of Arab leaders gave their support to improving the status of Arab children, taking some positive steps to assume responsibility for ECCD. This was evident in the establishment of special councils, local and regional conferences and committees dedicated to raising awareness on the importance of ECCD. Furthermore, regional and local conferences over the past 10-15 years have resulted investments by governments, donor agencies, NGOs, and civil society to expand and improve early childhood programs for children in the Arab region. Such actions began with the First Arab High Level Conference on Children which was held in Tunisia, 1992 which adopted a set of global goals for the year 2000 followed by more conferences, forums, and even placing early childhood on the agenda of the Summits of Arab World leaders. These events led in some countries to amendment of certain child-related legislations and issuance of new ones relating to qualification of teachers, provisions for children with special needs, and new guidelines for licensing and provisions for ECCD programs. (UNESCO 2006)

Organigram of MOSA:
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Some hard facts and statistics:
In-service teachers training or professional development is often seen as a window of opportunity for continuous renewal of professional skills and integration of emerging knowledge and technologies in the education system. Given the continuously precarious political situation in Lebanon, there has been a great deal of focus on in-service training built into every education project and initiative at the government level and also those offered by private and civil society sectors. These include civil society organizations offering largely in-service programs of teacher education, as well as pre-service for the non-formal education sector but also for the formal programs. In-service initiatives can be classified into two types: Long term i.e. covering a period of one to two years providing a systematic professional training program with formal milestones, certification, equivalence or nationally recognized standards; and short term encompassing seminars, conferences and workshops looking nothing more than a series of events. Notable NGOs running pre-service and in-service programs are listed in Table 8. These will continue to grow in response to in-house teacher training needs for their regular basic education programs.  In recent years the in-service training offered by state and non-state providers has been proliferating with many variations in the type of training and its duration There has been a range of options, from very traditional cascade oriented theoretical trainings to well designed tailor made courses for specific target audiences. n the innovative programs such as: Child to Child, Better parenting, Children Rights, Inclusive Education, MOCEP and also some of the government’s recent commitments to emerging challenges of health, child labor, rights, IT, and gender . Some examples of in-service provision are illustrated in Table 9 below:  
Table 9 List of NGOs in-service activities for Early Childhood Educators.
	Name
	Targeted Group
	Type of Education
	Aims/In-service

	Islamic Charitable Society & the needy -Tripoli
	Child Worker 
	BP Childcare worker certificate
	Training one year (6months) from 0 till 3 years.

	Association of Consolation and Social Service In 

Sidon
	Child Worker 
	BP Childcare worker certificate
	One school year  (0-3 years)

	Imam Sader Foundation in Tyr


	Child Worker 
	BP Childcare worker certificate
	One school year  (0-3 years)

	The Social Movement in all Lebanon    


	Child Worker 
	BP Childcare worker certificate
	One school year  (0-3years)

	Mother and  Child Welfare Association
	Child Worker 
	BP Childcare worker certificate
	One school year  s(0-5 years)
In-service, monitors, Club Children

	The Ghassan  Kanafani Cultural

Centre

	KG teachers

 in Palestinian refugee

camps in Lebanon
	Two year training program for KG teachers where it provides a BT degree and includes in its syllabus the Child to-Child approach and Child Rights.
	BT in ECE and capacity building.

	Developmental Action without

Borders. The Nab’a Foundation

serves 8000 children in Palestinian

refugee camps in north and south Lebanon


	Child workers, in the Learning and play centers in the Palestinian camps.  Mothers and NGOs.
	Disability and Early Intervention for the blind and visually impaired children 
Summer workshops for children aged 5-11 years Capacity building for women, mothers and caregivers on conflict resolution, CR, and leadership skills.
	Has partnership with Save the Children-UK, Save the Children-Sweden, and UNESCO. Has partnership with Karim Rida Said Foundation (KRSF) July 2003-July 2008

	Education Action International (EAI)


	Palestinian camps
	effective practical in-service teacher training courses that have an immediate

impact on teacher attitudes and practice.


	EAI is concerned mainly in enhancing access to and quality of education for refugees and people affected by conflict.



	Association Najdeh (AN)

Has a Pre-School Education Project

targets 600 children per scholastic year
	Refugee women in Beirut, Tripoli (north), Sidon (south), Tyre

(south-south)
	Focuses on the empowerment of women through participation and development activities.
	Capacity building mainly in Palestinian Camps.

	Higher Council for Children Lebanon 1994 Formation of Higher Council for Childhood (HCC) In Lebanon, the purpose of the Higher Council for Childhood was to monitor the implementation and provisions of Lebanon’s commitments to international standards.  


	Personnel

Working on childhood issues

local NGOs and Social Development Centers. 
	Street children in partnership with AFEL (Dar Atofel Alubnani) and USG

Workshops on CRC and the 4 cornerstones of education in partnership with Global Leaders.
	Council’s objective is to monitor the implementation and provisions of Lebanon’s commitments to international standards.
Develop the national ECE strategy. The Council conducted a legal comparative study of the legislation related to CRC, resulting in a series of proposals for legislative reform. Currently HCCL is focusing on the capacity building of all key players towards developing the ECE national strategy.

	Unicef in collaboration with the Higher Council for Childhood (HCC)

Address:Escwa building

Phone:01/981311

UNICEF Better Parenting Project

UNICEF Atfalouna in collaboration with NBN, a  9 episodes TV Series in extension of the Better Parenting Project.
	Caregivers/ parents/ ECE professionals and key players in ECED field, mostly servicing the remote and disadvantaged areas. 
	TOT/workshops on ECED, parenting, health, safety and nutrition.

Capacity building of trainers and professionals working with children on CR, the holistic integration approach, communication, networking and advocacy. 

Project for Early Childhood Development

Guide for trainer(1) (2)

Guide for Parents: Your child until his first year

Your child between his first and third year

Healthy nutrition for children in their first 2 years.

A summary guide for social workers to help children in difficult conditions

A summary guide for parents to help children in difficult conditions


	Caregivers and parents on the knowledge, skills and practices needed to promote holistic development of their children. It also creates more awareness among the caregivers of children up to three years of age to help provide a healthy, stimulating, and loving environment for children.

Train parents of low income and educational background on establishing home environments that are safe and stimulating, protecting children from injury, and the importance of breastfeeding and the quality of parent-child interaction. Informal evaluation of the project indicated that 400 families have benefited from the information particularly those concerning home safety measures to protect the child from injury, providing proper nutrition for children, and providing emotional support as well.

	Ministry of Social Affairs (MOSA)

Higher Council for Childhood (HCC)

Address: Badaro, next to Fransabank

Phone:01/388107
	Childcare workers in public daycare
	Organized training sessions for MOSA personnel working on childhood issues (Mariam Ibrahim)


	Provides nation-wide training of trainers’ workshops on CRC and in-service training for child workers in public daycares.

Works on incorporating children’s rights into the educational curricula.

	NCRD

 National Center for Educational Research and Development.
	Teachers in Public Schools 
	Sustainable training sessions for teachers on various new trends and methodologies. 
	Integration and the holistic approach for KG and elementary teachers in collaboration with LU.

	ARC

Address: Al Hamra, Leon Street, Dakik Building, 4th floor
	ECE teachers/ parents/ ECE and Health professionals in public and private schools.

National and regional key players in the ECED field.
	TOT/Workshops on the “Child-to-Child” approach established a basic opportunity to link and associate the training of trainers to that of direct field work.

TOT/workshops on CRC and holistic integration approach in collaboration with UNESCO.

TOT/ workshop on special education and holistic integration in ECE.

TOT/workshop on parental education in collaboration with MOCEP.

TOT/workshops on education in times of emergencies,post war conflict  and children at risk. 
	Advocacy and networking of early childhood development, both on the national and regional level. 

ARC Manual “adults and children learning: A holistic and integrated approach to early childhood care and development” has targeted 20 professional participants. 

ARC training on CRC in collaboration with UNESCO has targeted 167 participants/ teachers and principals across the nation.

	Mini NESSA
Near East South Asia Council of Overseas Schools 

http://www.nesacenter.org/
ACS school. Beirut
	ECE/ Elementary Teachers in private schools. 
	Mini-workshops training and seminars on new trends in ECE.
	Capacity Building for teachers on new trends in Americain education.. 

	EDUWARE
www.eduware.net
	Teachers in public and private schools.
	Implementation of effective educational technology strategies in the classroom. 
	EDUWARE provided a full in-service training in educational technology for all Hariri Schools in Saida (over 2 years)

Currently EDUWARE provides similar training for all Makassed School teachers. 

	Rearden Publishers Group producing Middle East Educators Magazine (9 issues per year) 
	ECE Elementary teachers  in private and public schools 
	Mini-workshops seminars training on newest trends in education. 
	Aims to build capacities of teachers and disseminate new knowledge in education on a national and regional level. 

	Beirut association for growth
	Disadvantaged women in Beirut and suburbs  
	Child worker, capacity building of women and parenting techniques
	In-service training for child worker for its own daycares. 

	ACEV (2006) Mother–child education MOCEPfoundation (Istanbul, Mother–Child Education

Foundation). http://www.acev.org

	Mothers in disadvantaged areas 
	Capacity building of mothers of four-year old children. 
	Aims to develop the capacity of mothers in educating their preschool children thus providing a transitional period before school.

	Injaz

Address: Al-Hazmieh, Bacha Bridge behind international key building, 2nd floor

Phone: 05/456040
	Children from 12-15/15-18 years


	Educational programs for children: 

How to be a leadership

My environment and I


	

	Teach for Lebanon 

Pamela Chemaly

Phone: 01-985330 

www.teachforlebanon.org
	Uncertified teachers
	Two months 
	Aims at training teachers on instructional methods and civic engagement aspects.


8.1 Civil Society Organizations and NGOs
Selected successful case studies: 

ARC Arab Resource Collective: Differentiated and Integrated Approach

ARC is a service organization whose main goal is facilitating networking among national and international organizations in the aim of improving children's rights and lives in the Arab world.ARC promotes concepts, like Health, ECCD, advocacy, networking and disseminating knowledge, that foster ECCD  across all sectors and levels. Although it has little command power in the field and is not itself a provider of professional development, ARC has become the central agency for promoting concepts, like ECCD,CRC, advocacy, networking and disseminating knowledge, that foster ECCD on a regional and global level. Recent successful initiatives are: Child to Child, Active teaching, Inclusive education, CR ,post conflict psychosocial support and MOCEP. Among its institutional capacity building efforts, it offers conferences, coaching, and communities of practice for CR school leadership, the Holistic integration approach and the four cornerstones. The intent is for professionals to partake of all three opportunities, starting with attendance at a conference, then receiving coaching, and then joining a community of practice. Almost all of these initiatives represent innovations which need to be owned and scaled up specifically the nation-wide training of trainers’ workshops on CRC aiming at incorporating children’s rights into the educational curricula. 

EDUWARE   is a profit enterprise that partners with private schools with the objective of developing teachers (K-12) capacity in implementing effective educational technology strategies in the classroom. Currently it has been commissioned by Makassed to provide a full in-service training in educational technology for all Makassed teachers at all levels all over Lebanon
The Ghassan Kanafani Cultural Children in Palestinian refugee camps in Lebanon: The Kindergarten two year training program for KG teachers where it provides a Baccalaureate degree and includes in its syllabus the Child to-Child approach and Child Rights Children in the Palestinian refugee camps in Lebanon is certainly a model to scale for its sustainability and impact on children performance in one of the most difficult environment in the world.
Higher Council for Childhood (HCC) In Lebanon, the purpose of the Higher Council for Childhood was to monitor the implementation and provisions of Lebanon’s commitments to international standards. Among the Council’s objectives was to suggest a childhood general policy and organize training sessions for personnel working on childhood issues. However, in light of the events that took place in 2005 with the assassination of Prime Minister Rafik Hariri, the Council has not yet provided a draft. The Council conducted a legal comparative study of the legislation related to CRC, resulting in a series of proposals for legislative reform. Recently the council has partnered with ARC/UNESCO on building the capacity of workers dealing with children mainly in the areas of CR and the holistic integration approach.

NCRD   provides in-service education programs for kindergarten and elementary school teachers on a yearly basis include courses on the new curriculum, teaching strategies and lately, identification of special needs. The training benefits are acknowledge vis a vis the scope of the geographical coverage specifically in most disadvantaged areas and in building the capacity of low income teachers otherwise forgotten. 

Tammam - AUB/Arab Thought Foundation Research Project started its second year. Nine private schools from Lebanon, Jordan and Saudi Arabia have been selected to participate in the project TAMAM: The project is structured to promote a “top down support for bottom up change” taking the case of an initiative for promoting school based reform. The initiative is to build the capacity of teachers in evidence-based decision making and research methodology on a national and regional level. The program’s strength relies on its ability to Share research experiences with others in their school, among the three schools in each country in conjunction with the university and ministry. Additionally, share research experiences with schools not involved in the project.
UNRWA is in the process of reforming all its schools in the Palestinian camps specifically in the areas of teachers’ capacity building. Funded by the EU, UNRWA has commissioned LAU to train teachers in the areas of holistic integration, assessment and differentiation strategies. However, since UNRWA has only 4 KG schools in all of Lebanon the need to invest in that level tends to be low and unsupervised. The EU project included a KG component that has the following objectives:

· Conduct a needs assessment of kindergarten service providers
· Establish mechanisms for cooperation and coordination between UNRWA and kindergarten service providers.
· Establish a standardized curriculum and train teachers in its delivery
· Provide support for training, purchase equipment for and help upgrade and expand facilities at kindergartens 
· Design and conduct yearly assessment studies of 1st grade students’ skills.
Accordingly 19 KG service providers out of 39 NGOs, were trained during the period (Feb 2009- July 2009) at Saint Josef University to develop the KG teachers’ skills and knowledge .The training followed by 3 field visit for every KG to help the teacher implement the theoretical part of the training. The modality of the training with LAU seems to have a far reaching impact than the one with USG.
UNICEF Amongst all the above listed activities that UNICEF executed, Better Parenting had the most reaching effect mainly due to its media component. The program aimed at building the capacity of parents in collaboration with NBN, a9 episodes TV Series in extension of the Better Parenting Project Better Parenting Project - Amongst the non- formal early childhood programs is the Better Parenting Project that was launched by UNICEF. The program aims to train caregivers and parents on the knowledge, skills and practices needed to promote holistic development of their children. It also creates more awareness among the caregivers of children up to three years of age to help provide a healthy, stimulating, and loving environment for children. UNICEF worked on the production of four training videos, booklets, and booklet sets for the participants. In Lebanon, there were 32 participants in this project who worked in public daycare centers. They were trained on how to train parents of low income and educational background on establishing home environments that are safe and stimulating, protecting children from injury, and the importance of breastfeeding and the quality of parent-child interaction. Informal evaluation of the project indicated that 400 families have benefited from the information particularly those concerning home safety measures to protect the child from injury, providing proper nutrition for children, and providing emotional support as well.

Child-to-Child Program: The Arab World was first introduced to this approach in 1981 where the first child-to Child activity book was published in Syria and Lebanon. The main focus of this approach was on health education. It also stressed the role of the older child in caring for younger siblings which is already present in the Arab social culture. This program was included in early childhood workshops in 1992 and has broadened to include child rights and child empowerment. In 2001, the Child-to-Child training pack was adapted to the Arab countries and children’s books published by Child-to-Child were translated to Arabic. The main themes in these books deal with issues such as pollution, disability, health, and nutrition.

Holistic and Integrated Approach to ECCD: The Holistic Integrated Approach relies on two internationally recognized pillars: the Child’s Rights and developmental psychology and where children with special needs are integrated and participate in the learning process. It began in Sudan in 2002, with a series of workshops by ARC and EAI. The purpose was to introduce the concepts of ECCD and CR to a number of teachers working with children in Khartoum. In Lebanon, two workshops were held: one in October 2002, and April 2004 involved 20 professionals. Participants were trained on the ARC Manual “adults and children learning: A holistic and integrated approach to early childhood care and development”.

American Educational Institute offers a variety of certificates/Diplomas for ECE, caregivers and assistant caregivers, that are accredited by the international awarding body EDI (Education Development International) EDI delivers international qualifications accreditation from the UK to registered centers worldwide. The Certificate in Education Principles and Practices (EPP) provides a teaching qualification which conforms knowledge and understanding of core educational principles and the ability to teach children aged 0-8.The course work and mechanism of training offers flexibility and options to partner with Higher Education institutes as well as NGOs all the while maintaining international standards.

Teach for Lebanon Collaborated with LAU to offer a program overlooked by experts which strives on a variety of instructional methods and community outreach to teachers that lack scientific preparation and servicing children in most disadvantaged areas. The program was run by the summer institute from June 29-August 2009.The emphasis was on providing creative skills to come up with resources that would otherwise not be considered as effective.
Mother and Child Welfare Association BP Program provides pre-service courses (with suitable adjustments) to meet local needs and circumstances. The Brevet Professionel certificate has been upgraded through the effort of the program director and ECE professionals. The program components include in addition to the government requirements, Languages, technology, first aid and Psychometricity. Most graduates are being drafted in schools or as teachers in daycares, This is definitely a success model and can be built on further. 

Post conflict psychosocial support: This project was executed by ARC and AlMabarrat association in 2006. Funded by the Vanleer foundation, it aimed at orienting teachers and parents on the ranges of social and emotional reaction resulting from conflict and wars. The in-service included 12 units extending over a period of one year.(2006-2007).The success of the project can be attributed to its  relevance and its outreach impact specifically after the Israel attack on Lebanon, It was again replicated by the Mabbarat as an in house training during the Ghaza 

Attack when similar reactions were noticed amongst Lebanese children as an effect from the Ghaza attack and the earthquakes that were registered in the south in 2008.  
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12- Findings on ECE Training Deemed Challenging

As stated in the Executive summary, the main goal of this mapping is to discuss the findings to allow for a lively exchange of ideas in Amman. This will offer valuable perspectives and possible new directions for higher education leaders, faculty members, students, and others concerned with the future of ECCD in an era of globalized competition.

· One of the major findings of ECE teacher education in Lebanon is that there are both state and non-state institutions assuming responsibility for regulating standards in a sector where there are few providers and even fewer options operating in a weakly defined policy and service delivery environment. Consequently this represents a dilemma for Lebanese, where quality is being consistently undermined in both the public and private sectors. There is a lack of standardization in the ECE preparation and in the programs that employ them. The problem seems to be technical in nature: This means that the system is not sufficiently well managed and funded, thus cannot provide the appropriate quantity, quality, and mix of educational inputs (e.g., daycares/preschools, ECE, resources).  Pre service training for elementary teachers tends to adhere to the MOE primary education guidelines which emphasize formal education for children from 4 years of age onwards. There is an exclusion of other areas specifically in health and care. Similarly, the Vocational Training program tends to focus on health and nutrition services undermining the theoretical educational content components. Neither MEHE nor DGVTE have adopted a sector-wide ECE professional formation strategy (from 0-8) nor have they attempted to align criteria with the MOH and MOSA. There is a clear deficiency in the programs of “Zero to Three”.
· Some NGOs, mostly in Palestinian camps and disadvantaged areas, have tried to fill the gap with in-service training but these too, lack standard quality assurance, guidelines, sustainability and consistent funds.
· As it has been shown throughout the report, pre-service and in-service training is not standardized in terms of duration, content, institutional arrangements or in relation to any well-defined professional mobility plans. Concentration of the handful higher educational institutes offering ECE programs is mainly in the cities. A large number of these are private; thus determining access by social class and geographical area, creating inequity and lack of incentives for child workers in remote areas. This trend looks like it will continue in the near future for there is little evidence of any systematic effort from the MEHE to promote ECE teacher recruitment, ECE teacher subsidy, or ECE teacher support programs, related to ECE teachers. Quality control therefore remains largely elusive. 
· Universities are ahead of the Vocational in terms of education resources, achievements and institutional capacity. Nevertheless, they do not appear to be well positioned to address the new economic and social changes occurring in the region and globally. There is no rationalization, harmonization of program structures and definitely no articulation mechanisms between the general education, technical/vocational education and higher education streams. In consequences, weakening the alignment of the ECCD education system with the requirements of the labor market. Both need to re-design their education systems to provide students with the education infrastructure needed to engage their students in the process of setting the objectives of education and allocating resource to meet these objectives. 
· Most vocational programs, lack in the provision of effective pedagogical ECCD formation processes needed to empower early childhood educators with tools when working with parents, colleagues and the community at large. Both need to work together to provide and support developmentally appropriate school-readiness services that are based on scientifically based research on early childhood pedagogy and child development and learning domains; As we have seen only a handful of universities/colleges provide educational management as a concentration and only on the graduate level.
In-service
· In-service training reveals varied patterns of what is possible in Lebanon and in the whole region. The wide scope and sequence of programs, represents a continuum of standards, ranging from: 
(i) One off-training to long-term systematic training opportunities at local, national and international levels such as Child-to-Child.
(ii) Poorly executed cascade models to innovative practices such as CR Inclusive education, school-based training, such as NCRD, UNRWA and MOCEP who are all providing in-service training on early childhood development, child-centred contents and teaching methods, transition programs, and methods for parent involvement and support; in addition to advocacy and networking. It is quite evident that in-service teacher training programmes are more keyed to innovations in curricula and methods than the pre-service ones. 
· NCRD is the only in service provider for the teachers in the public schools. It provides public school teachers refresher courses to keep abreast of changes in new development in teaching and related curricular. However, the trainings demonstrate short term outputs, often have low alignment and practical interface with government budgetary and planning systems to be integrated in the medium term planning documents and recurrent budgets designed specifically for those preparing to teach KG and grades 1&2.

· Findings also show that MOSA/ HCC are seeking to ensure the active participation of public, civil society, and private organisations in the fields of health, nutrition, sanitation, and social protection and specifically in the drafting of an ECE national strategy. Major steps have been taken to involve the private sector as well in order to increase accountability and effectiveness i.e. HCC/Microsoft in developing the Atfalouna website.
· Both MOH/HCC have not been successful in instigating initiatives aiming at creating an active frontline change agent to implement ECCD education reforms and transform ECCD education practices through establishing ECE associations, supervisors and ECE networks linked to research initiatives, skills build up and practices. Currently, there are two associations representing daycares owners in Lebanon. None of them represent actual needs of child workers and early childhood educators since they lack the professional formation and knowledge of the field and are in constant conflict about basic issues in the ECCD. 
13- Conclusions: Challenges and Priorities
These findings bring us to the heart of this report: what reform path of the education systems should be followed to maximize the returns from ECE pre-service and in-service education and meet these new challenges? The challenge is to propose a new analytical approach to education reform, focusing not only on improving the technical relationships between the inputs and outputs of ECE education (education engineering) but also on the incentives facing the actors involved (teachers, schools) and on the public accountability of policy makers to children. As such, the listed priorities can be identified and expanded further across the region. 
Priorities in the pre-service sector:
· Agree on a universal terminology of early childhood educators for institutional benchmarking and accompanying protocols across the country.
· Capitalize on teacher training by adding: Health, DAP, Professional ethics and care as core subjects in the pre-service programs of LT/BA for ECE and primary teachers. Universities and training institutions should help to ensure that pre- and in-service training is consistent with the operating criteria guidelines developed in 2001 by UNICEF/ MOH and targeting the Zero to Three program components.
· Enhance the quality of teaching and learning at the school level through the adoption of a school-based planning, development and improvement approach led by the school principal/owner or board. e.g public schools and NCRD/LU, UNRWA schools and LAU/USG, AUB and Tammam, Makassed and Eduware, and AUL and PMS This will ultimately create the necessary incentives and conditions for schools to lead the implementation of other critical reforms such as the Drop-out prevention plan and the ICT (Integration of computer technology) in education programs thus creating the motivation factor for higher education institutes to align their curricula to the market needs.
· Upgrade the quality of teaching and learning in Lebanese schools through the development of national teacher professional development standards, enhance pre-service and in-service professional development for teaching staff specifically in the area of  technology, and rationalize the ECE teaching workforce in Lebanese public/semi public and private schools. 
· Support teachers seeking advanced certification or advanced credentialing through establishing a full two-year a specialized early childhood teacher certification standards for teachers working with children from birth through age eight. This certification should be in line with the training for primary teachers and for employing the ECE graduates on the same terms. There is now an opportunity for Vocational institutes ECE servicing 0-3 to assess their pre-service provisions against the daycare operating criteria Guidelines (2001) developed by the MOH/UNICEF The Guidelines contain suggestions regarding a comprehensive policy for ECE and on establishment and operation of daycare centers using one of the following scenarios: Scenario1: Upgrading the BP certificate program with a wider scope and sequence. Scenario 2: Enriching the BT program with more scientifically based pedagogical methodologies and knowledge courses. 

· Award grants, on a competitive basis, to partnerships consisting of one or more institutions of higher education/NGOs that provide professional development for early childhood educators who work with children from low-income families in high-need communities; or another public or private entity that provides such professional development;
· Upgrade the equivalency procedures in order to certify distant learning and other ECE Apprenticeship model programs in the region.

· Establish a National Qualifications Framework NQF. This would be carried out in coordination with the European Training Foundation such as LU and USG.
· Enhance institutional efficiency and coordination through further revision of the regulatory framework under which MEHE operates, and establish the operational procedures and accountabilities associated with the adoption of program based budgeting.
· Award grants to successful providers of  quality programs  to enable such institutions  to provide, to other institutions of higher education, assistance in training special education teachers, program directors, early childhood educators/parents who work in communities that have high concentrations of children living in poverty.
· Promote pre-service and in service training systems as a lifelong process including professional development for:
i. Early childhood educators, particularly to familiarize those educators with the application of recent research on child, language, and literacy development and on holistically integrated approaches.
ii. Early childhood educators to work with children who have limited language proficiency, children with disabilities, and children with other special needs;
iii. Early childhood educators to identify and implement post conflict intervention and crises management strategies in order to provide psychosocial support for children who have been under siege, abused and victims of wars. Since the emergency situation is almost the norm in this part of the World, ECCD workers should be trained to be always ready to handle emergencies. It should be part of their job since it is part of their daily life!!! 
.

Priorities in the in-service sector:
1. Combine in-service training with supervision and monitoring grant funds to carry out activities that will improve the knowledge and skills of early childhood educators who are working in early childhood programs that are located in high-need communities and serve concentrations of children from low-income families.
2. Engage teachers in the change and reform processes. This must be fully respected so that change is ultimately managed by them with suitable leadership and not as an external imposition.
3. Integrate ECE training which have proved to bear positive results with an in-built research component to track the ‘what’ ‘how’ and ‘where’ of learning achievements. This would entail a tremendous value to the processes of reflection, collaborative work, problem solving and the local contexts in which change and professional development takes place.
4. Insure ongoing and continuous in service training instead of a “one of event”, such that it leads to professional development for career progression. ability to adjust and update skills according to changing times, access to learning/teaching materials, access to professional linkages and support structures



A final thought

Because of the unique sectarian composition of the Lebanese society, pre-/in-service early childhood training programs have different and varying experiences in social, cultural, language and economic background. This is probably one of the most important points of departure for planning and carrying out a wide –scale ECCD development work in the region. In establishing which ideas and methods have shown to be well formulated and implemented we can clarify and specify as to what constitutes quality ECE teaching and how to support it. This will ultimately permit the ECCD education systems in the region to meet the new challenges and diverse demands that they face. Procedures for training qualified proficient ECCD teachers are needed now. Without these teachers the children will continue to suffer. It is therefore imperative that we start now looking critically at the possibility of establishing ‘standards’ that would help both assess   early childhood educators’ performance and act as a guide to enhance the employability of Higher Education ECCD graduates.
                                                    GLOSSARY
This glossary includes brief definitions of some key terms used in the position statement and in this resource. Definitions are based on common usage in the fields of early education, child development, assessment, and program evaluation. Terms with asterisks are adapted from a recent glossary of standards and assessment terms (see below).
ACEV


Anne Çocuk Egitimi Vakfi (Turkish: Mother Child Education Program).

AFEL                      
Dar Attufel Alubnani

ARC                        
Arab Resource Collective
ATE                        
Association of Teacher Educators                               

CRC                        
Convention on the Rights of the Child

CtC


Child-to-Child Program

CG


Consultative Group
DFA                         
Dakar Framework for Action 

DGHE                     
Directory General of Higher Education 
EAI


Education Action International

ECCD


Early Childhood Care and Development

ECCE


Early Childhood Care and Education-see also definition

ECD


Early Childhood and Development

ECE
Early Childhood Education as defined by NAEYC, learning experiences for  all children from birth through age 8.
EAI                          
Education Action International 
ECCD


Early Childhood Care and Development

ECCE


Early Childhood Care and Education-see also definition

ECE

Early Childhood Education as defined by NAEYC, learning experiences f
or all children from birth through age 8.   

EFA


Education for All
EDI                          
Education Development International
EPP


Education Principles and Practices 
EU                           
 European Union
KHDA

Knowledge and Human Development Authority - Dubai - UAE
LMD


License Masters and Doctorate System
MEHE

Ministry of Education and Higher Education
Mini NESSA

Mini Conference of Near East South Asia Council of Overseas Schools 

MOE


Ministry of Education

MOH


Ministry of Health

MOSA

Ministry of Social Affairs- Lebanon

NAEYC
The National Association for the Education of Young Children is the world's largest organization working on behalf of young children
NESSA

Near East South Asia Council of Overseas Schools 

NCRD

National Center for Research and Development in Lebanon

NGO


Non-Governmental organization

UNESCO

United Nations Educational, Scientific and Cultural Organization

UNICEF

United Nations Children's Fund

UNRWA

United Nations Relief and Works Agency

DEFINITION OF TERMS

Accredited training Nationally recognized training refers to accredited courses and recognized training programs under NFROT (National Framework for the Recognition of Training). Training courses relate to competency based outcomes, and lead to students gaining a credential or credit transfer towards a credential. University courses are accredited internally. 

Early Childhood: Generally refers to the period of childhood encompassing birth to eight years of age.

Early Childhood Educator The term `early childhood educator' means a person providing, or employed by a provider of, nonresidential child care services (including center-based, family-based, and in-home child care services) that is legally operating under State law, and that complies with applicable State and local requirements for the provision of child care services to children at any age from birth through the age at which a child may start kindergarten in that State...

Early childhood programs Early childhood programs encompass a wide variety of workplaces and program types for children birth to 8 years of age. They include Long Day Care, Occasional Care, Family Day Care, Preschool/Kindergarten, Playgroups, Toy Libraries, Play Centres, Aboriginal Services, Multicultural Services, hospital programs, services to children with disabilities, Early Childhood Resource Centres, mobile services, early childhood classrooms, Outside School Hours Care services and Vacation Care. 

Early childhood personnel All personnel who work in the wide variety of early childhood programs including teachers, early childhood workers, special educators, administrators/coordinators and other staff. 

Competency standards Competency-based standards are descriptions of competent performance in the workplace. Competency is defined as 'the ability to perform the activities within an occupation or function to the standard expected in employment.' (NTB, 1991, cited by Gifford/Cahir, 1993).
Competency-based training (CBT) Competency-based training (CBT) is a method of approaching training that places emphasis on what a person can actually do as a result of training that is on the outcomes, rather than on learning processes or time spent on them. This approach includes accreditation, articulation, recognition of prior learning and credit transfer. 
Daycare Provision of daytime training, supervision, recreation, and often medical services for children of preschool age 0 to 3.
Developmentally Appropriate Practices- defined as the outcome of a process of teacher decision making that draws on at least three, critical interrelated bodies of knowledge: (1) what teachers know about how children develop and learn; (2) what teachers know about the individual children in their group; and (3) knowledge of the social and cultural context in which those children live and learn. (Bredekamp & Copple, eds., 1997, p. vii)
Education Education is a broad term covering various aspects of learning. It can incorporate the gaining of specific knowledge and information, the challenge to attitudes and values and an increased awareness of issues within certain fields. 
Higher Education Institute Institutions offering a variety of internship and fellowship programs for undergraduate, graduate, and postgraduate

Kindergarten A program or class for four-year-old and five-year-old children that serves as an introduction to school.

 In-service training Training taking place or continuing while one is a full-time employee.
 Post-secondary educational and vocational training Institutions. Establishments which offer, within the framework of advanced education and training, qualifications or diplomas of that level, regardless of what such establishments are called "University" or "Polytechnic", "College" or "Institute" 
Pre-primary Programs: at the initial stage of organized instruction, primarily designed to introduce very young children, usually from age 3, to a school-type environment, and provide a bridge between the home and a school. Term used by UNESCO)
Preschool/ Kindergarten: Usually programs for children who completed age 3 and are not 6 yet.
Pupil/teacher ratio:. Average number of pupils per teacher at the level of education specified

in a given school year, based on headcounts for both pupils and teachers(term used by UNESCO).
Preschool: In Lebanese schools, preschool refers to nursery, KG1 and KG2.However, in this study, preschool is considered nursery and KGI while KG2 is considered as kindergarten.
Tertiary education Semi-Private: A term used in Lebanon for privately run schools that are subsidized partly by the government. In these semi-private schools, students from low income families and who do not live near a public school can enroll and the government pays about half the tuition.
Training: Training is the facilitation of learning for an individual to acquire the essential knowledge, skills and attitudes immediately applicable to the work situation. Training can consist of two components: on-the-job, and off-the-job training. 

Vocational training Training Relating to, providing, or undergoing training in a special skill.

APPENDIX
Table 10 Vocational ECE programs per genre and classification in Beirut 
	Province: Beirut 

Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Technical Sciences Arabic Institute
	
	BT
	
	
	Beirut – Zkak Blat
01/377148
	Private Education
	28
	

	Early Childhood Teachers’ Dar
	
	TS
BT
	
	
	Beirut – Msaytbeh
01/318129
	Private Education
	9
35
	

	Sidani Technical Training Institute
	
	BT
	
	
	Beirut – Msaytbeh
01/735547
	Private Education
	7
	

	Technical Development Institute
	TS
	BT
	
	
	Beirut –  Tarik jdide
01/854411
	Private Education
	7/31
	

	Eben Sina Technical Institute
	TS
	BT
	
	
	Beirut –  Ras el Nabe3
01/663109
	Private Education
	6/29
	

	Given Child Care  Lebanese School
	TS
	BT
	
	
	Beirut – Barak
01/380330
	Private Education
	9/15
	

	Bayader School
	
	BT
	
	
	Beirut – Dar El Fatwa
01/377510
	Private Education
	13
	

	
	
	
	
	
	
	
	
	


Table 11 Vocational ECE programs per genre and classification in Bekaa 
	Province: Bekaa

Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Bar Elias Technical School
	
	BT
	
	
	Zahle – Bar Elias
03/564344
	Official Education
	7
	

	Hermel Model Technical School
	
	BT
	
	
	Hermel – Hermel

	Official Education
	36
	

	Baalbeck Technical School 
	
	BT
	
	
	Baalbeck – Baalbeck
08/371230
	Official Education
	47
	

	Bednayel Technical School
	
	BT
	
	
	Baalbeck – Bedneyel
08/910990
	Official Education
	53
	

	Bekaa Technical School
	
	BT
	
	
	West Bekaa – Al kheyara
08/640940
	Official Education
	79
	

	Bekaa Professional & Technical Institute
	TS
	LT + LET 
	
	
	West Bekaa – Al kheyara
08/640045
	Official Education
	59/19
	

	Rashaya Technical School
	TS
	BT
	
	
	Rashaya – Bayt Lahaya
08/592033
	Official Education
	12/31
	

	Libanbelle Technical Institute
	
	TS
	
	
	Zahle – Hawsh Oumara
08/931941
	Private Education
	12
	

	Oriental Sciences & professional Institute
	TS
	BT
	
	
	Zahle – Al Mealaka
08/819977
	Private Education
	38/57
	

	National Organization for Social Services School
	
	BT
	
	
	Zahle – Taelbaya
08/506819
	Private Education
	19
	

	Future Technical School
	
	BT
	
	
	Zahle – Ali Al Nahri
08/901234
	Private Education
	21
	

	Our Lady of Condolence Technical Institute
	TS
	BT
	
	
	Zahle – Tanayel
08/540733
	Private Education
	28/35
	

	Al Zahraa Professional School
	TS
	BT 
	
	
	Baalbeck – Baalbeck
03/972924
	Private Education
	7/14
	


Table 12 Vocational ECE programs per genre and classification in Mount Lebanon 
	Province: Mount Lebanon
Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Hamana Technical School
	
	BT
	
	
	Baabda – Hamana
05/530788
	Official Education
	23
	

	Barja technical School
	TS
	BT
	
	
	Shouf – Barja
07/995337
	Official Education
	7/61
	

	Shehim Technical School
	
	BT
	
	
	Shouf – Shehim
07/242355
	Official Education
	45
	

	Adonis Technical Institute
	TS
	BT
	
	
	Jbeil – Jbeil
09/944327
	Private Education
	36/13
	

	The Alphabet School
	TS
	
	
	
	Jbeil – Jbeil
09/545490
	Private Education
	42
	

	Saint Theresa Institute
	
	BT
	
	
	Keserwan – jorat Al termes
03/755366
	Private Education
	8
	

	Bekfaya Professional Management Science and Business and Center
	
	TS
BT
	
	
	North Maten – Bekfaya
04/980775
	Private Education
	8
3
	

	Science Dar for Careers
	
	
	
	Special certificate
	Aley – Aley 
05/555962
	Private Education
	9
	

	Informatics Management National School
	
	BT
	
	
	Aley – Aley
03/683484
	Private Education
	5
	

	Computer & High Terms Reference Institute
	
	BT
	
	
	Aley – Aley
05/804366
	Private Education
	20
	

	The Region Technical & Professional Institute
	
	BT
	
	
	Shouf – Daraya
05/213969
	Private Education
	16
	

	Ajyal Ghad Institute for Technical Studies 
	TS
	BT
	
	
	Shouf – Al Samkaniya
05/506604
	Private Education
	11/19
	

	Trade Science & English Language Center
	
	BT
	
	
	Shouf – Baaklin
05/301334
	Private Education
	36
	

	Byblos Institute
	
	BT
	
	
	Shouf – 3en zhalta
05/230400
	Private Education
	6
	


Table 13 Vocational ECE programs per genre and classification in Mount Lebanon/Suburbs
	Province: “Mount Lebanon & Beirut Suburbs”
Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Institute of Technical Educational-Bir Hassan
	 LT+LET
	
	
	
	Baabda- Bir Hassan
01/833336
	Official Education
	241
	566

	Bir Hassan Technical School
	TS
	
	
	
	Baabda – Bir Hassan
01/850272
	Official Education
	67
	0

	Technical Institute of Martyr Hassan Kassir
	TS
	BT
	
	
	Baabda – Bir Hassan
01/451691
	Official Education
	14/9
	0

	Institute of Technical Educational – Al Dekweneh
	
	
	LT + LET
	
	North Maten – Dikwaneh
01/687482
	Official Education
	37
	0

	Technical Institute of Tourism 
	TS
	
	
	
	North Maten – Dikwaneh
01/687229
	Official Education
	91
	0

	Technical Science & Tourism Trade
	
	BT
	
	
	North Maten – Dikwaneh
01/687233
	Official Education
	58
	0

	Technical Vocational Institute Setup
	
	BT
	
	
	Baabda – Hadath
05/465868
	Official Education
	102
	0

	Al Sanabel technical Institute
	
	BT
	
	
	North Maten, Bouj Hamoud
01/499657
	Private Education
	14
	

	Masroubian Technical Institute
	
	BT
	
	
	North Maten, Bouj Hamoud

01/260504
	Private Education
	28
	

	Saint Rafka Institute
	
	BT
	
	
	North Maten–Bouj Hamoud
01/284807
	Private Education
	18
	

	Technical Institute for the Young Women's Christian Association
	
	BT
	
	
	Baabda- sheyah 
01/282071
	Private Education
	18
	

	Institute of Computer Science and Industrial
	TS
	BT
	
	
	Baabda – Ghbayre
01/555896
	Private Education
	30/57
	

	Technical Institute of the Sisters of the Sacred Hearts
	TS
	BT
	LT + LET
	
	North Maten – Jdayde
04/884364
	Private Education
	79/30/9
	

	Blevlot Technical Institute
	
	TS
	
	
	North Maten – Boushriye
01/251320
	Private Education
	44
	

	Saint Louise Institute 
	TS
	BT
	
	
	North Maten – Dekweneh
01/498056
	Private Education
	11/23
	

	College De Frères Ony
	
	BT
	
	
	North Maten – Dekweneh
01/512029
	Private Education
	5
	

	Lebanese Universal College
	
	TS
	
	
	Baabda – Hazmiyeh
05/459344
	Private Education
	60
	

	Women's Technical School 

Survival
	
	 BT
	
	
	Baabda – Hadath
05/464697
	Private Education
	4
	

	Al Hadath Center for Technical Education
	
	BT
	
	
	Baabda – Hadath
03/666793
	Private Education
	33
	

	Al Mostapha Higher Institute of Science and Technology
	
	BT
	
	
	Baabda – Bourj Barajneh
01/455524
	Private Education
	7
	

	Dar El-Sadek for Education
	
	BT
	LT
	
	Baabda – Bourj Barajneh
01/458045
	Private Education
	100/22
	

	Dakroni Technical School
	
	BT
	
	
	Baabda – Bourj Barajneh
03/290043
	Private Education
	101
	

	Technical Institute of the Great Prophet
	
	BT 
	
	
	Baabda – Bourj Barajneh
01/546030
	Private Education
	8
	

	Middle East Institute
	
	TS
BT 
	
	
	Baabda – Bourj Barajneh

	Private Education
	4
16
	

	Studies Institute of Technology and the Arts
	
	BT
	
	
	Baabda – Bourj Barajneh
	Private Education
	6
	

	White Technical Hadqat Children 
	TS
	
	
	
	Baabda – Mamoura
03/290043
	Private Education
	17
	

	Afaq Institute for Informatics & Technology
	TS
	BT
	
	
	Baabda – Harat Hrek
01/271451
	Private Education
	26/77
	8

	Byblos Institute

	
	 BT
	
	
	Baabda – Harat Hrek
01/273863
	Private Education
	42
	

	Technical school for training
	
	BT
	
	
	Baabda – Harat Hrek
03/336427
	Private Education
	44
	

	Professional modern science &  technical School
	TS
	BT
	
	
	Baabda – Harat Hrek
03/252719
	Private Education
	70/32
	

	 Engineering and Commerce School
	
	BT
	
	
	Baabda – Harat Hrek
03/929787
	Private Education
	26
	

	Al Hussein Ben Ali Institute
	TS
	BT
	
	
	Baabda-Ber Il Abed
01/271041
	Private Education
	4/56
	

	Al Mahaba Technical high school
	TS
	BT
	
	
	Baabda – Al Mrayje

	Private Education
	20/6
	

	Higher Education Technical Institute
	TS
BT
	
	
	
	Keserwen – Alma Coast
09/910313
	Private Education
	17
15
	

	Heart of Jesus for Sisters Charity Technical Institute
	TS
	BT
	
	
	Zouk Mikayel
09/310045
	Private Education
	48/12
	

	Educational Rehabilitation Center Khachir Kalostyan
	TS
	BT
	
	
	North Maten- Antilias
04/410001
	Private Education
	11/9
	

	Saint George Technical Institute


	TS
	BT
	
	
	North Maten – Zalka
01/893860
	Private Education
	9/41
	

	Ali Professional & Technical Institute


	TS
	
	LT + LET
	
	Aley – Khalde
05/801660
	Private Education
	100/12
	

	Choueifat Computer Center
	
	BT
	
	
	Aley – Choueifat
05/431218
	Private Education
	21
	

	La Cite Technique 

	
	BT
	
	
	Aley – Choueifat
03/947744
	Private Education
	14
	


Table 14 Vocational ECE programs per genre and classification in Nabatiyah
	Province: Nabatiyah 
Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Jbaa Technical School
	
	BT
	
	
	Nabatiyah – Jbaa
07/210214
	Official Education
	23
	

	Nabatiyah Technical School
	
	BT
	
	
	Nabatiyah – Nabatiyah
07/760292
	Official Education
	73
	

	The Martyr Hicham Fahes Technical Institute
	
	BT
	
	
	Bent Jbeil – Sultaniyah
07/326400 
	Official Education
	43
	

	Bent Jbeil Technical School
	TS
	BT
	
	
	Bent Jbeil - Bent Jbeil
07/450401
	Official Education
	37/64
	

	Martyrs Tents Technical Institute
	TS
	BT
	
	
	Marjaoun – Khyem
07/840015
	Official Education
	9/12
	

	Educational Technical Center
	
	BT
	
	
	Nabatiyah – Habboush
07/531599
	Private Education
	15
	

	Saint Antoinette Technical Institute
	
	BT
	
	
	Nabatiyah – Nabatiyah
07/760095
	Private Education
	11
	

	Professional Arts Institute
	TS
	BT
	
	
	Nabatiyah – Nabatiyah
07/221275
	Private Education
	38/70
	3/2

	Bilal Fahes Technical & Professional Institute
	
	BT
	
	
	Nabatiyah – Toul
07/761458
	Private Education
	37
	


Table 15 Vocational ECE programs per genre and classification in North

	Province: North

Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Tripoli Official Technical School
	
	BT
	
	
	Tripoli – Abou Samra
06/423020
	Official Education
	14
	

	Tripoli Technical School
	
	BT
	
	
	Tripoli – Al Kobba
06/385077
	Official Education
	100
	

	Tripoli Official Technical Institute
	LT + LET 
TS
	
	
	
	Tripoli – Al Kobba
06/389371
	Official Education
	36
102
	

	Der Ammar Official Technical Institute
	
	TS
BT
	
	
	Al Minya – Der Ammar
06/461449
	Official Education
	33
65
	

	Bakhoun Technical School
	
	BT
	
	
	Al Minya – Bakhoun
06/240012
	Official Education
	35
	

	Halba Technical School
	
	BT
	
	
	Akkar – Halba
06/690580
	Official Education
	27
	

	Meshmesh Technical School
	
	BT
	
	
	Akkar – Meshmesh
06/895317
	Official Education
	52
	

	Al Kobayat Technical
	TS
	BT
	
	
	Akkar – West Kobayat
06/352211
	Official Education
	13/6
	

	Wadi Khaled Technical School
	TS
	BT
	
	
	Akkar – Wadi Khaled
06/870012
	Official Education
	22/39
	

	Zgharta Technical Institute
	TS
	BT
	
	
	Zgharta 
06/660246
	Official Education
	39/24
	

	Saint Antonius Official Technical Institute
	TS
	BT
	
	
	Zgharta – Al Khaldiye
06/669626
	Official Education
	46/36
	

	American Universal College
	TS
	
	
	
	Tripoli 
06/423614
	Private Education
	1
	

	Dar of  Education and High Artistic
	
	TS
BT
	
	
	Tripoli – South entry
06/432296
	Private Education
	39
104
	

	Norton Technical Institute
	
	TS
BT
	
	
	Tripoli – South entry
06/443556
	Private Education
	42
74
	1

	Computer Science Center
	TS
	BT
	
	
	Tripoli – Al Tal & Intermediate City
06/441338
	Private Education
	7/40
	

	Mar Elias Technical Institute
	TS
	BT
	
	
	Tripoli – Al Mina
06/610134
	Private Education
	62/44
	

	Saint Family High Technical Institute 
	
	BT
	
	
	Tripoli – Al Mina
06/432801
	Private Education
	20
	

	The Lebanese Lycee
	TS
	
	
	
	Tripoli – Abou Samra
06/431323
	Private Education
	3
	

	Al Jinane Technical Institute
	
	BT
	
	
	Tripoli – Abou Samra
06/433430
	Private Education
	2
	

	Zeytoun Technical Institute
	TS
	BT
	
	
	Tripoli – Abou Samra
06/433327
	Private Education
	4/24
	

	Al Imane Applied Science Institute
	TS
	BT
	
	
	Tripoli – Abou Samra
06/625528
	Private Education
	4/15
	

	Al Roba Technical School
	
	BT
	
	
	Al Doniye – Minya
03/879591
	Private Education
	15
	

	Halba Technical School
	
	BT
	
	
	Akkar – Halba

	Private Education
	20
	

	Technical & Professional Education Official Center
	TS
	BT
	
	
	Akkar – Halba
06/963688
	Private Education
	19/29
	

	 Education, Science and Technology and Management Higher Institute
	
	TS
BT
	
	
	Akkar – Halba
06/693924
	Private Education
	8
22
	

	Akkar Technical School
	TS
	BT
	
	
	Akkar – Seikh Ahmad
06/693542
	Private Education
	34/32
	

	Fares Technical Center
	TS
	BT
	
	
	Akkar – Der Dlom
03/278842
	Private Education
	12/41
	

	Abou Baker El Sedik Technical & Proffesional
	
	BT
	
	
	Akkar – Der Dlom
03/227390
	Private Education
	12
	

	Al Shamael Technical School
	TS
	BT
	
	
	Akkar – Ammara
06/825895
	Private Education
	13/54
	

	Future Professional
	
	BT
	
	
	Akkar – Ammar Al Bikat
06/845171
	Private Education
	6
	

	Science, Reform of Vocational and Technical Center
	
	BT
	
	
	Akkar – Daghla
03/530010
	Private Education
	12
	

	Al Joma Technical & professional Institute
	
	BT
	
	
	Akkar – Ein Yaakoub
06/361233
	Private Education
	20
	

	Al kobiyat Sciences & Computer School
	
	BT
	
	
	Akkar – Kobiyat
03/294744
	Private Education
	24
	

	Saint Theresa Sisters Technical Institute 
	
	TS
BT
	
	
	Kora – Amyon
06/950024
	Private Education
	17
1
	

	Fredi Fouad Atallah High Technical Orthodox Institute
	TS
	BT
	
	
	Kora – Kafar Akka
06/952100
	Private Education
	7/18
	

	Al Kora Technical Institute
	TS
	
	
	
	Kora – Baziza
03/606225
	Private Education
	25
	

	Haydar High Technical Academy
	
	BT
	
	
	Kora – Al Samireya
06/410515
	Private Education
	4
	

	Mar Antonius Technical Institute
	TS
	BT
	
	
	Batroun – Chika
06/545003
	Private Education
	7/8
	


Table 16  Vocational ECE programs per genre and classification in South

	Province: South
Institute Name
	Preschool Education
	Early childhood
	Special Education
	Children Service
	Address - Telephone
	Type Of Education
	Total Students

	
	
	
	
	
	
	
	F
	M

	Saida Technical School
	
	BT
	
	
	Saida – Dakermen
07/720039
	Official Education
	57
	

	Al Sarafand Technical School
	
	BT
	TS
	
	Saida – Sarafand
07/299009
	Official Education
	126/16
	

	Sour Technical School
	
	BT
	
	
	Sour – Sour
07/742228
	Official Education
	88
	

	Sour Technical Instutute
	
	BT
	
	
	Sour – Abbasiye
07/380670
	Official Education
	22
	

	Jwaya Technical School
	
	BT
	
	
	Sour – Jwaya
07/410499
	Official Education
	60
	

	Saida Young Women’s Technical School
	
	BT
	
	
	Saida – Kaya3a
07/721134
	Private Education
	89
	

	Patriarch Maximos V Hakim Center
	
	 BT
	
	
	Saida – Abra
07/723109
	Private Education
	17
	

	National Angelican Arts School
	TS
	LT + LET
	
	
	Saida – Ein Helwe
07/721806
	Private Education
	33/15


	

	Jaafari Technical School
	
	BT
	
	
	Sour – Sour
07/740089
	Private Education
	65
	

	Languages &  Technical Sciences Institute
	
	BT
	
	
	Sour – Sour
07/742119
	Private Education
	15
	

	South Technical Academy
	
	TS
BT
	
	
	Sour – Sour

	Private Education
	4
11
	

	Afaq Development Institute
	
	
	
	Special certificates
	
	Private Education
	30
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Insufficient provision of ECE programs at higher educational level





Insufficient qualified ECE graduates





ECE field and market demands are not met 





Visualization of the problem





Lack of regulating standards and weak defined policies for ECE pre-service frameworks and guidelines.





Insufficient number of daycares, preschools both in the public and private sector.





Outdated and incompatible human resources at the instructional level in higher education institutions.





Insufficient data on industry needs in relation to economic benefits and research.





Increased number of higher education institute providing ECCD as a concentration.








Expansion of ECCD education programs


Motivating students to enter the field


Incentives to specialize in the field 





Ample supply of qualified Early Childhood Educators servicing children aged 0-8. 





Expansion of child care provision sector.


Establishing new daycares/preschools in community and schools


Extension of ECCD services in most disadvantaged areas.  





A unified national system of standards and accreditations for different categories and levels on early childhood educators formation in the public and private sector.





Recruit specialists in the ECC field.


Design new resource template based on the newest trend in ECCD


Provisions for program standards and curricular resources





Resource allocation & education outcomes available to the public





Credible database on ECCD needs





Visualization of the solution





In-service


Continuous Professional Development


School & Field Based





Professional Early Childhood Educators





Pre-Service





Qualified Early Childhood Educators
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