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Executive Summary

Before presenting the key issues of supporting young children and their families in the West Bank, Gaza and among the Palestinian Citizens of Israel, the paper presents a background on the Occupied Palestinian territories or Palestinian National Territories (PNA) and on the Palestinian citizens of Israel. Then the paper reviews Key issues and their impact on ECCD such as: The impact of the political situation on  ECCD, including the Continuous Violence stress and post trauma in WBGaEJ ; Poverty; Health  conditions (Water and sanitation, Infant and child mortality ); ECCD services for children under the age of 3;  Availability of KGs and Enrolment of children above the age of 3 in KGs (children with Disabilities, Other marginalized groups); The available Infrastructure; the provider of ECCD; KGs teachers and their training and statues; the type of available Supervision; the ECCD concepts and knowledge and the ECCD approaches in WBGaEJ and among PCI.  
Based on this review, the paper presents then the main Challenges in supporting young children and their families in the WBGaEJ and among the PCoI; ECCD concepts; Formal concept of ECCD; The challenge of developing quality ECCD approach; Curriculum and learning resources; Quality Standarts; Childs Identity – Palestinian Identity; The challenge of building partnership with parents;              advocacy in Israel and other related challenges.  The paper draws attention to some opportunities for supporting young children and their families in the WBGaEJ and among the PCoI.

After this analytical summary of the state of Early Childhood Development in the West Bank, Gaza and among the Palestinian Citizens of Israel, and based on this review, the paper gives an overview of the critical ECCD needs, and ECCD programs in operation to meet these needs including the approaches used in the field to support families with young children.  The paper then looks at people working with children and their professional training as well as the  existing infrastructure for capacity building and professional accreditation of early childhood practitioners examining the existence of significant pre-service training programs, their coverage, cost and quality, as well as the significant in-service training programs reflecting on the volume, level and quality of what is available for ECCD professionals. And on existing policies, legislations and regulations that impact the situation of children and their families.
The paper then reviews the Mechanisms to promote quality assurance of programs and professionals serving ECCD needs and suggests Alternative Investment options as well as the Potential role of governments, donors, private agencies and civil society institutions at both national and regional levels to support ECCD.
The report also introduces different charts on: Significant ECCD program initiatives of international donors in the area,  existing ECCD networks and their advocacy initiatives, key institutions offering courses (pre-service and where possible in-service) and suggested policy recommendations, that may be translated in applicable programmatic dimensions as well as suggested possible priority topics for further systematic research.  

Introduction 
Children’s physical and psychological development is shaped by their experiences during the first years of life.  Early childhood is the period when humans are most dependent on secure, responsive relationships with others (adults, siblings and peers) to assure not just their survival but also their emotional security, social integration and cognitive skills.  

The early years are a time of remarkable brain development
 that lays the foundation for later learning. During this time, young children learn by manipulating objects and materials, exploring the world around them and experimenting, using trial and error. The environment plays an important and sustainable role on brain development
. The support by adults in their immediate surrounding (emotional as well as physical and intellectual), during the early years, is crucial for children to develop their sense of personal and physical security, and strengthen bonds with family and community.  Young children’s development is especially sensitive to negative effects such as malnutrition, deprivation of care and poor treatment: this proved damaging to young children
, with repercussions often felt into the adult years
.   
Well-designed Early childhood care and development (ECCD
) programmes of good quality - from birth to entry into primary school in formal, informal and non-formal settings- can significantly enhance young children’s well-being in these formative years and in the future.  Early childhood programmes (ECPs) are important instrument to guarantee the rights of young children, enshrined in the CRC.   Holistic integrative and inclusive programmes which combine nutrition, health, care, play and education and which are planned and implemented in cooperation between the different stakeholders and also provided to all children, proved to be having a positive impact on the children development and wellbeing.   Such programmes can support children’s survival, growth, development and learning
.  The impact of qualitative ECCD programs is evident in various researches
.  The ECCD programmes represents a continuum of interconnected arrangements, involving a mix of government (national, sub national), private (non-profit and for-profit), international and non-governmental organization, community-based organization, institutions, and private providers.  

ECCD is important in the entire world but especially important in areas such as the West Bank, Gaza and among the Palestinian Citizens of Israel (PCI), especially for children who suffered long years of occupation, discrimination and marginalization
.  
Investment in ECCD based on analysis of the Opportunities and Challenges is crucial for future development and for the building of a just and peaceful society, since it is a common knowledge, by now, that investment in ECPs offers a high pay-off in terms of human capital.  Investment in ECCD programmes can reduce social inequality: they can compensate for vulnerability and disadvantage resulting from factors such as poverty, gender inequality, Discrimination based on race, ethnicity, caste or religion.

The Palestinians

Before beginning our presentation on ECCD in WBGaEJ and among the PCI it is worth reminding our readers that, all Palestinians who lived in the historic land of Palestine until 1948 and outside of it later are the Palestinians of today who are living under different political regimes.   While until 1948 they had the same history and lived under similar conditions:  they shared the same culture and heritage and national aspiration.  Due to the historical political development Palestinians live as refugees in their own home land
, and outside the historic Palestine; in Jordan, Lebanon, Syria and other Arab countries, in addition to the Diaspora around the world. They live under the political system of the different countries.
The History of the Palestinian people in the last century was marked by several drastic "episodes" which had their toll on the quality of life of the Palestinian child; the Nekba
  of 1948, The Neksa
  of 1967 and the destruction of the society's infrastructure caused by this two disasters, as well as by the occupation with its dire effect on all spheres of life as well as the recent internal division.  These were all strong elements impacting the reality of toady: therefore to understand this reality we have to keep in mind this history.  In the same time Palestinian people had a history of struggle and survival beginning with the six months national strike in 1936 until the first and the second Intifada (2000).  The resilience among the Palestinian people was very high but also the price, especially that, paid by children.   Investment in ECCD can create new opportunities for these children and reconstruct faith in Humanity and in Just Peace.  

The scope of this paper is the ECCD among the Palestinians living in Israel and in the Occupied Palestinian territory (the West Bank, Gaza, and East Jerusalem). However it is important for me on personal note to state that many of the differences that exist in the two "entities" are an outcome of this history , the 60 years of separation and the different political systems we lived under.  However, many of the issues which will be presented are similar due to the fact that Palestinians, wherever they live, are Palestinians and have the same culture.
Purpose and Scope of Research
The present paper examines ECCD in WBGaEJ and among the PCI.   It  aims to provide an Analytical Discussion Paper on the Early Childhood Issues Opportunities and Challenges in the WBGaEJ and among the PCI, based on the collected information about the situation of programs and services for children from birth to eight years old, and the situation of their families as the primary providers of care and stimulation to young children.
The following objectives were set by the Open society international (OSI) that requested this review:
· To undertake an analysis of the key issues, opportunities and challenges of supporting young children and their families in the West Bank, Gaza and among the Palestinian Citizens of Israel,
· To suggest policy recommendations, that may be translated in applicable programmatic dimensions.
· To suggest possibly priority topics for further systematic research.
· To inform discussions at a forthcoming consultation to identify Early Childhood Development (ECCD) priorities and strategic interventions in the MENA region.  
The paper presents the material based on desk review  of different researches and papers as well as review of websites from different organisations  acting in the region.   
International official Attention to ECCD

ECCD was considered to be parents' responsibility and natural call, every mother and father (that is every person) could do.  Human rights movement and civil rights activists around the world advocated for the need for official attention to children. In the last 30 years, there has been a remarkable progress in the field of ECCD. The concern for children and childhood in general, and the awareness of the importance of early childhood
 in particular have increased.  The ECCD began to be present on the policy making agenda and drew the international attention which reached a pick in 1989 with the adoption of the UN Convention on the Rights of the Child (CRC). The interest continued to increase in years to follow and received further validation in 1990 at the World Conference on Education for All (EFA) in Jomtien, Thailand, which adopted the World Declaration on EFA, followed by the World Conference on Special Needs Education held in Salamanca, Spain in 1994 and called for inclusion to be part of early childhood care and education (ECCE) programmes. The World Education Forum in Dakar 2000 adopted the Dakar Framework for Action which strengthened the commitment to achieve quality basic education for all by 2015. In addition, it focused attention on the world's youngest children where they became a global agenda for EFA by 2000 through setting specific goals for them. The first specific goal of the Goals of the Dakar Framework for Action called for expanding and improving comprehensive ECCE, especially for the most vulnerable and disadvantaged children, and made it governmental responsibility, which reflects the awareness that ECCE is a social political issue that needs to be addressed by societies and their governments.

‘Governments … have the primary responsibility of formulating early childhood care and education policies within the context of national EFA plans. 

                                                                               Source: UNESCO (2000a)

.
Official Attention to ECCD in the Arab Word

At the beginning, the ECCD in the Arab word, as in other parts of the world, received attention from the parents and the professionals who worked with children. But following the international interest and especially after the "International Year of the Child" in 1979, NGOs in Arab countries and the human rights movements used this opportunity to advocate for ECCD at the decision making level and in the wider public
. They promoted the concepts of human rights, raised the issue of poverty and children with special needs at a time when Arab States were occupied with other political and economic issues.  In the 1990 World Summit for Children, a majority of Arab leaders gave their support to improving the status of Arab children, taking some positive steps to assume responsibility for ECCE.  The First Arab High Level Conference on Children was held in Tunisia in 1992 which adopted a set of global goals for the year 2000 followed by more conferences, forums, and even placing early childhood on the agenda of the Summits of Arab World leaders.  Other indicators of this interest could be seen in the establishment of special councils, local and regional conferences and committees dedicated to raising awareness on the importance of ECCE, resulting in investments by governments, donor agencies, NGOs, and civil society to expand and improve ECP for children in the Arab region.  According to UNESCO the ECP in the Arab world are still below many other countries
. 


However this interest in ECCD is still vulnerable and to a degree is influenced by socio political condition as well as structural and contextual factors namely, the degree of urbanization, female economic activity rate, percentage of children under 5, and preschool entry age etc…. Some of these factors facilitated the development of ECCD programmes while others hampered it.  This history enforces the importance of the existence of civil society organizations and their important role in bringing about change in the public and official agenda, especially when working together.  
 Background on the Occupied Palestinian territories (OPT) or Palestinian National Authority (PNA)
 and on the Palestinian citizens of Israel
The total population in the Occupied Palestinian territories (OPT) reached in 2007 to 4017000, and 37% of the population in the West Bank are refugees
.  The occupation power (Israel) continues to control the roads and the freedom of movements via hundreds of checkpoints and roadblocks between the Palestinian villages and cities which are negatively affecting the life of simple citizens, especially in marginalized communities. These suffer more, have less access to basic social services such as healthcare, education, employment and secure livelihoods. The following table presents some Basic demographic indicators related to OPT to PCI and to Israel.
Table (1): Demographic indicators in the OPT, PCI and in Israel 
- 
	Demographic Indicators
	 2007

	
	OPT
	PCI
	Israel


	General population (thousands)
	4017
	1,450.0
	6928

	Population (thousands),  under 18
	2095
	701.5
	2262

	Population (thousands), under 5
	685
	237.7
	683

	Population annual growth rate (%), 1970–1990
	3.4
	
	2.2

	Population annual growth rate (%), 1990–2007
	3.7
	
	2.5

	Annual no. of under-5 deaths (thousands),
	4
	6
	1

	Crude birth rate, 2007
	36
	27.3
	20

	Annual no. of births (thousands),
	145
	136 
	137

	Life expectancy, 2007
	73
	76.7
	81

	Total fertility rate, 2007
	5.2
	2.84
	2.8

	% of population urbanized, 2007
	72
	
	92

	Average annual growth rate of urban population (%), 1970–1990
	4.5
	
	2.6

	Average annual growth rate of urban population (%), 1990–2007
	4.2
	
	2.8


The Table shows that more than half of the population in the OPT (52%), 48% of the PCI and 33% of the Israelis are below the age of 18.  In Gaza
 more than half (56%) of Gaza’s 1.4 million residents are children.  33% of the children in OPT and 34% among PCI and 30% in Israel are children under the age of 5.   The Population annual growth rate in OPT has increased over the years from 3.4% in 1970–1990 up to 3.7% in 1990–2007, while in in Israel it increased  from 2.2 to 2.5 during the same period.   The table presents other indicators such as life expectancy and total fertility rate, which are normally monitored to see the change in the different countries and the tendencies for the future.  The Table presents a high % of urbanization which is normally associated with a rise in dual income households due to employment of mothers with less access to childcare support from family members and an increased need for formal ECCD provision.
   

The future expectation for OPT and Israel as found in the World Population Prospects- 2008
  and as presented in the following table demonstrates that the recent tendencies continue to be anticipated;  there is no simialr information about PCI. 

Table (2) Israel and OPT Demographic profile; Medium variant
- 2010-2015

	
	OPT
	Israel

	Indicator
	2010-2015
	2010-2015

	Population (thousands)

	4 409
	7 285

	Male population (thousands)
	2 244
	3 615

	Female population (thousands)
	2 165
	3 670

	Population sex ratio (males per 100 females)
	103.6
	98.5

	Percentage aged 0-4 (%)
	16.3
	9.6

	Percentage aged 5-14 (%)
	28.2
	18.0

	Percentage aged 15-24 (%)
	19.9
	15.4

	Percentage aged 60 or over (%)
	4.4
	14.6

	Percentage aged 65 or over (%)
	2.9
	10.2

	Percentage aged 80 or over (%)
	0.5
	2.8

	Percentage of women aged 15-49 (%)
	46.0
	46.8

	Median age (years)
	17.6
	29.7

	Population density (population per sq. km)
	732
	329

	Population change per year (thousands)
	136
	108

	Births per year, both sexes combined (thousands)
	156
	138

	Deaths per year, both sexes combined (thousands)
	16
	42

	Population growth rate (%)
	2.87
	1.43

	Crude birth rate (births per 1,000 population)
	32.8
	18.2

	Crude death rate (deaths per 1,000 population)
	3.3
	5.6

	Total fertility 
 (children per woman)
	4.50
	2.62

	Net reproduction rate (daughters per woman)
	2.14
	1.26

	Infant mortality rate 
(infant deaths per 1,000 live births)
	15.2
	4.5

	Life expectancy at birth, both sexes combined
 (years)
	74.4
	81.5

	Life expectancy at birth, males (years)
	72.7
	79.4

	Life expectancy at birth, females (years)
	76.1
	83.4


In 2010-2015, 16.3% of the children will be under 4 ,28.2% will be at the age 5-14 while  19.9% will be at the age group 15-24, which means that 64.4% of the total population will be under 24 years old this Young population creates many challenges for the government to provide them with all needed services, especially for the children among them. 
The population density in the OPT is very high and will reach to 732 people for sq. km.   It is anticipated that the population growth rate will go down to 2.87 although the tendency in previous years as represented in previous tables was in increase.  One explanation for this is the fact that the previous table presented only the medium variant for 2010-2015.  If we use the high or constant variant the picture will change as it is shown in the following table.

Table (3) Israel & Occupied Palestinian Territory Population growth rate (%); Crude birth rate (births per 1,000 population); Crude death rate (deaths per 1,000 population) in Medium, high and low variant. between 2010 -2015

	
	Israel 
	OPT
	Israel 
	OPT
	Israel 
	OPT

	
	Population growth rate (%)
	Population growth rate (%)
	Crude birth rate (births per 1,000 population)
	Crude birth rate (births per 1,000 population)
	Crude death rate (deaths per 1,000 population)
	Crude death rate (deaths per 1,000 population)

	
	All Variants
	All Variants
	All Variants
	All Variants
	All Variants
	All Variants

	Period
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015

	Medium variant
	1.43
	2.87
	18.2
	32.8
	5.6
	3.3

	High variant
	1.59
	3.04
	19.9
	34.5
	5.5
	3.3

	Low variant
	1.26
	2.7
	16.6
	31.1
	5.6
	3.3

	Constant- fertility variant
	1.55
	3.27
	19.5
	36.8
	5.5
	3.3


Further calculation anticipates that there would be continuous migration to Israel and negative immigration from occupied Palestinian Territories as presented in the following table.
Table(4) Israel & Occupied Palestinian Territory; Net reproduction rate ; Total fertility  Net migration rate in Medium, high and low variant. 2010 -2015

	
	Israel 
	OPT
	Israel 
	OPT
	Israel 
	OPT

	
	Net reproduction rate (daughters per woman)
	Net reproduction rate (daughters per woman)
	Total fertility (children per woman)
	Total fertility (children per woman)
	Net migration rate (per 1,000 population)
	Net migration rate (per 1,000 population)

	
	All Variants
	All Variants
	All Variants
	All Variants
	All Variants
	All Variants

	Period
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015

	Medium variant
	1.26
	2.14
	2.62
	4.5
	1.6
	-0.8

	High variant
	1.38
	2.26
	2.87
	4.75
	1.6
	-0.8

	Low variant
	1.14
	2.02
	2.37
	4.25
	1.6
	-0.8

	Constant- fertility variant
	1.35
	2.43
	2.81
	5.09
	1.6
	-0.8


Increase in the life expectancy anticipated in both areas as it is demonstrated in the table below.
Table (5) Israel & Occupied Palestinian Territory; Life expectancy at birth by sex; Deaths per year by sex; Infant mortality rate by sex 2010-2015

	
	Israel 
	OPT
	Israel 
	OPT
	Israel 
	OPT

	
	Life expectancy at birth 
	Life expectancy at birth 
	Deaths per year (thousands)
	Deaths per year (thousands)
	Infant mortality rate (per 1,000 live births)
	Infant mortality rate (per 1,000 live births

	
	Constant-fertility variant
	Constant-fertility variant
	Constant-fertility variant
	Constant-fertility variant
	Constant-fertility variant
	Constant-fertility variant

	Period
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015
	2010-2015

	Both sexes combined
	81.5
	74.4
	42
	16
	4.5
	15.2

	Male
	79.4
	72.7
	21
	8
	4.6
	16.7

	Female
	83.4
	76.1
	21
	8
	4.3
	13.6


In fact the long standing occupation has effected all spheres of life.  Apart from the physical and psychological damage  throughout the years, production has virtually stopped, with some reports suggesting that about 85% of industries have been closed or are operating at less than 20% capacity.  The economy of the Palestine Autonomous Territories (WBGaEJ) for example, has been severely damaged by the long-standing Israeli occupation, the building of the separation wall, the continues closur and checkpoint, the confiscation of land and natural resources (including water). The consequences could be seen in the following table which demonstrates among others that the general National income per capita in the OPT is only 6% from that in Israel, which influences all spheres of life.  The 40 years of occupation made it impossible for the Palestinian in OPT to develop independent economy, until today all ingoing and outgoing goods are controlled by the occupying force, the taxation system is still dependent on the occupying force; therefore the goods that reach to the consumer are very expensive. 
Table (6): Represents the Economic indicators in the OPT and in Israel

	Economic Indicators
	 2007

	
	OPT
	Israel


	GNI per capita (US$), 
	1230
	21900

	GDP per capita average annual growth rate (%), 1990–2007
	-2.9
	1.7

	Average annual rate of inflation (%), 1990–2007
	4
	6

	% of central government expenditure (1997–2006*) allocated to: defense
	-
	19

	% of central government expenditure (1997–2006*) allocated to: health
	-
	12

	% of central government expenditure (1997–2006*) allocated to: education
	-
	15

	ODA inflow in millions US$, 2006
	1449
	-

	ODA inflow as a % of recipient GNI, 2006
	33
	-


The Table demonstrates the hard economic situation in the OPT in relation to Israel.  SinceIsrael is in total control over this economy.  The citizens have to consume mainly Israeli products or Israel imported products.  The prices for these products are similar to the prices in the Israeli market although the income differs totally.   However the GNI per capita in OPT is only  6% from the GNI in Israel and the GDP average annual growth rate per capita in 1990-2007 was negative with -2.9% .   This, combined with the unemployment rate and other elements could explain some of the hard situations and the poverty in the OPT.
Background on PCoI
Palestinian citizens of Israel are those Palestinians who were able to stay in their land during the Nekba. 25% of them became overnight refugees in their own homeland.  The Palestinian citizens of Israel are struggling to keep their identity and for achieving equality in a state which considers itself "Jewish state",  thus does not recognize them as a national minority or "homeland Minority" and does not provide them with equal opportunities as full citizens.  On the contrary,  the official policy of discrimination continues to be the reality for the last 60 years.  
Israel's self-definition as a Jewish and democratic state empowers the state to carry out an unreasonable policy of what they call "reasonable discrimination" 
 The origin of this concept is that discrimination on the basis of national belonging is legitimate. This contradiction between the state’s Jewish identity and its democratic Identity has become a clear obstacle for equality and is affecting all spheres of life, especially the life of Palestinian children citizens of Israel, and is creating huge gaps between the Jewish and PCI.   Poverty is only one example: as reported in 2007, 62% of the children who live  in poverty  in Israel were Arab Palestinian children
.   The state, to date, failed to provide meaningful or effective programs to eliminate discrimination against Palestinian citizens of Israel.  Due to discrimination policy over the years, 99% of the Arab villages and cities are located in the lowest 4 scales of the socio economic scale
 published by the ICBS (Israeli centre Bureau of statistic).  In 2008 the estimate was that, 1,487,600 Palestinians living in Israel comprise 20%, of Israel’s population. The Palestinian children comprise 27.9%
 (=684426) of all children in Israel
.  In the unrecognized villages the children are 2/3 of the population (=54,000 thousand in 2006). 
The PCI are not a monolithic group. They live in a variety of cities, towns and villages throughout Israel, including the unrecognized
 villages, mixed cities, and within secular and a variety of religious communities (Muslim, Christian, Druze).   Some of the PCI were living in Nomadic (Bedouin) communities in previous years; after it establishment the state of Israel did not recognize these villages.
  The Population in the unrecognized villages are the most marginalized in Israel. 

Key issues in supporting young children and their families in the WBGaEJ and among the PCoI
The impact of the political situation on ECCD in the OPT (in WBGaEJ) 

The occupation authority
 from1967 to 1994
, fulfilled minimum educational needs for Palestinians, neglecting all other quality issues
. Although the PNA
 assumed responsibility for the Palestinian territories in (1994) and the Palestinian Ministry of Education and Higher Education (MoEHE) came into existence in August 1994, until today the education system is not fully under the responsibility of the MoEHE.   Other Actors are still responsible to Education, some in cooperation with the PNA, some without any cooperation. In Jerusalem, governmental schools and kindergartens (KGs) are partly run by the Islamic Endowment (Waqf) Department, under the supervision of the Palestinian Ministry of Education and Higher Education, while the rest of schools and kindergartens are run under the Israeli government system or through nongovernmental organizations.  Until today the Israeli policy relating to culture and education in Jerusalem, in spite of the unilateral imposition of the Israeli control on Jerusalem, and the implementation of the Israeli law in it, failed to safeguard equity in the procurement of educational services for the Arab schools
.
Another main player is the United Nations Relief and Works Agency (UNRWA)
, for Palestine Refugees that run in Gaza more than half of the total numbers of schools. Private schools are third in terms of numbers.  UNRWA runs schools and post-secondary institutions for Palestinian refugees in the West Bank, including Jerusalem, and the Gaza Strip where most refugee camps are located.
Shortly after the PNA was established a steering committee was formed comprising representatives from the Ministries of Health (MoH), MoEHE, Social Affairs and most other ministries, this task force designed the Agenda for Social Renewal
.   The MoEHE worked on developing future clear visions for the Palestinian education, that exceed the previous experience, and on filling the backwardness gap in culture and education, left by the occupation authority in Palestine, yearning for a future that recovers the attachment of the coming generations to their history and clarifies their way to the future
.  In 1995, the Secretariat for the National Plan of Action (NPA) for Palestinian Children was established under the auspices of the Palestinian Ministry of Planning and International Cooperation.
 In 1998, President Arafat furthered the governmental commitment to children with the creation of the Palestinian Higher Council for Childhood and Motherhood (HCCM).  
In early 1999, the MoEHE launched a participatory process for preparing its first five year education sector development plan (2001-2005)
.  Immediately after launching the Five-Year Education Development Plan (2001-2005), the second Intifada
 started in October 2000. Most development activities in Palestine either came to a halt or were seriously delayed. Yet, MoEHE tried to implement the Five-year Education Development Plan (2001-2005) and tried to maintain its cooperation with donors and other development partners.  At the end of 2005, the MoEHE embarked on an elaborate diagnosis of the general education sub-sector to identify major achievements and, more importantly, the challenges faced. The detailed report on sector diagnosis can be accessed on the EDSP link on MoEHE website
.  This was the first step in the preparation of the second five-year EDSP 2008-2012
.
The Ministry of planning developed the National Plan of Action for Palestinian Children (NPAPC) 2004-2010 with the aspiration to achieve dignity for Palestinian children and to secure their wellbeing based on the “World Fit for Children” principles: Investment in children, eradication of discrimination against children, caring for and educating every child, protecting children from war, listening to children and ensuring their participation and protecting the Earth for children. This plan was developed with the participation of 112 organizations working in the field of children’s rights
.
Continued Violence stress and post trauma in WBGaEJ
Palestinian Children and their families live in an environment increasingly characterized by violence, poverty and insecurity. The continuation of the Israeli occupation is creating a highly-stressed social environment, severely compromising the physical, psychological, social and emotional wellbeing and development of children.  
Figure 1: Age and Sex Composition of the Palestinian Population in Gaza Strip and the West Bank (including East Jerusalem), 2005

	

	[image: image3.png]In thousands.

59
04

350 300 250 200 150 100 50 O 0 50 100 150 200 250 300 350







Figure 1 shows that 4% of the population is over 60 years of age, that is they were born in 1947, and 39% of the population are between the ages 20-59. This means that the life experience of the adults that are caring for the young child have been predominantly living under extreme conditions (those who are 20 in 2007, were born on the first year of the first Intifada, and those who are 59 were born in 1948).  Given that very little remediation (if any) was done to compensate them for a difficult childhood, those adults' ability to provide quality experiences to the young child is, at best, limited. 
The conflict-related violence surrounding children has seeped into their homes.  Young children are the silent victims of war and the most vulnerable to threats to their survival and development.   One result of the deteriorating living conditions is the greater tension within the home and a higher incidence of domestic violence, and in the street, schools and play areas.  Armed conflict continues to kill dozens of children each year in the OPT.    A total of 1,475 Palestinian children were killed in the conflict with Israel since the beginning of the second Intifada since September 2000 until January 2009, and thousands more have been injured. Palestinian children are regularly held in detention by Israeli authorities and as at end of February 2009, 400 Palestinian children were being held in Israeli prisons.

 In a 2006 Birzeit University study, it was reported that 53.3 percent of mothers in the West Bank and 48.5 percent in Gaza stated  that one of their children aged 5-17 years old had been exposed to violence during the previous year. Children are also reporting extremely high levels of violence in their schools and play areas
. Children across the West Bank, especially near the Israeli-constructed Barrier, navigate checkpoints and road blocks just to get to their classrooms the higher levels of distress; this has have translated into larger numbers of children and families seeking psychosocial support and counseling.
Several subgroups of young children are particularly vulnerable and marginalised, and hence need particular measures to promote their well-being and development.   840,000 children are under extreme stress and trauma-inducing conditions; Children tend to be the most vulnerable group since they do not have access to, or control over, the limited resources within their communities. However, they bear the full brunt of disruption to services and schooling, and continued military attacks on their homes and neighborhoods. Caregivers report that during the stressful period they witness acute signs of distress among children and parents, they are unable to provide basic needs, including protection from the escalating violence and poverty
.  
In Gaza more than half (56%) of Gaza’s 1.4 million residents are children, and last year Israeli offensive in Gaza has unfortunately highlighted that there are no safe spaces in Gaza for them.  The impact of the last the Israeli bombardment and invasion in 2008-09 to Gaza is hard;  the quality of education in terms of teaching processes, planning and management, educational resources and the provision of services (Double shifts) to students needed significant improvement even before the latest Israeli aggression, and the 22-day offensive took a heavy toll on the system. This has resulted in the severe destruction of all aspects of existence, destroyed and damaged building and facilities, and deterioration of the already precarious living conditions of the people in Gaza. 1,314 Palestinians were killed, of whom One hundred and sixty four were students and 12 were  teachers (417 were children and 108 women). Over 5,380 were physically injured, including 1,872 children and 800 women.  Some of which had resulted in life-long impairments and require special measures to ensure educational inclusion. Likewise, the mental health and psychosocial conditions of children and educational personnel have deteriorated and need to be addressed through psychosocial support. 

Classrooms, educational facilities and infrastructure were destroyed and/or severely damaged, of the 407 public and private schools in Gaza prior to the military incursion, a total of 180 were affected, eight public and two private schools were destroyed, and a further 156 public and 12 private schools were damaged. Five kindergartens were destroyed and 60 were partially damaged, while seven universities and colleges were also affected, with six buildings totally destroyed and 16 partially damaged.  Damage to schools is exacerbating a caused profound delivery problem
.  A year after this destruction the situation still needs to be addressed urgently.
 Gaza lives since then under extreme social, economic and physical insecurity, individual and shared resilience have been systematically undermined.  
The overall protective environment for children throughout OPT requires considerable strengthening. Protection systems and services are fragmented, child protection specialists are few and community and family protective abilities are being constantly eroded. ECCD services are particularly important in so far as they afford stable routines, safe spaces, health services, and psychosocial recovery for families.
The impact of the political situation on ECCD among PCI

For years, Israeli government and the different Ministries ignore the needs of the children among the PCI especially in early ages.  The long years discrimination affected the field of ECCD.  Without a systematic holistic governmental plan it would be difficult to overcome the gap that exists between the Palestinian children and Jewish children, both citizens of Israel.  

 Although the Compulsory Education Law exists since 1949 only in 1984 an amendment to this law lowered the age of compulsory education from five to three years old, and required that implementation of the new amendment be fully achieved by the end of 2000.  In fact the law entered in power only in 1999 after long years of struggle, by Palestinian citizens and human rights organizations. The MOE's discriminatory allocation of budgets for kindergartens, is evident in all NGOs’ reports including the latest published Sikky report and the council for child protection in Israel. Funding for preschool education for three to four years old Palestinian children remains minimal: although over 25% of children in Israel aged three and four were Arabs in 2002-2003, only 66.5% of three-year-old Arab children were enrolled in kindergartens compared to almost full enrolment of  Jewish children.
 
The Ministry of Education (MOE) severely under-funds schools for the Palestinian minority in Israel.  Israel does not regularly release official data detailing how much it spends in total on each Palestinian compared with Jewish student, which "… indicates the weakness of its commitment to real improvements in the Palestinian educational system in Israel."
 However, statistics published in 2004 reveal that combined public and private investment in Palestinian school students stood at an average of 862 New Israeli Shekels (NIS) per student, compared with 4,935 NIS per Jewish student for the academic year 2000-2001. Over the same period, public investment totaled an average of 534 NIS per student for Palestinians, compared with 1,779 Nis per Jewish student.
 Thus, while these figures show that private investment in Jewish students greatly outstripped that in Palestinian students, the government spent over three times as much on each Jewish student as on each Palestinian student. This under-funding is manifested in many areas, including the poor infrastructure and facilities that are characteristic of Palestinian schools and kindergartens and Nurseries
.  Crowded classrooms
, few teaching hours compared to to Jewish students, lack of support and management professionals in the Palestinian educational system in Israel, and poor Arabic textbooks. This environment creates a negative experience for students, academically, emotionally and socially, and leads to phenomena such as academic under-achievement and high drop-out rates.
The shortage of kindergartens and daycare centers in Palestinian towns and villages, not only discriminates against the children but it also has long lasting impact on them and on their families.   This is especially evident in unrecognized villages and remote villages; for example in 2004, the Supreme Court rejected a petition which demanded that the MOE establishes preschools for approximately 300 Palestinian Bedouin children in their villages to ensure their right to free education, in accordance with the Compulsory Education Law.
 The children involved were from two Bedouin villages in the Naqab in the South of Israel which the government does not recognize, both of which lack any educational frameworks for children at this age.
Poverty in WBGaEJ
The combined effects of the ongoing occupation and economic collapse have forced two thirds of Palestinians to live below the national poverty line. 67% of Palestinian households live below the poverty line. The fact that this figure is 6% higher than in the fourth quarter of 2004 indicates that poverty rates are worsening.  Approximately 70% of households in the OPT stated that they were in need of assistance in the first quarter of 2005, over half of the Palestinian population is living on less thanUS$2.20 per capita per day
.   57% of employed people had monthly wages below the poverty line in the second quarter of 2005. Median monthly household income decreased from US$500 prior to September 2000, to US$349 in the first quarter of 2005. World Bank estimates put poverty levels in the OPT at 48% - 38% in the West Bank and 63% in the Gaza Strip. Since 2004, the number of Palestinians living in subsistence poverty in East Jerusalem has tripled from 2% to 6%.  Poverty in the OPT is widespread, but more prevalent in refugee camps and rural areas. The majority of the poor are concentrated in Gaza, where 37% of the population lives in poverty and 26% in subsistence poverty¹. Those residing in the middle area of the West Bank are the least likely to be poor. The Hebron, Bethlehem, Tubas and Jenin areas have the highest rates of poverty. 

 The number of people how are living under the national poverty line is in constant increasing. The dramatic increase in poverty in OPT was demonstrated in the poverty report published by ministry of planning in 2006. Unemployment has increased in the first quarter of 2008 from 22.6% - 25.8% in Palestine as a whole. In the West Bank unemployment actually lowered (19%-16.3%), while in the Gaza Strip it has heightened considerably under the Israeli siege (29.8%-45.5). Labor force participation as a whole in Palestine is 40.6%. It is well known that rising poverty is a precipitating factor in decreasing the number of children attending pre-schools. The Report found that there is an inverse relationship between levels of education attained by the head of the household, both formal and non-formal, and incidence of poverty
.  Poor families whose head has achieved less than secondary education constitute 79% of the total number of the poor families.   Poverty correlates also with infant mortality and with disparities in girls’ attendance in primary and secondary schools and has further short and long lasting effect. 
  Consequently, the unemployment rate in 2008 stands at 19.8% (in the West Bank, in Gaza the situation is much worse) Poverty has dramatically worsened since 2000; The combined effects of the ongoing occupation and economic collapse have forced two thirds of Palestinians to live below the national poverty line ( 47.9% in Gaza and 19.1% in the West Bank), and the number of people who are living under the national poverty line is in constant increasing.  The economy in the OPT is virtually sustained by international aid.
 The ongoing conflict and occupation, internal divisions, and rising poverty are stunting education outcomes for children across OPT, jeopardizing the Palestinian reputation for being the best educated in the Middle East

Poverty among PCI

The number of children in a community decreases when the community considers having a better social economic status.   In what is considered being weak communities, the % of children in the population reaches to 47.2%-58.9%, while it decreases to 24% -26% in economically higher communities
.   Sikky Equality report 2008 which was published in 2009 presents data concerning poverty within the Palestinians citizens of Israel which is annually increasing . In 2003, the percentage of the Palestinian families living under the poverty line reached 48.8% while  in 2007 it reached 51.4%.  This means that 60.4% of the Palestinian persons live under the poverty line while only 26.9% of the Jewish population live likewise.  66.6% of Palestinian children live under the poverty line while the poverty among Jewish children reaches 31.4%
.  Therefore it is suggested to promote ECCD as it was proven to have equalizer impact.
Health conditions in WBGaEJ
In OPT More than 50 percent of children under age five are anemic and a quarter of infants suffer from vitamin A deficiencies, seriously undermining their intellectual achievement and physical development. The situation is most acute in Gaza, where 50,000 children are malnourished. About half of children under age two are anemic and 70 percent have vitamin A deficiency.  Around 70 percent of all infant deaths are due to prematurely, congenital malformation and pneumonia. 
The risk of disease outbreak and epidemics is relatively low given the already high national immunization rates, above 97 per cent, for all vaccine preventable diseases. The OPT has been polio-free since the mid-1990s.  But many families and communities still lack the knowledge and means to prevent common childhood diseases.   However, Landmines and other unexploded ordnances are an ongoing threat to children. Military operations, access and movement restrictions and recurrent power outages pose a major threat to child health service delivery. 
Table (7): Basic Health indicators OPT and Israel 2006-2007

	Health

 

	
	Israel 2006 – 2007
	OPT 2006 – 2007

	
	Total
	Urban
	Rural
	Total
	Urban
	Rural

	% of population using improved drinking-water sources, 2006, 
	100
	100
	100
	89
	90
	88

	% of population using improved sanitation facilities, 2006, 
	-
	100
	-
	80
	84
	69

	
	Israel 
	OPT 

	
	2006 – 2007
	2006 – 2007

	% of routine EPI vaccines financed by government, 2007, 
	-
	-

	Immunization 2007: 1-year-old children immunized against: TB: corresponding vaccines: BCG
	-
	99

	Immunization 2007: 1-year-old children immunized against: DPT: corresponding vaccines:DPT1b
	98
	99

	Immunization 2007: 1-year-old children immunized against: DPT: corresponding vaccines: DPT3b
	96
	99

	Immunization 2007: 1-year-old children immunized against: Polio: corresponding vaccines: polio3
	95
	99

	Immunization 2007: 1-year-old children immunized against: Measles: corresponding vaccines: measles
	97
	99

	Immunization 2007: 1-year-old children immunized against: HepB: corresponding vaccines: HepB3
	99
	99

	Immunization 2007: 1-year-old children immunized against: Hib: corresponding vaccines: Hib3
	95
	99

	Immunization 2007: % newborns protected against tetanus?
	-
	-

	% under-fives with suspected pneumonia taken to an appropriate health-care provider, 2000–2007*
	-
	65


Most health services are provided to mothers and children in the health centers of the West Bank and public clinics (152 clinics in 1996 that increased to 163 clinics in 1999). The number of mother and child care centers increased to 408 in 2002 including 329 in the West Bank and 89 in the Gaza Strip. Services provided by these centers include: treatment, first-aid, specialized therapy for diabetes, children diseases, nutrition, care of healthy children (follow up of children’s natural growth), vaccines, health education, preventive detection tests (clinical and in labs) 
. Health and nutrition and psycho-social health programs need to be added to the ECCD programmes.

Water and sanitation in WBGaEJ: Lack of safe drinking water and inadequate sanitation facilities across OPT are endangering the health of children and their families, especially in marginalized communities. In average, Palestinians consumed 75 liters of water per capita per day (2006), However, almost 250,000 people in 200 communities must cope with less than 30 liters per day each for their general water requirements, an amount far below the internationally recommended daily amount of 150 liters by the World Health Organization (WHO). At home, families are often forced to trade off household and personal hygiene so they will have enough water for cooking and drinking
. More than one in 10 households in OPT is not connected to water networks.
Saline sea water and sewage have seeped into the coastal aquifer in Gaza, and wastewater treatment and solid waste collection are far from adequate. Schools and clinics have inadequate water storage systems and poorly maintained connections to networks. About 66% of the Palestinian population is not connected to a sewerage network and approximately 70 to 80% of the domestic wastewater is discharged into the environment without treatment.
In deeply impoverished communities with poor sanitary conditions, children face the possibility of water-borne infections such as trachoma, conjunctivitis, dysentery, gastro-enteritis, ascariasis and hookworm. Unhygienic conditions in many schools expose children to infections. A lack of clean drinking water also increases the risk of diarrhea, hepatitis A, typhoid fever, paratyphoid and gastro-enteritis
. 

Infant and child mortality in WBGaEJ: Infant and child mortality rates have stagnated since 2000 and stunting rates, reflecting chronic malnutrition, now affect 10 percent of children, up from 7.2 percent a decade ago. Households have become significantly and rapidly poorer in recent years, and food insecurity is on the rise, affecting more than half of households in Gaza and a quarter in the West Bank. Recent numbers on child and maternal malnutrition are disturbing. In 2006, 1 in 10 children was stunted, with proportions reaching almost 30 percent in North Gaza. Only 26.5 percent of infants aged 0-5 months were exclusively breastfed.  

Table (8): The Rate of progress
	The Rate of Progress

 

	
	Israel
	PcI

	OPT

	
	70
	1990
	2007
	07
	1970
	1990
	2007

	Under-5 mortality rank
	
	
	166
	
	
	
	95

	Under-5 mortality rate (for 1000)
	
	9.2
	3.9
	7.2

	-
	38
	27

	Average annual rate of reduction (%)Θ 1970-1990
	
	4.4
	
	
	
	-
	

	Average annual rate of reduction (%) 1990 - 2007 
	
	
	5.1
	
	
	
	2.0

	Reduction since 1990 (%)T
	
	
	58
	
	
	
	29

	GDP per capita average annual growth rate (%), 1970–1990
	
	1.9
	
	
	
	-
	

	GDP per capita average annual growth rate (%),1990 -2007
	
	
	1.7
	
	
	
	-2.9

	Total fertility rate, 
	3.8
	3.0
	2.8
	
	7.9
	6.4
	5.2

	Infant mortality rate (under 1), 
	
	10
	4
	8.4
	
	33
	24

	Average annual rate of reduction (%), 1970–1990
	
	1.2
	
	
	
	1.0
	

	Average annual rate of reduction (%), 1990- 2007
	
	
	0.4
	
	
	
	1.3


Research
 from the region had demonstrated that, the number of deaths per 1,000 live births for infants (birth to 12 months) is higher in the lowest wealth quintile groups.  The comparison data between Israel and OPT proves this relation between Infant mortality rates and wealth on the country level.  We believe that the same correlation would be found internal in Israel and OPT and that infant mortality rate would decrease as the wealth of the family increases.  

Health conditions Among PCI

In General the health conditions among PCI are good due to public health insurance.  Children Health problems are due to discrimination in the budget allocation for the development of health services in the Arab villages.  Children from PCI do not have the same services available for Jewish children.   Many services available in the country are not accessible to PCI children.    Water and sanitation problems are to be found in unrecognized villages since many of them are not connected yet to water and electricity, especially the unrecognized villages in the Naqab and some newly recognized ones in the North (such as Arab Alnaim). 

Child mortality rate among PCI is higher than the average rate in Israel.  Arab children death incidents are also double of the Jews’death incidents.  The highest infant mortality rate is to be found within the unrecognized villages in the Naqab.  In 2007, we found that the infant mortality rate of Arab children in the Negev reached 11.5 for each 1000 births were it was only 2.9 among Jews in Israel.  Home accidents are considered to be one of the problems threatening child’s safety.

Most health services for newborns are provided in the mother and child centers in the different areas.  These are responsible for monitoring child development as well as providing the needed immunization for the children.  These are free services provided by the Ministry of Health.  Unrecognized villages have no such centers and the mother and child have to travel outside the village to receive the services, which is in many places an impossible mission due to the lack of public transportation and to conservative conducts prohibiting the women from travelling outside the village unaccompanied
.

 ECCD services for children under the age of 3 in WBGaEJ
ECCD provisions for children under the age of 3 ,if available, are normally provided by the social sector and are geared towards working mothers' children. The principal function of these services (day-care centers or nurseries) is in most cases child minding or custodial care rather than developmental appropriate activities for children. Other programes such as; playgroups,  mother to mother projects, community based projects, Nutrition or health oriented programmes, are Rarely available. 
The available services however have helped working mothers to combine work outside the home with family responsibility and promote the economical status of the family as well as gender equity.  In resent years NGOs are the main provider of services to children under the age of 3 and more efforts are given to quality work with children. Nonetheless, less than 1% of children of this age group are actually enrolled in such facilities because of social and economic reasons. The number of registered nurseries with MOSA reached 138 in 2001/02, including 102 in Northern governorates (West Bank) and 36 in Southern governorates (Gaza Strip). The number increased to 181 in 2003/04 hosting 2,978 children (1,546 males and 1,432 females). Only 128 of these nurseries are licensed. All nurseries are owned by the private sector (55%) and NGOs (45%). The ratio children/teacher is 6–7. 
  
Other Parenting programmes are available to parents and families such as the Parents Education Program that aims to raise awareness of fathers and mothers regarding their joint roles and responsibilities in bringing up their children properly. It educates them on comprehensive care and development, protection and provision of a health and safe environment, especially at the early childhood stage. They are done in cooperation with NGOs
.  
Parents' education program: (In collaboration with UNICEF) the program aims at deepening the family’s awareness of its responsibilities and working on consolidating its role of providing a motivating, healthy and secure environment. It also seeks to activate the role of the local community, allow it to contribute in consolidating the humanitarian values and positive traditions and urge the decision-makers to develop family-related laws
:

ECCD services for children under the age of 3 among PCI

In recent years we witness more demand for childcare services.  Among the PCI, Palestinian children constitute 28% of the total number of children in Israel; however they constitute only 7.5% of the children at the age of 2 who visit nurseries while this percentage reaches 39.8% in the Jewish population.   These thousand children in Israel attending subsidized daycare centers and house care programs
 are mainly Jewish children.  The lack of sufficient recognized nurseries in Palestinian villages prohibits women from exercising their right in the governmental subsidy and creates obstacles for the enrolment of their children in day care and house care programmes.
.  In 2003 the Ministry of Labour and Social Affairs (MOLSA) oversaw some 1,700 day care facilities, which have recognition, of which only 36 were in Arab Communities, only 31 centers operate in Palestinian villages equaling 1.86% of the Daycare centers in Israel
. In 2008, a relatively small proportion of Arab women were in the labour force (18.5 percent) compared to Jewish women (55.7 percent), and although Palestinian children constitute 28% of the total number of children in Israel, they constitute only 7.5% of the  children at the age of 2 who visit nurseries, while this percentage reaches 39.8% in the Jewish population
.  If we include all children from birth to 3 years old than we find 14% of Arab children in nurseries compared to 59.2% of the Jewish children
.

Parents' education programmes aimed at strengthening the Parenting skills and providing support groups for parents are beginning to be developed in some of the NGOs and New projects from semi governmental groups.  New Parents' initiatives to develop alternative ECCD services are also beginning to be developed such as HIwar in Haifa, Hagar in Beer Shevaa’, Grandmoms KG in Nakab and others.  They are mostly is new and have limited influence.
Availability of KGs and Enrolment of children above 3 in KGs in WBGaEJ
	The right of access to early childhood education, recreation and related activities must be assured even in crisis situations.  Rapid access to education, recreation and related activities must be assured, followed by steady improvement in quality and coverage. ECCE should serve as a tool for child protection and harm prevention
. 


Preschools provide much-needed child care and are welcomed by Palestinians.  However Pre-school education did not take its position in the formal educational system in PNA policy nor it is considered as a pillar for basic education. The number of kindergartens increased in response to the growing demand from the society. However it did not increase proportional to the demographic increase. The Increase or decrease in the number of Kindergartens in WBGaEJ is influenced to a great degree by the political and economical factors
. Overall, the number of kindergartens have doubled itself since the PNA took responsibility in the OPT. 

Table (9): The increase in KG's and in enrollment from 1995-2008

	 
	1995/1996
	1997/1998
	1998/1999
	2005-2006

	2006-07
	2007-2008


	Kindergartens
	528
	789
	823
	935
	
	-

	Number of classes
	
	
	
	3080
	
	3372

	Number of KGs staff

	
	
	
	2974
	
	4 280  



	Total Number of children 
	44452
	75032
	77173
	77142
	78951
	84289

	Male children
	
	
	52%
	39835
	40831
	43630

	Female children
	
	
	48%
	37307
	38120
	40659

	Crowdedness rate
	28.6
	27.9
	27.1
	25.05
	
	25

	Enrolment rate
	25.5
	36.3
	49.1
	32.9
	
	


The number of children registered in kindergartens in Palestine reached 77173 in 1998/1999 (out of which 52% were males while the rest were females).  The tables above demonstrate the increase in KGs number and in the total number of enrolment over the years and until 2007-08. However, the overall enrolment in early childhood development programs (Kindergartens or first grade
) for children at the age of 5 years  reached only 32.9% of overall children at the same age (33.5%males and 32.2% females) which means that less than one third of the children were enrolled in KGs.  The gross enrolment rate went from 25.5% in 1995/96 to 32.9% in 2005/06. 

The net enrolment rate increased from 19.2% in 1994/95 to 36.2% in 1999/2000 and decreased to 22.9% in 2004/05. The percentage of children in grade one who had been enrolled in early childhood programs increased from 46.4% (male 46.9%, female 45.8%) in 1994/95 to 73.3% (male 77.6%, female 69.3%) in 1999/00 and then dropped to 64.9% (male 77.6%, female 69.3%) in 2004/05. 

The following Table presents the distribution of the total number of OPT children at eligible age that were out of the ECCD system in 2004.  

Table (10): Number of children out of the ECCE system, 2004
. 

	Country
	Age group 2002/03
	Population in eligible age (A)
	Total number of pupils
	Pupils in official school age (B)
	NER
	Number of children at eligible age out of the ECCE system
(A) – (B)

	Occupied Palestinian Territories
	4-5
	234,890
	70,225
	44,668
	19.0
	190,222


 The distribution of kindergartens from the geographic point of view is not balanced. The kindergartens are centered in the Gaza' and West Bank’s cities while the rural areas and camps have less KGs. 
	Number of classes
	M children  
	F children 
	Grand Total 
	Area

	3372
	43 630 
	40 659 
	84 289 
	Grand Total

	2290
	28 774 
	27 296 
	56 070 
	 WB Total

	68
	 51 
	 49 
	 100 
	%

	1082
	14 856 
	13 363 
	28 219 
	GS Total

	32
	 53 
	 47 
	 100 
	%


Table (11): Distribution of Kindergarten Students by Area and Gender2007-2008

The distribution of student number according to their sex is slightly different between West Bank and Gaza, but the total Number is in increase in both areas.  The number of kindergartens in Gaza jumped from 13 in 1993/1994 to 206 kindergartens accommodating around 24.000 children in 1998/1999. While in 2007-2008 the number of KGs reached 1082 accommodating 28219 children.  That is most of the Kindergarten were established after 1994, the year of establishment of the PNA.  The number of preschools in Gaza is growing as the population of children grows and more women work to supplement family incomes especially during the current crisis.  In Jerusalem it is estimated to have 15000 Palestinian children between the age 3-4, 90% of those do not visit any ECCD facility, only 2 KGs are governmental (Municipality of Jerusalem) and about 1900 children visit KGs of NGOs or private or religious one. 
 The difference between enrollment of males and females is slight but still needs attention.
It is anticipated that the Number of children continues to increase as demonstrated in the table below and creates the existing challenge of better enrolment rates. 
Table (12): Israel & Occupied Palestinian Territory; Population by five-year age group and sex (thousands) Constant-fertility variant 2010

	
	
	Israel
	
	

	Year
	Age
	Both sexes combined
	Male
	Female

	2010
	0-4
	699
	360
	340

	
	5-9
	679
	349
	330

	Occupied Palestinian Territory

	2010
	0-4
	718
	367
	351

	
	5-9
	658
	336
	322


Children with Disabilities

Another invisible group are children with disabilities.  A common cause of disability is genetic, predominantly caused by the popularity of first cousin marriages 

MoEHE had started a process to include students with special needs in educational institutions at all levels during the implementation of the first five year plan. Upon encouragement of MoEHE, children with disabilities have been included in kindergartens, 591 children with special needs were integrated into kindergartens in 2003/04 (40.1% of them were male and 59.9% were female). These children suffered from different disabilities: mental retardation, hearing, speech and motor handicaps
  the enrolment of children with special needs remain very limited and no adaptations of kindergartens in terms of physical and material facilities and human skills for their inclusion, were made.
.  Efforts of NGOs to provide services for children with special needs are the only actual ones, but very little information about ECCD services in such NGOs is available, such as in the Palestinian red crescent society in the West Bank and Gaza and in the Arab rehabilitation centre in Bethlehem. Data collection is often hampered by the fact that many families feel embarrassed or too shy to report about a child’s disability or may even be unaware that the child suffers from one. Another factor is that there is no unified consensus of what constitutes a disability
.

 Increasing the enrollment of children with special needs is, also, a specific challenge which includes adapting kindergartens in terms of physical facilities and human skills for their inclusion. 

ECCD for disabled children is therefore still very much underdeveloped.  The laws and decrees have neglected issues related to prevention, early detection, and early intervention, community based rehabilitation, and information and registration.
Other marginalized groups

As for children who are "illegitimate"
 and those without known parents, they are integrated in guardian families. The number of families who applied to this project reached 59 in 2003 (29 in the West Bank and 30 in Gaza), and 15 were allowed to guard a child. 
 

MOEHE has also established two child protection centers to serve abused, harmed and neglected children. It also oversees the 25 orphanages (13 of which receive children below six years, which now host 145 children). The Ministry endeavors to defend the rights of these children and provide them with care, protection and comprehensive development.

The social affairs ministry runs a Program of child care in difficult conditions:  The program provides financial support for lodging institutions (numbering 29), guidance and treatment for physical and mental illnesses of the children and tries to reintegrate them in the society if the child’s family conditions permit his/her reintegration. The number of beneficiaries from this program increased ten times from July to December 1998 (36-370). The overall number of beneficiaries from the program reached 1271 children in 1998 with a cost of 180.220 shekel (around 45000$)
. Another specific challenge is increasing enrollment of children from poor families. 
Health and Nutrition programmes in KGs

Some KGs in Gaza have combined Milk programmes in their KGs as well as safe Drinking water.  The Welfare association is currently fundraising for combined program which includes health, food, clothing and educational programme.

ECCD services for children under the age of 3 among the PCI
The enrolment rate has increased in the recent years for age 3-4.  According to 2009 newly published data
 80 % of the children enrolled in Kindergartens in the Palestinian community are without any governmental supervision. According to this, in 2007-08, only 21.4% of the 444,904 children under the age of 5 (out of them 260816 are between age 4-5), who visited KGs, nurseries and day-care centres, were Arabs. According to other research
 ,the enrolment rate stands in 2008 on 66.3% for this age while at the Jewish society it reached 89.1% in the same year and for the same age.  The latest calculation does not include children in small villages and in unrecognized Bedouin villages of the Negev, which explains the high difference between the two mentioned references.   

According to the 2004 general survey
, conducted by Dr. Hala Espanioly of Al-Tufula center to follow up on the implementation of the law, there was an increase in the number of children attending KGs (3-4 years old) in the areas where the law has been applied. The number of children (0-6 years old) who attended educational frameworks in 2002 reached 385,076 (Jews and Arabs), while the number of Arab children reached only 67,575.  This means 17.5 % of the children who attended educational frameworks the same year. The number of 3-6 years old children who attended educational frameworks was 64,010. 

Table (13): Comparison between the Arab and Jewish educational frameworks for the year 2002 
	Age
	Number of children in each group
	% of Arab children in each group
	Number of Arab and Jewish children in educational frameworks 

	Number of Arab children in educational frameworks 

	Percentage of Arab children in educational frameworks

	Total
	918,452
	29.0
	385,076
	67,575
	17.5

	Birth
	136,121
	28.5
	519
	34
	6.6

	1
	137,071
	29.4
	13,601
	653
	4.8

	2
	133,849
	29.6
	29,879
	1,250
	4.2

	3
	132,880
	29.4
	106,851
	17,556
	16.4

	4
	128,516
	29.2
	112,493
	19,707
	17.5

	5
	126,040
	28.6
	109,013
	27,948
	25.6

	6
	123,975
	28.2
	12,720
	427
	3.4


If we take into consideration the fact that since it began to implement the law in 2000, the Ministry of Education did not increase the implementation areas (the implementation began in the two lowest levels of the socio-economic scale and in 2009 it is implemented only in the same two levels). And the fact that the majority of under 5 years old children who visit ECCD facilities are found in the ages between 3-4 we  tend to except that the enrolment rate among PCI is still very low as stated in the previously mentioned report about the children in Israel.  It is important also to mention that the increase in the enrolment is an outcome of long years advocacy efforts to implement the compulsory and free education law for children above the age of 3 among the PCI equally to the Jewish community.

The Following chart demonstrates the positive impact the law had on the enrolment rates.  The education percentage in the nurseries (ages 1-2) had increased in 105.1% following the law application.  

We believe that the enrolment of children under the age of 5 is increasing in all ages over the last year, but the investment of the state in ECCD among PCI is still discriminatory.  The Data proves that some progress has been made in terms of access and supply of ECCE services. However, access of these services to children  from marginalized communities (poverty, remote villages, unrecognized villages etc) need to be addressed in a systematic way.  Access of ECCD services to children with special needs, as well as issue of inclusion, should be given  special attention.  There is a need for intensive care especially in the Negev

Figure (2): Learning rates among 3 years old Arab and Jewish children in Israel.
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Children with disabilities and other marginalized groups among PCI

The percentage of children with disabilites is extremely high among the Bedouin Arab community, reaching 9.1% of their total number compared to 8.3% of other Arabs among the PCI and 7.6% among Jewish children.  Their presence in Education facilities is very low due the lack of such services.

Children from marginalized communities such as unrecognized villages have no accesses to ECCD facilities.

As mentioned above, the main ECCD services are provided via centre based projects and in segregated centers.  Child  and mother Health centers do not work closely with Nurseries or house Nurseries as they should be doing to insure child optimal development.  

Although there no information about difference in gender enrolment among the PCI never the less the report presented to CEDAW, Israel states (p.86) that in recent years "sincere efforts" were made to remove messages containing gender stereotypes from textbooks used in Palestinian schools, in line with efforts previously made in the Jewish educational system. However, the report goes on to cite the 1999 State Comptroller Report, according to which the MOE lacked the means to extend the project of removing stereotyped messages into the Palestinian educational system. As a result, textbooks used in many Palestinian schools still contain gender stereotypes. A committee set up by the MOE to examine gender stereotypes in school textbooks in Israel concluded that 60% or more of the textbooks examined in the Palestinian educational sector include the wide use of gender stereotypes, and that this indicates that gender stereotypes are more common in textbooks in the Palestinian sector than in the Jewish sector.
 Therefore, the MOE's failure to remove gender stereotypes from textbooks in the Palestinian sector constitutes discrimination against Palestinian female school students, since the need to eliminate these stereotypes has been identified and they have been removed from textbooks in Jewish schools.
Infrastructure in WBGaEJ
Early childhood programmes require spaces which promote children's health, safety, and development. Many of the facilities and buildings in OPT and among PCoI are inadequate and lack the necessary requirements for stimulating, rich learning environment. Most of the preschool facilities are acting from rented houses which were not built as special facilities for ECCD thus lacking space, especially gardens and yards for exploring activities and movement and appropriate outdoor play areas.  There is degradation of a great number of school buildings, which are not well distributed geographically, and the lack of educational needs, teaching materials, and school services.  This infrastructure limits the potential of the child to learning and development.
A survey covering the kindergartens in 1998 shows that 85% of the families are aware of the kindergartens operating locally (88% in Gaza and 83% in the West Bank). However they presented proposals to improve the kindergartens like: provision of better qualified staff, provision of more materials, toys and equipment for the children as well as better premises, lower fees and more services
 

KGs lack adequate educational materials and various activities. It also lacks methodological programmes and mostly educational activities that contribute to developing the child’s personality and urge him to interact and discover the world. Consequently, the objective of building the child’s capacities disappears, as well as enabling him to develop his /her life’s skills, adapting to the society’s values and criteria, developing of the self-monitoring sense and understanding others, and developing his abilities to learning. They disappear together with the disappearance of the possibilities to play, explore, enjoy and learn. In fact, most of pre-school institutions operate like day care centers or they apply the curriculum of the first class to give a momentum for the entry in the formal educational system.  Recent study inWBGaEJ and among PCI found that there is a lot of confusion in this concern in the field
.

Another important component of the infrastructure is resources. And in this concern, despite the many resources available today due to the work of NGOs such as Arab resource collective- Lebanon, The resource centre in Jerusalem, Al-Tufula centre in Nazareth, Musharakh Networ,. Tamer institution Ramallah (mainly children books) the field still lacks children’s magazines and books for those below the age of 6.      

Infrastructure among PCI

One of the harshest obstacles facing those responsible for early childhood in Arab cities and villages are the suitable buildings, and the budgets' issue.  According to the inclusive survey conducted in 2003, the implementation of the law has not solved the issue of buildings, areas and budgets.  According to the official regulations imposed by the Ministry of Education, the inner area of nurseries should be at least 125m².  In addition, if the nursery includes an external yard, the overall required area should reach 500 m², a detail not found in the survey.  Added to the buildings' issue, the nurseries' yards are poorly equipped with playing facilities. 

The provider of ECCD in WBGaEJ

The Provider could be; family, friends, neighbors; professionals or Para professionals and non professionals,  that is any person who lives and works with children. Services in Palestine are affected by different players (in a center or at provider’s home), in communities and families, and can be organized in formal, non-formal and formal arrangements. 

Pre-school education
 in the WBGaEJ is mainly provided by NGOs or charitable society and few are in the private sector 
 , in fact only  four model kindergartens (in Nablus, Bethlehem and Gaza), are governmental facilities, financed by the Ministry of Finance.  That is most preschools in OPT are run by NGOs or private investosr without proper guidance
.  Limited information is available about its input, funding resources and what is allocated for each child.  It is known that training, incentives, stationery, educational materials, and other elements are funded by external sources (International Donors).

All facilities are fee-charging services, therefore middle to high income families continue to benefit more from such services than low income families or those who live in rural areas,  leaving the poorest children out of preschool although they need it most and would benefit more from quality education.
The ministry is in charge of licensing the KGS so that this is not licensed by the MoEHE unless they have signed contracts with medical doctors who conduct periodic medical checkups and keep a file for each child.

It is apparent that given the continued dominance of fee-charging services, the nature of ECCE financing can create barriers to expansion and increasing access. Leaving the early education and care of young children largely dependent on the resources of parents appears to produce substantial inequalities in children’s experience, continuation of the poor physical environment and limited use of educational materials
. 

The provider of ECCD among PCI

Pre-school education among PCI is provided by Government or by subcontractors that are registered as NGOs but are managed as business, (As part of the privatization policy of the Government), Municipalities and village councils which share responsibility with the Government.  It is also provided by NGOs or charitable society and few are in the private sector, religious groups are also active in ECCD.  However, services for children at the age of 3-4 are fee- charging services except for very few which are totally subsidized by the local and regional government.
KGs teachers in WBGaEJ
Teachers who have a high level of education are more likely to implement appropriate practices. Research findings showed that teachers with college degrees are more likely than those with only a high school certificate to encourage children, make suggestions to them and promote children’s verbal skills. Despite the fact that research has shown that teacher's qualifications make a difference in the type of delivery of curriculum and activities in ECCE programmes, yet there is a lack of qualified personnel in the PNA as demonstrated in the following Table which summarizes the latest statistics available in the Ministry of Education concerning the academic competence for 2007-2008 in comparison to previous years.
Table (14):  Number of staff
 in kindergartens according to their academic competence for the years 1994/1995 - 2007-08

	Academic degree
	1994/1995
	1998/1999
	2004-2005
	2005-6
	2007-2008
	

	
	
	
	
	
	Total
	 West bank
	Gaza

	Baccalaureate or less
	537
	1313
	838
	1501
	1779
	1163
	616

	Intermediary diploma
	585
	1067
	876
	882
	1267
	895
	372

	Bachelor degree
	85
	315
	472
	526
	1087
	779
	308

	BA\BSc and Educational Diploma
	
	
	
	
	123
	45
	78

	High diploma
	1
	2
	70
	61
	8
	5
	3

	Masters or higher
	3
	4
	2
	4
	16
	13
	3

	Total
	1211
	2701
	2885

	2974

	4280
	2900
	1380


The Table shows that the Personnel involved in kindergartens are qualified from General Secondary Certificate till Master degree, the number of teachers holders of Baccalaureate degree or less has decreased a little from 44.3% in 1994/1995 to 42% in 2007-08 although in between it did increase to 48.6% in 1998/1999 where the holders of bachelor degree of any kind are in constant increase from 7% in 1994/1995 to 11.6% to 25% in 2007-08.  However, only 3% have educational Diploma.  In 2004/05, the total number of workers in kindergartens was 4,891, including: 847 administrative staff, 2,885 teachers (876 teachers hold a diploma, 472 have a B.A, and 70 a higher diploma), 447 employees, and 712 genitors.  The number of staff grew faster than the number of children causing a fall of the ratio children/teacher from 30 in 1994/95 to 26 in 2004/05. 
. 
Although the number of kindergarten teachers is increasing, their academic skills need to be developed. Very few have a degree in education, no information available on the number of ECCD specialists.  Many teachers in OPT  participated in some extra pedagogical training from PNA or NGOs; nevertheless, the need for basic as well as in-service qualitative training is very high.
  since the majority of pre-primary teachers have limited or no professional training. 

The ANERA
 Study in Gaza demonstrates that all teachers hold the general Secondary Certification and that one third are equipped with university degrees. Few teachers have college degrees in education, and training in early childhood education is extremely rare. An evaluation of preschools
 demonstrated the need for preschool teacher training and confirmed teacher's desire for training and directors of preschools willing to make changes to improve their preschools.

The UNESCO led in 2008 the development of the teacher education strategy in participation with: the Teacher Education Reference Group (a total of 14 representatives from MoEHE, universities, civil society institutions and UNRWA) and the Teacher Education Consultative Group (consisted of 30 members: Minister of education, directors at the ministry, higher education institutions, administrators at UNRWA, civil society and some teachers’ unions' representatives). The main objectives for this strategy are to: improve the quality of education, establish explicit policies for teacher education and continuing development, and build the capacity of MoEHE in managing the teacher education system. Under the Teacher Education Programs, it is recommended to develop and accredit five kinds of programs, one of which being a Pre-school teacher program leading to a bachelor’s degree or a two-year diploma in the interim period
.

KGs teacher status in WBGaEJ:  The low salaries and social status of teachers and the way society looks at their roles as 'child minders' and not 'child educators pose great problems and have tremendous impact on the high turnover and retention of young children’s teachers  .

After its creation, the MoHE gave a special interest and high priority to the teacher’s cause. It gave teachers a certain degree of autonomy to take personal initiatives. Despite this, there is still a need for improving the living conditions of teachers especially with poverty prevailing amongst two thirds of Palestinians. The number of people who are living under the national poverty line is in constant increase. The situation is especially hard in marginalized communities in Jerusalem, and Gaza. The Palestinian report on poverty in 1998 defined the mean poverty line (monthly) and the highest poverty line (monthly) for a family of 6 members by 1398 shekels (about $ 400), and 1140 new shekels (about $ 285), respectively.  If we compare the teacher’s income in public schools (433 US $) to the poverty line, it appears that the Palestinian teacher lives near this poverty line. 

KGs teachers among PCI

According to the inclusive survey findings, there are still few unqualified caregivers in the regions where the law has been implemented, especially in the Negev.  However, it is worth indicating that the caregivers' qualification level is generally satisfying. This is a good evidence for the progress recently witnessed in the field of early childhood.  It is an indicator of the success achieved by the civil institutions working in the field of early childhood which have invested maximum efforts to lobby on the Ministry of Education to increase the training courses in teachers' formal institutions to qualify the caregivers working in the field.  Though much was achieved, there is still a need to give more weight to this issue in order to implement the law in different areas, especially in the Negev. 

 Most of the officially 3000 pre-school teachers in the PCI community (both public and private), compared to approximately 10,000 preschool teachers in Israel, have basic Teacher training qualification but the ECCD quality is still very low due to crowded KGs, very little counselling, little municipal and governmental support, little parental support, inadequate teachers’ training and lack of professional support. The quality of ECCD needs to be developed
.
KGs teacher status Among PCI: The situation of the KGs teacher is a little better since ,when employed by Government or Municipality/council, they receive above the minimum wage.   They have social security including health insurance and the working conditions are relatively good.

The problem is within the staff of the nurseries, and home nurseries, where the majority here receive less than minimum wage and work without any social security (No official wage, no Health insurance, no National insurance,etc…)

Supervision in the WBGaEJ
The Ministry follows up and supervises through the general directorates (15 supervisors in all the OPT) headed by directors general
.  The MoEHE has specified the age of children joining kindergartens between a minimum age of three years and eight months and a maximum age of five years and eight months. After this age, children join elementary education at first grade. Children who are below this age join nurseries. Although desirable and encouraged, attendance of preschool education is, however, not considered as a criterion or a pre-requisite for enrolment in the elementary cycle
.

In the PNA there is no special provision for setting up day care centers in or near the mother’s workplace, the ministry of labor or welfare have established guidelines for registration, licensing, and accreditation.

Supervision among PCI

Currently, the policy of the Ministry of education is to provide the Jewish sector with 1 training day for 25 nursery classes, and one supervisor for 80-100 caregivers.  However, this policy is not implemented among PCI.  The pressure under which the supervisor works makes it difficult for her to answer all the needs in the field.  Here, one can notice the apparent discrimination between the Arab and the Jewish sectors (on average, the Arab supervisor is responsible for 180 caregivers while the Jewish is responsible only for 80 caregivers).  It is clear that under such condition no one could insure quality.  

ECCD concepts and knowledge in WBGaEJ and among PCI
ECCD concept and knowledge are part of each culture and heritage, each society has its own beliefs about rearing of their children, the socialization processes in each culture reflect and are based upon the values system of that specific culture.  It is well researched that these socialization process have the role of passing the culture to the next generation of children, thereby, shaping the representations of childhood, values, child rearing practices, family relationships and interactions.  Examining the social, political, demographic, and cultural context of countries provides important guidelines for a better understanding of the features, challenges, and prospects of early childhood programmes. Since the understandings of and the approaches to early childhood vary depending on local traditions, cultures and family structures.
The term "education" is translated to mean "teaching" in Arabic. The average person and many of the policy makers and even educationalists interpret "education" to mean teaching, and therefore the objective of preschool education has been associated with early "schooling" or in other words" preparing the child for school".
  Parents' perceptions play an important role in ECCD and since they continue to relate the term Education to the child’s teaching, they continue to perceive learning as relating to the presence of a teacher and student, and the teacher’s role is to teach/ explain and lecture, whereas the child’s role is to “understand” and “memorize”. This vision affects the way we treat our children and our expectation from the nursery and/or the Kindergarten.  For example when a child returns home from KG, Parents ask him/her “what did you learn today”?  They expect an answer that emphasizes information that he/she is supposed to acquire at the nursery like numbers, songs, etc
On the other side, most of the concepts used by ECCD professionals have been developed in the Western countries, thus dominated by Western values, beliefs and practices.  Although some of these concepts and theories proved to be internationally valid (The nature of the child learning, the importance of play, the holistic character of the child development and learning), most of the professionals did not use their learning in the field to examine the different components of the ECCD concepts.  For example new critical theories draw the attention to the fact that, the expectation from young individuals in a given culture could influence the rearing practice in childhood thus affecting even what seems to us today internationally valid. Research is only now beginning to show that the Western-based assumptions of child development are not universal. 

In a unique experience in the Arab world, which began in the interface that was created by the Arab resource collective (ARC) in 1991, a multisectoral workshop was convened by ARC, the early childhood workers from the region who were present in that workshop created their autonomous core group and started an in-depth dialogue about their own professional needs. This process was the beginning of regional efforts to address identified challenges to ECCD in the Arab world.  The accumulated learning from these process and the work in the field yield in 1996 to the adaptation of the holistic and integrated approach (HIA) to early childhood programming as a guiding framework for the regional programme and the practice of partners.  In this interface ARC made it possible for individuals and organizations to review critically the existing Knowledge in the world in view of their own knowledge and culture.  This process formulated the framework of the holistic/ integrated approach (HIA
).  
ECCD according to the HIA embraces the whole child (and all children) from conception to eight years.  The HIA loosk at "the child as a whole being, important in all dimensions that are interrelated and affect each other." Childhood is an important stage in life and the child has the right and the need to live it" "a child's development occurs in stages which can be predicted – at each one the child's readiness to learn certain things is at its  peak".  The HIA conceptual framework ensures "Developmentally Appropriate Practices" (DAP) these 3 principles are further enforced by  other 3 principles which insure the Appropriate Environment for child development;  they describe the appropriate interaction between the child and his environment and the importance of culture and identity for child development.  The last 8 principles relate to a central aspect of the holistic nature of the child and how it should be taken into consideration in programmes to children such as the importance of the inner life, Intrinsic motivation,  self  discipline, built in resilience and survival skills, abilities, respect to the holistic nature of the child and to his parents.  The HIA has integrated the basic child development principles with the basic principles underlying the Convention of the Rights of the Childs: non-discrimination, best interest, participation, and right to development as well as Arab practioners knowledge, and heritage knowledge all put together in a dynamic framework. 

ECCD approaches in WBGaEJ and among PCI
In our society, each family member plays a specific role with responsibilities within the family as a collective. This includes the role of childcare which doesn’t relate only to parents and siblings like other familial responsibilities. Rather, there is an active participation of grandparents, aunts and uncles. The large family still plays an important role in childcare regardless of any negative or positive impact.   Traditionally, childhood has been associated with motherhood, the focus was on health; both of the mother and the child, usually it implied the physical needs of the child from the pregnancy of the mother through the first two to three years of the life of the child.  Therefore when the need was raised to develop alternatives to accommodate the children of working mothers, the institution of nursery and daycare started to develop.  Consequently, the focus was on custodial care with very little emphasis on development.  

The services developed for children age 3-5 were called and conceptualized as preschool, they mainly were seen as preparation for the school and as they developed they started to become interested in the alphabetization of the young child. This is one of the reasons why the services developed among PCI and OPT for child’s education are dominated by traditional class rooms-based approach
 even when some of the KGS use the corner system they still run the KGs in teacher centered approaches. 

As stated before ECCD services in WBGaEJ and among PCI are delivered in two political systems but when it comes to the approach of working with children we see in both areas that the curriculum for preschool is traditional which stress teaching of information rather than analytical skills development. It is not child-centered and does not take a holistic approach to children development and learning and provides little opportunity for active learning. Worksheets ,workbooks and blackboards are the primary learning tools.  The learning environments are crowded with inadequate children's furniture, few toys, and unused outdoor equipment. Walls display adult drawn pictures and murals, and very few picture books and other children literature in the library, if available. Consequently, the objectives of building the child’s capacities disappear, as well as strengthening his life’s skills, adapting to the society’s values and criteria, developing the self-monitoring sense and understanding others. Integration with the socio-cultural environment also vanishes in addition to the objective of developing intellectual skills, knowledge and use of modern means. In fact, most of pre-school institutions apply the curriculum of the first class to give a momentum for the entry in the formal educational system.  Parents put more pressure on teachers by demanding formal teaching.    

 Some KGs have developed their own curriculum and are focusing on active learning and using educational games and activity corners in kindergartens. 
 

The MoEHE maintains the position that textbooks for pre-school should not be used, and they favor worksheets and practical activities. However the MoEHE statse the need for curriculum as guides for teachers. 
. The MoEHE has not developed a system for educational and psychological counselling, although it has organized a number of activities related to ways of dealing with children in situations of emergency and conflict
.  The MoEHE sees the need for developing national criteria and indicators agreed upon and adopted by all concerned to comprehensively monitor the situation of children in Palestine. The MoEHE had prepared training manuals and reference materials (six books).  
The MOE retains centralized control over the curricula for Palestinian schools and Jewish secular schools. The State Education Law sets the educational goals of the state educational system, which emphasize only Jewish history and culture.  Mandatory subjects for all students who take the matriculation examinations at the end of high school include, for example, Jewish religious texts. Palestinian students are thus denied the opportunity to develop a positive cultural and national identity.  ECCD curriculum is not fully developed yet therefore we witness very traditional approaches as well as some new insiativesin the field. 

Challenges in supporting young children and their families in the WBGaEJ and among the PCoI
ECCD concepts

The challenge is to develop a critical approach to deal with attitudes towards children and childhood, to critically develop community concepts in relation to Education, Teaching and Learning in ECCD, and to further develop and disseminate the HIA to ECCD in both communities.  The challenge is also to consider the social context and the impact of different ideologies on education as well as the effect of political systems and structures on education systems in each culture and/or country. It is essential to deal critically with the officially delivered knowledge and practices (Western) and the heritage knowledge regarding their relativeness to the different social classes, gender, race, and culture; in addition to empowering people who live and work with the children to believe in themselves and their heritage and to critically examine it and change it in accordance with their life experiences and learning. The challenge is the creation of learning communities
 and the further development of Holistic integrative culturally appropriate ECCD services. 

Formal concept of ECCD

Both among the PNA and in PCI the formal concept of ECCD and the institutional infrastructure deriving from this concept concentrate to a great deal on education especially on quantative indicators.  Until today the official dealing with ECCD is segregated rather than inclusive and integrated.  The child is not wholly seen as an important being with all his/her life aspects, and the interrelation between his/ her Health, nutrition, physical and psychological and intellectual development is recognized but not acted upon.

Recognition of the interrelation between the different aspects is a challenge which requires developing infrastructure for dealing with it, such as rethinking of the existent ECCD infrastructures found in the different ministries.   In the Field, the focus still remains one-sided in the Ministry of Education and other Ministries;  however  creating one Ministry or a leading ministry helps creating policy coherence, but it is important for ECCD not to become too narrowly affiliated with one sector. Revising this issue would challenge the Ministries or departments to cooperate in order to deal with the field of ECCD.  
The challenge of developing quality ECCD approach 
The main challenge here is to promote the approach which regards education as development that builds upon each person's various capacities that are developed naturally and are shaped following the individual’s interaction with his/her surrounding. A move away from the rote teaching towards Experimental learning and problem solving, and a move towards integration of all aspects of the child viewing him as a "whole" being; "important in all dimensions that are interrelated and affecting each other" As stated in the HIA principles.  In addition, it is essential to  promote an active, dynamic, critical problem solving culture of learning that promotes inclusion, respect the child and his rights as well as respecting his parents and culture.  It is an approach that seeks to connect with parents and partner with them in ECCD efforts, appreciate and respect the parents and large family’s role in enriching the child’s surrounding.  An approach which builds on the rich knowledge and cultural heritage especially positive practices,  appreciates this heritage and deals with its components critically so that we can develop methods which integrate authenticity with innovation.  Without unveiling this cultural heritage and analyzing each and every one of the components and questioning ourselves on their validity to our current knowledge, we would continue to act according to what we internalized in the process of socialization.

Curriculum and learning resources

Curriculum policy should support long-term development and encourage lasting solutions. ECCD programmes should be holistic, incorporating different dimensions like health and nutrition, water and sanitation.  They should be enriched to promote tolerance, human rights and citizenship within the context of political disasters and complex emergencies.

The curriculum is the educational system that connects between the theory and practice.   It builds upon research outcomes.  It includes content and process including direction to environmental arrangements, activities, relation with children and their families.  The HIA perceives children as active participants in  their learning;  through their choices, experiments and initiatives, and through their interaction with each other and with the adults in their surrounding, they are actively involved in decision making concerning the content of their learning and the process of this learning.   Therefore if we provide an environment that is suitable to child developmental stage and rich with stimulus from his culture, and organize it in an inviting child friendly arrangement, the child will feel free to explore, enjoy, play and learn.
MoEHE has always maintained the position that textbooks for pre-school should not be used, favoring worksheets and practical activities instead. The MoEHE did not develop a curriculum yet, however, they did develop some guides for teachers.  The challenge here is to convince the policy maker that what is needed is to transform the rote-based, adult-centered system of education into an active-learning, child-centered system that respects the values embedded in the Palestinian and Arab heritage.

Quality Standards

To promote children’s healthy development, it is important to establish regulations for quality and monitoring that cover the full range of public and private settings. Governments can pursue multiple revenue sources and financing strategies, but each involves a trade-off among access, quality and equity. Equity, in particular, implies the need for more initial targeting of public ECCD resources for vulnerable and disadvantaged children, within more universal policy frameworks. The challenge is to insure alignment of ECCD policies with education and health sector plans and poverty-reduction strategies in order to ensure quality. 

The goal of improving the quality of education to enable children to acquire knowledge and skills requires the development of quality standards for kindergartens and nurseries.  The challenge here is to use the HIA principles and further develop them as quality indicators. 
Child's Identity – Palestinian Identity

The need for identity and belonging is a psychological need protected as one of the basic rights by the CRC.  The Palestinian child has been deprived of these basic rights for long years.  Therefore the challenge facing our work is to develop qualitative approaches and educational resources in Arabic based on the global knowledge of early childhood and aiming at strengthening the child's Palestinian identity and humanistic values. These resources contribute to the child's critical intellectual skills and guarantee the implementation of his rights. 

This challenge is especially difficult among the PCI since the MOE retains centralized control over the curricula for Palestinian schools and Jewish secular schools. 

The challenge of building partnership with parents. 

The HIA perceives child's education as the interaction between him/ her and his/her environment especially people in the surrounding.  Therefore Parents play an important role in ECCD.  The challenge here is to interact with parents and to share with them the quality concern rather than the quantity.  Parents are aware of the technological changes in their surrounding and the need for their children to develop their critical skills for dealing with the huge amount of information, finding the correlations and making the right choice.  The challenge is to be able to reintegrate parents as partners after years of exclusion (Parents were excluded from formal education when the responsibility for children education was assumed by professionals and by formal institutions).         

Advocacy in Israel

The lack of a legal and legitimate authority (government) that prioritizes our society's interests like establishing schools, educational centers and nurseries, urges us to take the initiative and develop the life aspects neglected by the government.   The challenge is to continue in advocacy efforts under the existence of a right wing government in Israel.

Other challenges

· To turn the attention of the local regional and international efforts to developing alternatives to centre based care provision and to consider models of service delivery based on outreach and health based services, with a focus on better parenting, improved nutrition provisions, and early detection of childhood disabilities.  
· To provide free services especially for the marginalized groups. 
· To make the services accessible to marginalized groups and decrease the gap in opportunities for the rich and poor. The lack of public structures in early childhood education, and the differences in cost and quality between public and private sectors create inequality. This uneven access is worrisome because learning gaps are developing among children in the preschool years. These disparities are likely to protrude as children enter formal schooling.  The challenge is to decrease the negative impact by developing low cost services.
· To keep the current achievements.

· To cooperate with different national and international organisations to face the discriminating policy in Israel and to insure equal implementation of the laws.

· To maintain immunization rates, reach isolated communities in restricted areas, and sustain an active disease surveillance system to control potential outbreaks
. 
· The challenge for the next five years is to increase enrollment in kindergartens which presumably have a positive impact on development of children and their readiness for first grade schooling, and hence the quality of elementary education. 

· To insure that ECCD issues are on the Agenda of Government and society as well as on the international Donors agenda.

· To develop creative models to deal with the multiple problems exist in WBGaEJ as well as among PCI

· To develop alternatives to the existing center based services, which could reach marginalized communities and act with low cost and reach ALL children.  

· To encourage communities to develop their own creative initiatives and increase sustainability and community resilience.

· To further develop ECCD and meet the needs for the increased number of population.

· To integrate the knowledge and resources that were developed in the NGOs over the last 20 years of involvement in the formal system.

· To develop better economic political condition that could decrease all negative influence of poverty such as; child mortality rate, health condition, enrolment, and increase the child's health and wellbeing.

· To increase public (communities, NGO's, trade union, charitable societies etc) ,governmental support and involvement in providing the services.

· To develop new innovative learning (pre and in-service) opportunities for people who live and work with children in cooperation with all stakeholders.

· To develop alternative learning opportunities which could insure professional growth and further development.
· To use all available resources (human and material) in cooperation between all stakholders and to develop HI strategies.

Opportunities for supporting young children and their families in the WBGaEJ and among the PCI
The Positive experience that was developed in ARC between the years 1991 and 2002 which created the HIA in collective process could be seen as an opportunity if we build upon it and learn from the strength and weakness in that experience to re- engage in regional Networking toward a better ECCD services for children and families or with children and families. 

PNA is a new structure which could be developing new pioneering models in dealing with ECCD holistically.  This opportunity could upgrade ECCD not only in The PNA but if resources (Human and material) were made available the PNA could be involve in an action oriented research to develop Holistic integrative ECCD services for ALL the children and their families.

The PNA is the first Palestinian government this in it self provide historical opportunity to translate Palestinian aspiration for independence in a democratic state, which provides equal opportunities for all it citizens and struggles against exclusion and discrimination of any type.

Since PNA is not investing in ECCD services and their available resources are limites they could use the limited resources to develop the framework for holistic integrative ECCD services, such as regulations and laws that insure HIA and quality standards for monitoring and evaluation processes.  The PNA could receive support in this endeavour internally from parents and practitioners, and externally from donors.  
Parents as educators and professionals face the challenging reality at home and in the society (violence and destruction due to the political situation), both are aware of the need to look for alternative ways to support their children and equip them with the needed skills for the complicated reality.  This in it self creates an opportunity for new initiatives.

· The existing Network in the region is in it self an opportunity.

· The existing NGO's

· The international initiatives and interests in the region and in ECCD

· The field demands and interests

· The change in women statues and the economic need for more than one provider in the family, increase the need for ECCD services which create new opportunities.

· The general development in the world especially in the field of communication technology.

· The lack of official curriculum
· The inability of the PNA to deliver ECCD service is an opportunity for NGOs and communities to increase their innovative involvement in ECCD.

ECCD needs in WBGaEJ and among PCI
Based on the above information there are many ECCD needs in WBGaEJ and among PCI.  Accordingly ,listed in the table are some of the needs taken from the previous presentation as well as out of the review of the different resources
,
,
  in this paper.  These needs are presented based on Health, Wellbeing and education indicators .  We try to address the need of children, families and people who work with children, as well as community needs in WBGaEJ and among PCI.

	
	WBGaEJ  the need for 
	PCoI the need for

	Health
	Develop more nutrition programmes such as Milk for Preschoolers Program (Nutrition education aspect).  
Treatment to children who have malnutrition or Calcium deficiency. Targeting especially marginalized groups.
	Eliminate government discrimination

Increase governmental support for the marginalized communtites, especially in the urecognized and newly recognized villages through special programmes such as: nutrition programmes, home accidents prevention through family involvement in safe homes programmes. 

 

	
	Develop ECCD programmes that have nutrition and health component, especially in remote villages or villages that have no accesses to health services due to Israeli closer policy.  
	Special attention to the availability of Health services in remote villages and unrecognized villages.  The equal accessibility for all children



	
	Opportunities for psychological counselling and treatment for children. 
Crisis interventions through outreach programme including home visits, schools and preschools visits. Targeting especially marginalized groups.

Psycho-social activities in partnership with community activists and volunteers.
Community based Psycho-social support programmes in the field, through public meetings, workshops, media etc...

Dissemination of resources in Arabic on dealing with children in stressful situation (Parents guide on dealing with children’s psychological problems). 
Develop more cultural activities for children, parents and professionals in order to enhance reading interest through story telling, drama, playing activities jointly between child and mother.
Open new libraries
 for preschools for children, parents and teachers.
	Crisis intervention in stressful situations such as house demolishing which are often practised by the Israeli Government.

Project to strengthen the resilience in the community.

Strengthen community abilities to organize and develop low cost services in the community.

	
	Personal hygiene, water filters; drinkable water, healthy food especially targeting marginalized groups

. 
Crisis and recovery programmes should be developed especially those aiming at strengthening the community resilience involving all members, community volunteers etc.
	The same need in the Unrecognized villages

	
	Early detection and Early intervention – fine motor skills; gross motor skills – communication skills
	Early detection and Early intervention for children with special needs and with learning difficulties

	Well being
	Better Economic situation.  Many families live under the poverty line which impacts their ability to provide optimal conditions which insure the wellbeing of their children. 
	Better Economic conditions are needed also among PCI since poverty is very high among PCI Too. 

	
	More opportunities for women to enter the labor market and quality working places which contribute to women satisfaction and impact positively the relation with her children
.

	
	Celebrate positive family tradition and build upon the forces that are available in the family such as the big family support (grandmothers, Grandfathers, siblings, Jung girls and boys) in taking care of children.  Enforce positive culture heritage.  Engage parent and community activist and volunteers to develop safe playing opportunities for the children.

	
	Activate Child protection laws and Advocacy against violence against child; create safe play area in each community.  
Provide assisting devices (hearing aids, etc.) and technology for children with special needs.

	
	
	Local council takes the responsibility to develop early childhood frameworks holistically, on the village or the city level, in cooperation with the other early childhood institutions to meet the needs of the local community.
Placing early childhood issues on higher levels in the priorities list. 
 Developing a professional early childhood unit that cooperates with supervisors and trainers for supporting caregivers, assistants and parents.  

	
	To develop safe playgrounds especially in marginalized communities and remote areas.
	To develop safe playgrounds, to deal with the crowded houses and the lack of public gardens due to land confiscation and unplanned development.  Children have fewer opportunities for playful activities in the open air.

  To insure the wellbeing of the children as the right to play have to be safeguarded.

	
	
	Campaigns against the privatization in education at the local community level, especially such privatization which aims solely at profiting, without taking into consideration  the child's wellbeing.

Support private initiatives which deal creatively with ECCD issues and develop alternatives for costly services.

	
	Certain political situations which could create a better condition to solve many educational problems such as those caused by the Separation Wall built by Israel, the continuation of the occupation and the daily restrictions on the Palestinian life.
	Work in cooperation with others (Jews and Arabs) to eliminate discrimination since the continuation of discrimination is affecting all spheres of life and the well being of children.

	
	To increase financial support for both governmental and non-governmental sectors.  And to look for alternative funding to decrease the high dependence upon donor states, which don’t honor their commitments or don’t respect schedules, volumes and types promised.   And to creatively deal with the financial crisis which is decreasing the support possibilities for the civil sector.
	The state needs to provide full citizenships right for PCI.  Adapt a policy of Positive discrimination towards PCI in order to close the gaps in governmental services between the services given for Jewish citizens and  PCI.

Encourage community responsibility.

	
	To increase the Media role in ECCD, especially the visual ones, as they are among the most important social institutions for supporting the improvement of the health and wellbeing as well as education quality.   Issuing specialized magazine for children. and for parents.

	Education
	The Government needs to continue expanding its own ECCE services and work in partnership with local NGOs, donors and private businesses to make these services accessible to vulnerable and disadvantaged children.
	Advocating on the governmental level for the implementation of the free compulsory law and increasing budgets for the Arab society and local councils.



	
	To upgrade the ECCD programmes qualitatively by using a community based participatory approach, with emphasis on capacity-building.
	To upgrade the ECCD programmes qualitatively by using a community based participatory approach, with emphasis on capacity-building.

	
	Equal opportunities for children in enrolment, poor children, girls (especially in Gaza), children with disabilities, children in rural areas and in remote areas have less accesses to KG.
Provide special needed materials to support inclusion of children with special needs, and further development of new services for special needs and the related curriculum programme.  
	Equal opportunities for children in  enrolment, poor chiodren, girls (especially in unrecognized villages), children with disabilities, children in rural areas and in remote areas have less accesses to KG,

Broadening the organizations' work to reach all of the society's groups, especially the marginalized communities in the unrecognized and newly recognized villages, distant villages and children with special needs.

	
	Develop other community based children activities and facilities such as play groups, mother to mother programmes, etc

	
	creative programs that encourage people to develop alternatives  in the local community such as ecological KGs or KGs that have their own vegetable garden or community based KGs which involve the Family (Mother, grandmother, father, older sisters and brothers) in addressing the children's needs.

	
	Better qualified teachers who understand and practice participatory, child-friendly teaching-learning methods.

 Train KGs teachers to professionally deal with children with special needs and provide them with resources for special needs.

Open more training opportunities and qualitative capacity building programmess in terms of number, frequency, and contents. 
To improve KGs teacher abilities to discover and support the child's abilities and strengthen early discovery for risk factors in order to support parents and children to use their abilities in facing the challenges.

Training in Psychodrama;  training on active learning.

To strengthen the ECCD by an increase in the pool of competent Human resources & educationalists, particularly those who can have a multiplactore effect.
Training opportunities for other professionals in the in ECCD field, like speechterapists, Drama specialists, Children literature specialists, illustrators for children literature, animation specialists, Arts and music specialists, development psychologists etc…
	To extend training in order to build human resources capacities so they could assume their tasks in a better way. Many caregivers still follow old and unsuitable curriculums.  Moreover, we are encountering educated and trained caregivers, who still use educational approaches that aren’t adapted to the child's needs.  It is essential to develop a holistic integrative vision in the field of early childhood.
Professional supervision on caregivers' training to insure quality of training.
Concentrate on Quality training

To improve KGs teachers' abilities to discover and support the child's abilities and strengthen early discovery for risk factors in order to support parents and children to use their abilities in facing the challenges.

To strengthen the ECCD by an increase in the pool of competent Human resources & educationalists, particularly those who can have an impact.



	
	Special attention should be given to strengthening the professional growth of persons working with children.  Special programmes to life long learning should be encouraged/   Pedagogical supervision should be provided as an individual process suitable to each person's abilities.

	
	Other qualified staff such as; preschools principals; supervisors; 
	Other qualified staff such as; preschools principals; supervisors; 

	
	Establishing training centers for early childhood education in some cities.
More universities programmes for ECCD encourage male and female participation in such programmes. The ECCD is mainly a female field; Male and Female should be encouraged to enter the ECCD field by developing special scholarship programmes.  .


	Cooperate with existing university programmes and insure scholarships for the students.

	
	Better pedagogical supervision and  appropriate in-service programmes that insure professional development 
	Sufficient qualitative in-service training for early childhood teachers.



	
	Effective administration


	Insufficient education supervision 

	
	Disseminate the HIA to ECCD, Child-centered curriculum; curriculum focusing on the child life skills and more play possibilities for children.
To develop an educational philosophy which is adapted to Palestinian values and which corresponds to the needs of the Palestinian Society. 

Special attention should be given to the issue of the Palestinian identity and civil society values; democracy, good citizenship, international interdependence, respect of human rights and environment protection.

	
	
	smooth transition between KG and early primary grades

	
	More family’s participation in ECCD, to see Parents as partners and as contributor to quality work with children. 
To activate and organize the role of parents and the community, by establishing rules in order to develop the educational process.
	Encourage Families to fight against their exclusion from their children education and to further enhance community involvement in ECCD.
Encourage parents to struggle for their equal rights in receiving all the given support to their counterparts in the Jewish Population.

To support parents who face challenges and encourage their involvement in the educational process.

	
	To improve living conditions of KGs teachers and their functional performance through intensive in service training sessions. Improving salaries that are compatible to the job and equal to other similare profession.
Cooperation to safeguard the rights of preschool personnel and to enforce any and all legislation regulating work in preschools
	To improve living conditions of Caregivers in Nurseries and home Nurseries.  Improving salaries that are compatible to the job and equal to other similare profession.
Cooperation to safeguard the rights of preschool personnel and to enforce any and all legislation regulating work in preschools

	
	Suitable Infrastructure to improve the preschools environment to be safe and healthy, as well as providing furniture and equipment. Suitable KGs rooms with rich playground and with rich educational infrastructure. 
Special attention should be given to learning environment and child appropriate environment (rich with stimulus and with learning opportunities, play and creativity). 

To increase the number of KGs to have the capacity for the annual increase in the number of children, to decrease crowdedness in KGs and to get rid of inappropriate buildings.  Establish internal and external facilities, that are friendlier and safer for children.  To build centers that meets the functions of various institutions, in order to improve educational performance.
To adapt the environment of the various centers to make them accessible to persons with special needs and to optimize their use.
	The demand from the government to adopt a holistic plan for developing the infrastructure in Early Childhood.  This requires cooperation between ministries, relevant institutions and local authorities to further develop this infrastructure and search for creative methods to face this challenge.  This holistic plan should take into consideration the unrecognized and newly recognized villages, in addition to the educational frameworks for children with special needs and children in the mixed cities.

To adapt the environment of the various centers to make them accessible to persons with special needs and to optimize their use.

	
	To develop creative project to deal with water issue on the national level.  
Developing  a system of aware water use and reuse could solve some of KGs problem and raise children awareness to water and other  environmental issues.
	To develop environmentally friendly KGs

	
	To encourage the private sector to invest in education, especially to increase the number of pre-school centers as well as centers for people with special needs (disabled and gifted persons) and to improve their programmes and the quality of their services.
	To broaden the cooperation between regional organizations established six years ago through Musharakah coalition and the local organizations.



	
	
	To develop qualitative indicator for ECCD in a participatory approach with all involve in ECCD
To create a dialogue  on the existing & non existing curriculum?), request answer to questions such as "to what extent does this program apply to our children"?  And "to what extent is the applicable part implemented in our society?"

	
	To disseminate good quality resources developed over the years in NGOs

Use action oriented resource development approaches
Accesses to  world childhood publication
	To disseminate good quality resources developed over the years in NGOs

Use action oriented resource development approaches
Disseminate and share the experiences of the different organizations. 

Disseminate, share and distribute the special resources for parents and caregivers developed in the last twenty years. 



	
	Research projects that assess the impact of policies on children’s development and learning.
	

	
	To draft and publish legislations and laws, to establish a mechanism so that the Ministry is obliged to provide children with ECCD services especially for the marginalized population.
 To draft policies and develop action plans to insure implementation.
	 To enforce the existing law equally

	In General
	To increase the efforts to reach and increase quality and equity in ECCD.

	
	To increase society participation in ECCD, linking it to performance within families.  To increase public discussion & increased exchange & dialogue amongst a diversity of stakeholders in order to foster learning & creativity across the ECCD field.

	
	To support the organizations' transformation into developing learning institutions.


	
	Need for more coordination between ministries, Governmental and Non-governmental organizations,  private institutions operating in the field of early childhood and the donors themselves, in order to remove duality and  insure synergy and effective use of resources.
	Official recognition on behalf of the government and donors of the important role that Arab NGO’s contribute to advance ECCD, and of the knowledge that accumulated in these NGOs.
Cooperation between the civil society organizations and the formal and informal frameworks that support early childhood in the Arab society.  

Cooperation between ministries and organizations and the supportive foundations to guarantee the maximum benefits from the available resources. 



	
	To integrate disability in the   development programmes, to establish clear standards and definitions of disability, and to ensure that these definitions and policy measures are reached through a consensus between governmental agencies, NGOs and international organisations working in the sector.
	

	
	Commitments of all stakeholders built upon participatory approach assuring partnership with pertinent working agencies 
Availability of adequate resources (stationary, equipment). 
Parents and community participation.

Monitoring and evaluation.
	

	
	Better follow-up, monitoring, assessment, and evaluation and planning based on lessons learnt

	
	For clear regulations and better executive mechanisms by the different ministries
	Equal implementation

	
	Enhanced institutional capacities of intermediary & tertiary organizations & strengthened networks &/or coalitions serving the ECCD field.  

	
	Increase in the quality, scope & relevance of research on & knowledge of successful approaches, methodologies & resources.

To conduct action oriented studies with each planned program to insure learning and accumulation of knowledge.


ECCD programs in operation to meet these needs  

ECCD Programmes encompass very diverse arrangements, from parenting programmes to community-based child care, centre-based provision and formal pre-primary education. The paper's definition of  ECCD programmes is of those programmes that, offer care as well as supportive safe environment full with adequate materials and equipment, which invite the child to explore and experience structured  or/and open experiences, in a formal institution or as part of a non-formal child development programme.  These are programmes that offer different opportunities for the children to learn during which the child can play, create, work, have fun, experience success, solve problems practices and learn.  Such programmes offer a meaningful adult support and purposeful set of caring and developmental activities.
ECCD programmes target two age groups: children under the age of 3 and those from the age  of 3 up to primary school entry (usually by age 6, always by 8).  They could target all people living and working with children or having influence on children's wellbeing (parents, politician, paraprofessionals & professionals, including health and recreation worker or media people etc...)

Approaches In WBGaEJ and among PCI
The approaches used as demonstrated in the previous presentation is mainly centre based approaches and some are health and nutrition initiatives in Gaza and WB that are also centre based. Parenting and community based initiatives, and social service programmes that support families with young children were not found in our review on WBGaEJ and are only beginning to be developed in some of the areas among PCI.  Some organisation are reporting about working with parents but these are "awareness projects" workshops and training and  less community based parenting initiatives or partnership between centre based programmes and community based programmes.

The Previous presentation  summarize these programmes and their coverage by provider ( public / private / NGO);  the access to relevant ECCD services among vulnerable or marginalised people such as children with disability, girls, low-income families, remote and isolated communities, minorities, internally displaced people, refugees and people not recognised as citizens by the state they live in. 
The existing infrastructure for capacity building and professional accreditation of early childhood practitioners
 As previously demonstrated most of the available ECCD programmes available are centre based programmes which are delivered through Health centres or KGs and nurseries.  Early childhood Practionares are manly KGs' teachers.   Therefore if we look at the available pre-service training programs, they are manly for KGs teacher in WBGaEJ and KGs' teacher and special need teacher among the PCI.  The chart below summarize these programmes and their coverage, cost and quality and the extent to which they are accessible to practitioners serving different communities. They  promote a comprehensive (not just preschool) understanding of ECCD, visualise the role of family as a primary provider and duty bearer for young children and promote critical thinking in early learning; we also look at available significant in-service training programs reflecting on the volume, level and quality of what is available for ECCD professionals.

Capacity building and professional accreditation in WBGaEJ
Working with children involves many challenges and learning opportunities.   It is well known that training and continuous learning are most important tools that guarantee quality in the field of early childhood.  KGs' teacher training was manly In-service training and to a limited level pre training.  The in-service training was mainly delivered by NGOs in WB and in Gaza such as the early childhood resource centre Jerusalem
 and the Canaan Institute Gaza
.  In spite of this, the NGOs could not meet all educational needs in WBGaEJ. 

Since 1994 the MoEHE has been trying to enhance its role in training kindergartens educators by developing means to exchange expertise amongst them and by in-service Training offered at the central and district levels.  Such training focuses on topics about early childhood, such as: life skills to accommodate the standards of society, cultural and social inclusion that serve teaching learning process, child psychology, learning via playing, communication with children and parents, awareness courses in difficult circumstances, as well as training courses about how to deal with handicapped people. 

An evaluation of preschools
 in Gaza demonstrated the need for preschool teachers' training: insufficient time dedicated to active learning and developmental play; a strong emphasis placed on rote learning; behavior problems and stress-related concerns addressed inadequately or inappropriately; an educational philosophy that was teacher-centered, not child-centered. The assessment confirmed teacher's desire for training and preschools' directors willing to make changes to improve their preschools. To address these needs, ANERA initiated a preschool teacher training program. This training was carried out by the Canaan Institute of New Pedagogy, a Gaza non-profit organization. The reason for this selection was the absence of any other similar kindergarten teacher training programs in that area.  The training evaluation demonstrates the need for further training
.

Pre service training for KGs Teacher is available only in UNRWA Educational science Faculty and Ramallah Women's Training Centre-Altira in Ramallah in the West Bank.  Where academic training is available as part of Bethlehem University bachelor programs which offer a Major in Education and Pre-School Teaching
.   In addition, Alnajah University is currently developing a new undergraduate program for KGs' teachers
.  There is no specific information about this program yet but we believe it is part of the MoEHE and ANERA initiative to help design a national framework for educating Palestinian preschoolers
 which was officially launched on 28October  2009.,according to which ANERA will partner, in the first phase, with Catholic Bethlehem University and secular Najah University to develop instruction in early childhood education and provide resources for mentoring preschool teachers and administrators.
Key institutions offering Training courses in WBGaEJ 

	The Institution
	Type of Training offered
	Courses offered
	Language
	Duration , cost and number of graduates

	West Bank
	
	
	
	

	MADAD

Objectives:

To transform the rote-based, adult-centered system of education into an active-learning, child-centered system that respects the values embedded in the Palestinian and Arab heritage.
	Conducting short term, or long term, professional development programs for the said institutions and organizations
	No specific
courses
	Arabic
	Madad is private consultant firm

	Bethlehem University
	Baccalaureate degrees Education,  Pre-School Education, 


	See Appendix or
http://www.bethlehem.edu/programs/education/teacher.shtml
	Arabic
	4 years

	The Early Childhood Resource Centre "ECRC",

	Building the capacity of early childhood sector in East Jerusalem 
	Early Childhood Resource Centre

Jerusalem/ Beit Hanina

Ardashir Street #3 P.O. Box: 25222

Jerusalem 91250

Tel:00972-2-6567043/4

Fax: 00972-2-6567046

Email:info@ecrc-jer.org

Website:http//www.ecrc-jer.org

Jerusalem 
	Apr- 2009 
	On going 
	more 

	Teacher to teacher project 
	West Bank 
	Nov-2008 
	On going 
	more

	Utilizing and activating media for promoting and spreading children’s rights 
	West Bank 
	Dec-2008 
	On going 
	more

	Capacity Building of the Early Childhood Sector 
	Jerusalem 
	Jan- 2009 
	On going 
	more

	In-service Programme 
	West Bank 
	Aug-2008 
	On going 
	more

	Improvement of Educational Services for early childhood 
	Jenin 
	Mar-2009 
	On going 
	more

	Develop the capacity of teachers to provide psycho-social support to children & mothers 
	Ramallah 
	Feb-2009 
	On going 
	more

	Canaan Institute www.canaan.org.ps

	Canaan Institute
	Intermediate professional training programmes (6 to 12 months)
	Nine months- training programme for Kindergartens teachers:

The training aims at improving the abilities of the kindergartens teachers in the Gaza Strip to develop and conduct pre-school educational activities. More than 750 female teachers graduated in 25 groups in the years 2004 till 2007. 


	On going
	

	Canaan Institute
	The Formal Education Unit
	The Unit continued to support the Palestinian governmental and non-governmental collective work where a partnership between Canaan, The Palestinian Ministry of Education and other international organizations was established to develop in-service teacher training programs to enhance the quality of education and development of children and young people.

The unit designs and conducts several capacity building programs for workers in the former education sector in order to aquire new techniques to work with children, encourage learning, respect rights. One of the main programs is "the educational performance's development for teachers in Gaza Strip" which aims to train teachers about the "active learning techniques" in alternation with field practice inside their schools. Moreover, the programme conducts Training of Trainers for selective group of teachers in active learning techniques every year.


	Ongoing
	

	Canaan Institute
	Early childhood Unit:
	The unit was established in the year 2003 to enhance the quality and development of the children educational environment in Gaza Strip and to develop the performance of kindergarten's teachers. The unit's provided programmes aiming to empower and support the proficient work according to a clear educational philosophy based on the growth and thrive of the child who is the first target for the educational process.
	On going
	

	The Early Childhood Development Virtual University (ECDVU):
	
	Project on Teacher Development and Training of Trainers


	
	

	
	
	
	
	


As the table demonstrates,  the pre-services available are very limited;  they are not accessible to all areas due to the closure,  the separation wall and the check points as well as the fact that they are limited to two; one academic college and one UNRAW college (which taregets refugees).  The training is not comprehensive, but basically Pre-school oriented although in Bethlehem we see some elements in the training that promote the importance of play in ECCD and the importance of the family.  We could not determine to which degree they visualise the role of family as a primary provider and duty bearer for young children and to which degree they promote critical thinking among their students.  
As for in-service training, they are available in the early resource centre in WBGaEJ as well as in Kannan institute in Gaza, but their coverage is limited to the amount of funding available.

Among PCI
Most trainings for ECCD professionals who work with children from birth to the age of 3 are conducted as pre- service trainings in private colleges and NGOs.  After long years of advocacy and lobby on behalf of the NGOs, we witness an increase in the frameworks providing B.E.D to ECCD professionals which were concentrating on KGs teachers' training.  Since the current academic year 2009-10 this training targets  ECCD professional working with children from birth to 6 years old(that is KGs' teachers and nurseries' educators).  Several governmentally accredited colleges provide the teachers' training such as the Arab Teachers' College in Haifa, David Yaleen, Tal Hai, Ahava, Al-Kasemi, Sachnin, Gordon, Oranim, Bet-Berl, The Kibbutsim Seminar and Kai College, in different parts of the country.  The need here is for more quality training since most of the staff in the colleges does not have ECCD specialization and the colleges perceive their roles as teachers' training colleges rather than ECCD specialists' training provider.   However we witness a new trend in some of the universities that is developing various innovative specializations in early childhood. 

As for in-service training,  the inclusive survey
 has shown the caregivers' enthusiasm and willingness to receive training to develop their work with children.  But they felt the significant lack in the supportive human resources for their work.  It is worth indicating that the supportive human resources contribute significantly to the caregivers' work with the children, and to the enrichment of their work process. Therefore, it is important searching for additional cadres of educational trainers, counsellors specializing in early childhood, psychologists and enrichment specialists.   This motivated Musharakah network
, to develop a special scholarship programme for master’s degree, to develop leaderships in early childhood.  

Key institutions offering Training courses among PCI

	The Institution
	Type of Training offered
	Courses offered
	Language
	Duration , cost and number of graduate

	Al-Tufula Centre NNI
	In-service and professional Training for (cargivers, supervisors, practitioners)
	Different courses developed according to the needs of the different groups
	Arabic
	Depending on the group and the typ of training

	Dar Altifil –AKKA (Acre)
	Pre-service and in-service especially on language development
	Cargivers
	Arabic
	One year

	Dar Altifil – Arrara
	Pre-service and in-service especially on Fun, Feeling and fulfilment
	Cargivers
	Arabic
	Depending on subject and group

	Ajeec, Al-Nakab
	In-service especially on Parents as Partners
	Cargivers
	Arabic
	Depending on subject and group

	The Arab academic training college
	Teachers' training, 

KGs' teachers' training,,special education
	Not mentioned in their website
http://www.arabcol.ac.il/arabic/template/default.asp?maincat=2
	Hebrew Arabic
	first degree in Education (B.Ed.)

4 years

	Al Qasimi academic college
	Teachers' training,
KGs' teachers' training,
Special education
	See appendix or http://www.qsm.ac.il/majers/tofoola/default.asp?id=100&did=85&msar=21
	Hebrew Arabic
	first degree in Education (B.Ed.) 4 years

	Sakhnin for Teachers' Education

	Teachers' training, 

KGs' teachers' training,
Special education
	http://www.sakhnin.ac.il/heb/?catid=217
	Hebrew Arabic
	first degree in Education (B.Ed.) 4 years

	Divid Yalean College
	Teachers' training, 

KGs' teachers' training, Special education
	http://www.dyellin.ac.il/template/default.asp?maincat=16
	Hebrew
	first degree in Education (B.Ed.) 4 years

	Aoranim College
	Teachers' training, 

KGs' teachers' training, Special education
	http://www.oranim.ac.il/sites/heb/pages/default.aspx
	Hebrew
	BA

	Kai college Beer Siave ( do you mean Beer sheva?)
	Teachers' training, 

KGs' teachers' training, Special education
	http://www.kaye.ac.il/
	Hebrew
	BED

	More of the same
	
	
	
	

	Hebrew University of Jerusalem
	Schwartz Graduate Program in Early Childhood Studies
	http://earlychildhood.huji.ac.il/multimedia/upl_doc/schwartz%20graduates%20Program%20heb.doc
	Hebrew
	MA in Early childhood


As the table demonstrates, the pre-service training is available in different colleges spread in the country.  The training is not comprehensive, but basically pre-school oriented, and slightly different from the programmes available in the different colleges or Universities.  Oranim and Schwartz colleges  are promoting in their training more holistic approach they highlight the important of play in ECCD and the importance of the family in child development.. we could not determine to which degree they visualise the role of family as a primary provider and duty bearer for young children and to which degree they promote critical thinking among their students.  

As for in-service trainings, they are available in the different education centers in the country in form of courses provided for teachers.  These courses were not related to each other or to the professional development of that specific KGs' teachers. Some NGOs have developed in-service programs as part of their work with children, families and caregiver , like  Al-Tufula centre in Nazareth.

Policies, legislations and regulations in WBGaEJ that impact the situation of families of young children, and current levels of investment by the government, local authorities and key donors in support of ECD. 

A policy refers to a plan of action that a country adopts to guide governments as to the processes that will be put in place. In creating national policies for early childhood, governments collect information from the field of early childhood on the kind of policies that are most effective in supporting young children and their families. The policy becomes a shared responsibility between NGOs and governmental organizations.  The NGOs can bring their knowledge, skills, and experience to the creation and implementation of policies for early childhood.

ECCD policies and provision vary according to the age and development of the child, The broad, holistic scope of ECCD is captured in the policy objectives associated with it around the world: providing health care, immunization, feeding and nutrition; supporting new parents through information sharing and parenting education; creating a safe environment for young children to play and socialize with their peers; compensating for the disadvantaged and fostering the resilience of vulnerable children; providing custodial care for children of working parents and family members; strengthening communities and social cohesion.  Holistic policy refers to the role of the Media and other cultural agencies, it deals with child protection (from violence and abuse) and other childrens' rights. It also addresses children with special needs and  deals with all aspects of childs' life for all children and their families.

As mentioned in the background section of this paper, the PNA has established a Palestinian Higher Council for Childhood and Motherhood (HCCM). The PNA and the HCCM set the national child policy agenda, monitor the status of Palestinian child wellbeing, and advocate for an expansion of child rights. The secretariat made an effort to unify and supplant existing child related laws with a CRC-oriented Palestinian Children's act.  

In reviewing the Education Development Strategic Plan (EDSP) 2008-2012
 and the governmental plan of action for pre schools we found very limited attention to ECCD: although the plan stated that "the main focus of EDSP 2008-2012 is the quality of teaching and learning", it seems that most of the plan concentrated more on other fields and failed to develop a comprehensive plan for ECCD.  The following points which relate to ECCD were found in the EDSP 2008-2012: 
Under Goal 1 - To increase access of school-aged children and students of all education levels and improve the ability of the education system to retain them (Access).  Among the listed results we found the following:
· Enrollment rates of students, including those with special physical and psychological needs, will increase;
·  Five governmental model kindergartens established, one for each year of the plan period;

Under Goal 2 - To improve the quality of teaching and learning (Quality). Among the listed results we found the following:
· Teachers at all levels will be better trained through the implementation of the National Teacher Education Strategy;
·  The teachers' supervisor in kindergartens will be reduced from 165 in 2005/2006 to 100. 

· Educational facilities including infra-structure: buildings, furniture, equipment, educational materials, labs and libraries in institutions at all levels will be improved;

· The number of children in kindergarten will not be increased to more than 25 children per kindergarten;

· The children/teacher ratio will not exceed 25;

Under Goal 3 - To develop the capacity for planning and management and to improve the financial and management systems used (Management).  Among the listed results we found the following:

· Computerized databases and financial management systems at MoEHE will be developed, interfaced, and harmonized with those of other relevant Ministries (especially MoF);

· Integral information system for pre-school education will be established by the end of 2010;

.

Dr Jacqueline Sfeir
 ,in her  HIA Policy  review which was designed to find out how the Palestinian National Authority has addressed ECCE in its policies, namely through the Ministries of health, social affairs and education, also found that:   There is no obviously stated ECCE policy in any of the three ministries. The specific mention of ECCE is rare.  However, there are instances where the policy is clearly stated, or an inference can be made from the items that address the child or the children. The review states all articles in each ministry which refer to ECCD
.  Her review demonstrates that the Ministry of health is concentrating on "mother and child" health aspects as well as other issues related to child health and development.  The Ministry of social affairs: the specific incidence of the term "child" in the policy documents of this ministry refers to the rights of the disabled and that the compulsory education law should be implemented taking into consideration the conditions of the disabled child and his intellectual, motor, sensory and psychological abilities. The ministry is also responsible for the regulating nursery/daycare institutions.  Child protection and regulation for "host family", Article (25) defining the responsibilities of the ministry towards the children, employment of children and juveniles, care institutions :residential and day care,  regulating alternative care.  The Ministry of Education: The term child is mentioned in the sections addressing preschool education, while the term "Student" is used to refer to the "child".

She concluded that "the low incidences of policy items in HIA items are indicative of the absence of child-centered policies in the three ministries",    and that her review did not show evidence of clear ECCE policies that:

· clearly account for the child's developing characteristics and needs 

· Monitor the quality, 

· Ensure that the adults living and working with children are aware of the needs of the developing child, and are held accountable for providing the child with quality care and education
.  

Furthermore, ECCD process is still limited to relevant ministries, while the institutions of the local authority (municipalities and local councils) are not participating in the ECCD efforts. This situation is connected to the applied municipalities’ law, which goes back to old days. This law is based on the principle of high centralization. The current law allows the local authorities and public committees only to construct school buildings, to add classrooms or to provide schools with other facilities. .   
Many other organizations have been registered for establishing a nursery or developing a day-care center, always focusing on their previously determined aims. Religious groups have also taken the initiatives to establish similar nurseries and day-care centers
As for the certification systems for regulation of program quality and development of resource materials; no clear regulation were available in WBGaEJ.  In fact, the MoEHE supervises this sector through setting specifications regarding kindergarten physical facilities and the criteria for their personnel and their programmess , and on this basis it issues permits and licenses to kindergartens to operate.
 The MoEHE officers directly in charge of quality control in pre-schools are the kindergarten supervisors in each Directorate of Education at the district level. The number of these supervisors is insufficient for the desired quality control and support, as each is responsible for supervising 50-90 kindergartens..  Supervisors and managers of kindergartens are still in need of further training related to proper management and rising of standards of pre-school education
.

They are responsible on behalf of the MoEHE to further develop the skills of staff working in kindergartens, through organizing in-service training and training courses for kindergarten supervisors at central level in the districts who then hold training courses for kindergarten principals and teachers at district level. In addition to organizing training, the supervisors also conduct field visits to kindergartens to assist them in maintaining the quality of preschool education
.
The Ministry issued several books but no clear regulations were found regarding the development of resources.

We are aware that in order to develop strong policies for young children, the political, social and economic conditions need to be supportive.  The People in the community are requesting more quality ECCD services.  Structural changes in the Palestinian society and family, such as the rising participation of mothers with young children in the labor force, coupled with the decline of traditional family child care, demonstrate the need for more holistic policies.   The donors' community could continue to play a positive role in this concern. The Fact that the PNA is young (only since 1994) and that the investment in ECCD is so little could be seen as an opportunity for the development of holistic integrated policy.   The PNA is creating its governmental structure and could use this creation stage to develop new innovative structure for ECCD.  The PNA is not investing money in the creation of the services therefore could play an important role in mobilizing different players to develop several models beside the costly center based services, to develop community based services, playgroups, mother to mother, grandmother play groups etc..  

Policies, legislations and regulations among PCI

Due to the historical background, ECCD educational services in Israel fall under the responsibility of two ministries: The Ministry of Industry Trade and Labor and the Ministry of Education

The Ministry of Industry Trade and Labor: Birth – 3 years old. 
Under this Ministry’s responsibilities fall the following:

· Support working women and provide subsidy in nurseries and home nurseries fees.

· Set the rules for payment in the nurseries and home nurseries

· Approve the nurseries and provide them with license.

· Supervise the work in the nurseries.

· Supervise the home nurseries.

According to the law each working woman could receive subsidy in accordance with the family income, given that she is a working woman and her child is visiting a recognized nursery.  The nurseries are recognized by the ministry according to the specific guidance and regulation that specify and describe the needed conditions for the licensing including: space, design, accessibility, furniture and equipments, staff requirement, child caregivers ratio, food preparation, etc…

The regulations are used in discriminatory manners; consequently very few nurseries in the PCI are licensed, as stated in the background section of this paper.

Ministry of Education: 3-5 years old. 
As mentioned before the Ministry of Education (MOE) severely under-funds schools for the Palestinian minority in Israel.  
In relation to ECCD, the legal tools for raising education levels for all in Israel. is the; 1984 Amendment to the Compulsory Education Law-1949, which is an achievement of the advocacy efforts led by the early childhood committee in Shatil
 with the cooperation of the Follow-Up Committee on Arab education.  However, this is being implemented in a discriminatory manner vis-à-vis Palestinian citizens of Israel.  This amendment lowered the age of compulsory education from five to three years old, and required that implementation of the new amendment be fully achieved gradually by 2010
.  Due to the MOE's discriminatory allocation of budgets for kindergartens, state funding for preschool education for three to four years old Palestinian children remains minimal
.  The discrimination policy is affecting the quality of ECCD as well as the quantity especially for children in the unrecognized villages
.

During that period, the ministry of education,  suggested applying the law according to “national priorities”, thus excluding the majority of Arab children. We organized another campaign against that discriminating decision. We approached the high court requesting to transform the “national priorities” into measures determined according to the socio-economic scaling published by the Israeli central statistic bureau.  We requested that the implementation of the laws prioritize the economically and educationally disadvantaged Palestinian minority in Israel, to help close the educational gaps between Jewish and Palestinian children.  This limited success has changed the quantity of enrolled children but not the quality of ECCD.

The local authorities play an important role in the implementation of the free obligatory education law.  They are struggling to fulfill this important role, but this role is also influenced by the governmental budget to these local councils and the allocation of land and resources for them. 

NGOs continue to advocate for developing the different life aspects, pressuring the government to fulfill its obligations towards the Arab society in Israel.  Despite the witnessed progress in the domain of early childhood, the different organizations realized that the efforts they invested have not been enough to fill the still existent gaps.  

As for the certification systems for regulation of program quality among PCI, the two Ministries, the MoE and the MoTC, have some regulations, and have their supervisor on ECCD facilities. However, they are mostly concentrating on quantative and environmental issues and less on quality related issues. 
The pressure under which the supervisor works makes it difficult for her to answer all the needs in the field.  It is clear that under stressful working conditions, quality is not ensured.  As for the regulations concerning the development of resources ,although no clear regulations are available in the MoE, they do not allow any resources developed by others, to be officially used in their facilities.  Other Regulations and laws do exists but they are implemented in discriminatory ways
.
Mechanisms to promote quality assurance of programs and professionals serving ECD needs
The Mechanism available to promote and ensure quality is monitoring and regulation mechanism.   Normally, governments or organizations
 set regulations and standards that used to monitor the quality of the environment and the practices that promote children’s development and learning. 

Regulations usually focus on easy-to-measure indicators of structural quality, such as child/staff ratios and group sizes; physical space per child; services such as water and sanitation heating and air-conditioning; feeding programmes; equipments in the rooms and kitchen ; availability of creative materials and toys;  child friendly environment ; the conditions in the building including its location in the community,  to which degree it is accessible to children and parents with special needs etc…staff qualifications and training; programme length; staff's working condition (salaries, working hours etc..).  But equally or even more important, are indicators of process quality, which include warm,  interactive relationships between caregivers and children, inclusion of families, responsiveness to cultural diversity and children with special needs. Quality programmes are inclusive ones, built on child's heritage and culture.  They need to be rooted in the young children’s cultural environment and care must be taken not simply to import models from abroad without appropriate adaptation.  Quality programmes respect diversity, and are available for all children (special needs, minorities…). Inclusive ECCD programmes can help offset harsh condition whether poverty, emergency situations or special needs. They integrate educational activities with other services, notably health care, nutrition and social services; Quality programmes are provided in mother tongue and empower the development of the child's identity.  Quality programmes challenge gender stereotypes, and insure the partnership with parents and involvement of the community they focus on, in addition to offering support to parents during children’s earliest years.  Quality programmes insure a positive interaction between children and staff, between children themselves, and between children and parents. The focus of quality programmes is the child with a supportive environment including supportive adults that interact with the children and facilitate their learning and play, that provide relevant educational experiences during the pre-school years and ease the transition into primary school.  
It is difficult to define quality in ECCD since there are different elements which could influence the definition of quality : 

· Aims and motivation of such definition

· How to define (parents, governments, children, educators…)

· Available knowledge on child development

· Avilable  conventions (convention on the children rights, convention on the right of people with disability etc…)

· Children's needs in the different developmental stages, etc..

Therfore it is suggested to use participatory approach to quality assurance within early childhood settings, whereby administrators, staff, parents and sometimes children jointly determine what their goals are and how to achieve them.  It is suggested to use the HI 15 principles as basis for this discussion since they integrate the available knowledge on ECCD as well as the children rights principles.

To insure collective process we will use the consultative workshop in Amann to further develop this section of the paper 
Alternative Investment Options.
 In order to promote ECCD which addresses holistic needs of early childhood, and  achieve substantial coverage as well as  serving the underserved populations we need an approach that combines nutrition, health, care and education in order to be more effective in improving young children’s current welfare and their  development.  It is clear by now that we believe that the holistic integration approach is the approach needed for such investment.  We need innovative projects that break new ground in tackling pertinent issues related to the field of early childhood or offer new approaches that have the potential to increase awareness of the importance of early childhood education especially to vulnerable and disadvantaged children, increase partnership between the community and the government on that issue,provide innovative teaching methods and training for teachers, and provide early intervention programmes for children with special needs.   To reach this we need to engage all stakholders in a process of strategic planning.

The collective strategic planning
  will produce analysis of strenghtes and weaknesses of ECCD in WBGaEJ and among the PCI, this analysis could be used as a baseline that will be an important point of reference allowing for the monitoring and evaluation of the strategy and serving as a guiding tool for conducting further review. 
On the regional level

1. Support the development of  holistic integrative strategies and their implementation at the national level and at all levels.

This insures:

· Building upon the strenghtes available in the community

· Insure cooperation between stakholders

· Increase networking and learning

· Better use of resources

· HIA to ECCD

Develop a short and medium term national ECCD strategy.  The foundation of a national ECCD strategy is a common vision. That vision should be dynamic that develops with the growing awareness and understanding of the stakeholders of nature of the developing child and the processes affecting the holistic development of the child.      
2. Investment in strengthening human resources in the different communities and at different levels contribute to sustainable change.  These individuals if commited to remain in their communities could contribute to the qualitative change.  In such investment it is important to:

· Ensure practical application, documentation , monitoring & follow-up as essential elements of all training programs.

· Develop mechanisms for regular & ongoing dynamic exchange of knowledge, experience, expertise & resources amongst community (local, regional), educators & other key stakeholders across the region.

· Document & disseminate qualitative local and regional experiences & collaborative analysis of local experiences, particularly in active learning methodologies.

· Develop shared effective methodologies & best practices rooted in local knowledge & experience & relevant across the region 

· Develop shared indicators for assessing the quality of resources, programmes & training for Palestinian ECCD & the conducting of applied research in support of improved practice & policy. 

Investment in educational resources – develop & disseminate educational resources that can be shared across Palestinian communities in the region;

· Build on local achievements to date 

· Ensure that resources are rooted in & responsive to local experience & expertise.

· Draw on relevant resources & expertise of international ECED field.

· Use action oriented resource development as a mean for such producations.

On the local level

Support community based initiatives and disseminates lesson learned from these instiatives.

· Initiatives that build upon the abilities and power within the community (involvement of parents in parents to parents initiatives, involvement of women, women to women or women to community initiatives, involvement of other members in the community like grandmothers, grandfathers, sibling etc.

	Al-Tufula centre worked in unrecognized villages in the North that have no services at all for parents or children.  The initiatives first concentrated on strengthening women abilities in the community in different domains.  After a long process, the women planned and implemented a community project which developed community activities as well as community centers for children and women.  These community centers are activated by the women and young girls voluntarily.  The women establiched their own committee in a democratic process.  Al_Tufula act as a continuous support provider for the community activists.


	In the Nakab, in a village without any services for ECCD, the mothers of children before school age send their children to grandmothers when they go out for work.

The grandmothers visited each other during this time and the children have to play in unsafe streets.  An opportunity was provided for these grandmothers to come to a room with toys and to be together and at the same time the children has possibility to play in a safe inviroment, with the support of their grandmothers.

	Ajeec in the NAKAB 

 Parents as Partners is a holistic, community-based early childhood intervention program designed to meet the needs of mothers and their children from birth to age 3. The program combines elements derived from the community's own cultural traditions and life style with modern early childhood theory and practice.

Parents as Partners trains women from Arab Bedouin villages as paraprofessional early childhood counsellors who then work in their own communities as peer teachers. During the first stage of the programmes, counsellors meet with groups of mothers and their children twice a week for a three-hour long programme of discussions and activities. The time is divided between separate activities for mothers and for children and joint play activities. The programme for mothers covers a wide range of topics: nutrition, health promotion and hygiene, accident prevention, family relations, developmental stimulation, behavior management, and the importance of play and literacy.

 

This stage is followed by the establishment of playschools for children between the ages of 1 1/2 to 3: the Bet El-Umm Wal-Tifil - The House of the Mother and the Child. These playschools serve as a natural extension of the home environment providing the child with developmentally-stimulating activities and attention that individual homes and parents cannot provide. The ‘Bet El-Umm Wal-Tifil’ operates five days weekly from 8 to noon and is run by a team of two paraprofessional counsellors and a mother on daily rote.

The playgrounds are located in a readily accessible public space in the village, selected for this purpose by the communities. Each playground consists of a large fenced-in play area and a small playing field. The play areas are equipped with safe playground equipment - swings, see-saws, slides, jungle gyms, sandbox, utilizing recycled materials such as tires, cable spools, and more. Adjacent to the playgrounds are tents that provide sheltered area for indoor play and enrichment activities.

 

The playgrounds are open daily after school hours, on weekends and during school breaks. Responsibility for operation of the programme and care and maintenance of playgrounds are in the hands of a staff of specially trained men and women employed on a part-time basis, assisted by high school students from the community who are trained as junior counsellors. During the academic year (November-June) AJEEC's Bedouin Volunteer Center deploys student volunteers to provide educational enrichment, tutoring and help with homework for children in need of assistance and coaching, while parents and other members of the community will be encouraged to volunteer their services to help in running the programme.

 

The playgrounds and educational activity centers are designed and equipped to provide a wide range of activities suitable for both girls and boys of different ages and interests, both outdoor and indoor, within an area sufficiently large to provide ample room for free and easy movement.

A mother of three from the village of Abu Kaf explained how she transformed her entire household's nutritional basis. "My house used to be overflowing with candy, lollypops and chewing gum. After I learned about the importance of quality nutrition I put an end to all of this. I asked my husband to stop buying junk and instead to bring home healthy stuff. Today, my kids only get candy on special occasions". Another woman, a mother of eight children from Abu Gweeder broke down in tears saying, "I was brought up on physical punishment. My parents hit us all the time and I was convinced that this sort of behavior is not only normal but necessary in order to raise obedient children. I also used physical punishment in raising my children. After the lessons I learned in the programme, I understood that hitting kids is not only ineffective but outright wrong. I am so sorry for what I have done and I don't know how to make it up to them". Today Hekme is raising her new baby boy. She has abandoned her old methods of physical punishment in lieu of the educational practices learnt in the program.


Investment in disseminating such initiativesand providing seed money for similar invovative low cost initiativescould reach more children.

	In the Turksih remote areas a women orgnisation initiated work possibilities for women.  The women came to work with their children.  The orgnisation initiated a mother to mother programme, and provided the space for the children while mothers took turn in babysitting.  Today they provide these mothers with basic training to insure more quality.


	Child to child approach was used in several countries including Palestine to disseminate health methods, prevention and important ECCD messages.

Child-to-Child Programme: The Arab World was first introduced to this approach in 1981 where the first child-to Child activity book was published in Syria and Lebanon. The main focus of this approach was on health education. It also stressed the role of the older child in caring for younger siblings which is already present in the Arab social culture. This programme was included in early childhood workshops(ARC) in 1992 and has broadened to include child rights and child empowerment. In 2001, the Child-to-Child training pack was adapted to the Arab countries and children’s books published by Child-to-Child were translated to Arabic. The main themes in these books deal with issues such as pollution, disability, health, and nutrition.  ARC has been introducing the health education aspect of the programme in schools through promoting active learning methods. ARC has conducted a series of workshops on the “child-to-child” approach, established a basic opportunity to link and associate the training of trainers to that of direct field work.




Organizational resources – strengthen capacities of direct service providers & intermediary & tertiary organizations

· Focus on quality of educational programs (see human & educational resources)

· Ensure local relevance & sustainability of ECED programmes

· Promote community ownership through parent participation & community volunteerism.
· Ensure ECED programmes that nurture positive sense of belonging to local community for ECED children, their families & their teachers. 

Build in systematic monitoring & follow-up for quality assurance

Community resources – foster genuine participation of family & community in ECED

· Engage parents / family as actors not subjects; partnership = ownership

· Build on positive traditions & recognition of parents' expertise & experience

· Engage in regular follow up & ongoing engagement

Education & learning – foster public understanding of & support for quality ECED

· Demonstrate effective methodologies & practices in ECED through applied research

· Develop regionally relevant indicators of quality for ECED training, programs & resources

· Promote public awareness regarding principles & benefits of active learning & other ECED approaches leading to quality education

· Advocate for enabling policies at local, national & regional levels

Potential role of governments, donors, private agencies and civil society institutions at both national and regional levels to support ECD.

As soon as the PNA assumed the responsibility to parts of the OPT , the autority began to invest efforts and plans to develop ECCD.  The PNA is commited to EFA and to Dakar plan of action.  However the PNA has no resources and most of the plans are funded by international donors.  The international donors could stop their support in any given point as they did after the election in 2006.   Therefore The PNA's role is depending on  external powers.    Nevertheless,  the PNA could play the role of facilitator and coordinator between the international donor community and the NGOs.  NGOs accumulated a lot of experience and knowledge over the years including good partnership with donors.  The PNA could build upon this strength and help NGO's and donors to continue work together.

The PNA could continue with its efforts to bring representatives of the different stakholders to plan and monitor implementation together.  Clear division of roles could contribute to better use of the resources and for effective use (less duplication, insure accumulation of knowledge, build upon available strength) since the diverse sponsorship for ECCD services requires coordination, non-duplication, and central administration.
Government regulations could use special taxes from big companies to develop ECCD.  Government could develop a regulation that encourage each big company to develop ECCD services for the employee's children.
Throughout the last 60 years, the Israeli governments have discriminated against the PCI.  Israel is considered to be a model in the field of ECCD, However the ECCD among the PCI has suffered from the long years discrimination.   Resources and efforts of the Israeli Government to develop a holistic integrative plan which deals the different components including infrastructure, accessibility of services as well as training and professional development opportunities could contribute to creating  major change.

Until then NGOs have to continue in two directions, working with children, parents and whoever works with them, and advocacy for the PCI rights especially Palestinian children citizens of Israerl.

In WBGaEJ as well as among the PCI social organizations- NGOs, religious organizations  and other community based orgnisations - can play a leading role in financing ECCD services in cash or kind, such as donation of materials, buildings, equipment, volunteering etc. It is evident that the role of NGOs is expanding, especially in caring for vulnerable and disadvantaged children. The government is not the only party responsible for public welfare. Society’s well being and social development depend on the collaboration between civil society and government. Therefore, NGOs have a responsibility to promote public-private partnerships to support actions for children. 

A chart summarising significant ECD programme initiatives of international donors in the area, 

	International donors
	program initiatives

	UNRWA, See

 http://www.un.org/unrwa/programmes/rss/index.html
	UNRWA provides assistance, protection and advocacy for some 4.7 million registered Palestine refugees in Jordan, Lebanon, Syria and the occupied Palestinian territory, pending a solution to their plight. The Agency’s services encompass education, health care, social safety-net, camp infrastructure and improvement, community support, microfinance and emergency response, including in times of armed conflict.

UNRWA is funded almost entirely by voluntary contributions. The Agency’s core budget for 2010-2011 stands at $1.23 billion. In 2009, emergency appeals for the West Bank, Gaza and Lebanon amounted to $827.4 million.

Newly  UNRWA signs agreement with Andalucía Government: This arrangement greatly benefits the Agency by providing flexibility in how best to serve its beneficiaries, and it highlights the value of partners that understand UNRWA’s needs. For 2010, AACID will contribute EURO 1.8 million to UNRWA towards "Improving maternal and child health in the refugee camps of Palestine". The programme will provide perinatal care, part of the first phase of UNRWA’s life-cycle approach to healthcare.

	UNICEF 

http://www.unicef.org/infobycountry/OPT_49798.html


	UNICEF is entirely funded by the voluntary contributions of individuals, businesses, foundations and governments. They work in the following Fields:
Health programes through increased technical and supply assistance to the Ministry of Health and other partners,
..
Nutrition and healty water: provides nutrition supplies  for malnourished children.  Provide daily drinking water to more than 340 schools and some 40 medical facilities in Gaza, repairing and improving water and sanitation services and facilities in vulnerable communities in both the West Bank and Gaza
..
Training of ECCD workers on improved childcare practices
Teaching and learning supplies: provides emergency teaching and learning supplies to many of the OPT’s most affected schools and communities, and supports teacher training for more child-friendly approaches, even during emergencies
.

Child-friendly spaces –Psychosocial activities create child-friendly spaces in isolated or conflict-affected areas, providing educational, recreational and counselling services to vulnerable children.  

Psychosocial counselling: Some 13,375 children and 12,365 caregivers have received psychosocial counselling and care.

The Better Parenting Project was initiated by UNICEF with local partners in six countries within the Middle East. The Better Parenting project integrates information from several areas: health issues such as diseases   and vaccines, nutrition concerns, child-rearing practices, and the importance of play, social and emotional  evelopment, and language and movement activities for children (birth-6 years) which are essential to the child’s whole and healthy start in life.

	UNESCO United Nations educational, Scientific and Cultural Organization.
http://portal.unesco.org/education/en/ev.php-URL_ID=19072&URL_DO=DO_TOPIC&URL_SECTION=201.html
	The Joint UNESCO/Palestine Committee, created in December 1993 by an agreement between Mr Yasser Arafat and Mayor, comprises representatives of the Palestinian Authority and each of UNESCO’s sectors. The  National Commissions operates, on a permanent basis, for the purpose of associating their governmental and non-governmental bodies in education, sciences, culture and communication with the work of the organization.

	Save the Children
http://www.savethechildren.org/countries/middle-east-eurasia/west-bank-and-gaza-strip.html
	Political, social and economic challenges have a significant negative impact on the quality of life of Palestinians living in the West Bank and Gaza. They are adversely affected by incursions, an atmosphere of conflict, closures and policies that have severely restricted mobility, crippled the economy and disrupted access to humanitarian relief and basic services, including children’s education. Children and their families are severely affected by the changing and volatile conditions and Save the Children continues to assist them as they aspire to achieve a brighter future. Read More


	Defence for Children International
http://www.dci-pal.org/
	Child Protection


• Improving the protective environment for children in Palestine 

Child Participation

 
• Promoting the participation rights of Palestinian children 

Civil Society for Child Rights 
• Strengthening the capacity of Palestinian civil society to support child rights 

Accountability 
• Pushing for better accountability of primary duty-bearers of Palestinian children’s rights 

Juvenile Justice 
• Working towards a Palestinian juvenile justice system according to int’l standards 


• Challenging the arbitrary detention of Palestinian children by Israeli occupying forces

	World Vision
http://meero.worldvision.org/about.php
	World Vision is committed to partnering with both Palestinians and Israelis to enhance their lives today and to help enact sustainable solutions for the future of their communities, families, and children. Currently, 25,000 children are registered in the World Vision sponsorship program. Several times this number of children and other family members benefit from World Vision activities. Of these registered children, many have World Vision sponsors in other countries. U.S. donors sponsor nearly 9,000 girls and boys. In addition, World Vision operates 14 development programs, three of which are supported by U.S. donors. There are 10 other projects that assist children with special needs

	Care International (Australia)
http://www.careaustralia.org.au/Page.aspx?pid=323
	CARE is one of the world's largest humanitarian aid agencies, providing assistance in nearly 70 countries. CARE has been working in Israel, West Bank and Gaza since 1948 (with a short break from 1984-1994), initially implementing programmess to help refugees after the Holocaust. Since the conflict started Dec. 27, CARE has distributed fresh food, medical supplies, heaters, blankets and plastic sheeting to hospitals, families and feeding centres in Gaza, reaching 160,000 people.

	Welfare Association
http://welfare-association.org/en/
	Welfare Association's longest and arguably most successful engagement within the education sector has focused on ECED. Since its establishment in 1984, WA has invested more than $14 million in early childhood development and education programs for Palestinian children. 

WA funds have also supported the development and operation of kindergartens for Palestinian communities throughout the West Bank, Gaza Strip, Lebanon and inside 1948. 

The latest insiative IN ECCD is the following:

Children Sponsorship

"Bringing Back Hope to the Life of Palestinian Children" 

 

Early childhood is a critical time of life. You can bring back hope to the lives of Palestinian children living in the most needy and marginalized areas in the Gaza Strip, West Bank, Palestinian Camps in Lebanon and the 48 Palestine Areas.

Sponsor as many children as you would like by supporting them through their kindergartens. Your contribution in an amount of $600 annually ($50/Month over the course of one year) will enable you to provide comprehensive support for one Palestinian Child for an entire year. Every interested person can be part of this project by sponsoring one child or even a classroom of children. 

Your support will provide a stimulating and healthy environment for Palestinian children for better educational, social and psychological development towards a life full of hope and aspirations for a better future. 

Your contribution of as little as $600 will enable support for a child through providing: 

1. Supplementary food nutrients (hiring a specialized nutritionist, food package to family, hot meals, milk, water, etc.) 

2. Clothing (sweaters, uniforms, shoes, etc.) 

3. Educational requirements (hiring an educational expert, uniforms, backpacks, stationery, infrastructure, rehabilitation, etc.) 

4. Recreational and psychosocial services (sports, trips, parties, music and art, game kits, …etc.) 

They are also developing a strategical plan for the development of ECED among Palestinians.



	Centro Regionale d'Intervento per la Cooperazione (CRIC) http://www.cric.it/index.php?page=progetti&area=2

	Palestina
Socio-education support to the children of Gaza Strip
Palestina
Water and agricultural assistance to the Palestinian rural families resident in Beit Hanoun - North Gaza Strip
Palestina
Bethlehem 21 Project - Environmental Sustainability for a Better Life: An Integrated Approach for Localizing Agenda 21 in the Bethlehem District
Palestina
Psychosocial support to preschool aged children and their caregivers in Gaza Strip
Palestina
Gestione e Riciclo dei rifiuti solidi urbani nella Municipalità di Beit Lahiya - Striscia di Gaza
Palestina
Sicurezza alimentare e sostegno formativo per le comunità Beduine della Striscia di Gaza
Palestina
Sicurezza alimentare e sostegno veterinario e formativo per gli allevatori delle comunità Beduine della Striscia di Gaza


	        Norwegian People's Aid (NPA)

http://www.npaid.org/IPS?id=419&module=Articles&action=ArticleFolder.publicOpenFolder
	Norwegian People's Aid has worked actively in Palestine since 1987, having opened a local office in Gaza in 1996. The work is financed mainly from NORAD. NPA co-operates with several local partners in fields like: land and resource rights, right to participate in the civil society for women and refugees, democratic working right, youth and their right to participate and violence against women.

NPA Palestine also have program for emergency aid focusing on education and agriculture.  These projects started after the second intifada in 2000.  Ministry of Foreign Affair funds the projects. 


	American Near East Refugee Aid (ANERA)
http://www.anera.org/aboutUs/mission.php
About ANERA
Since 1968, ANERA has been a leading provider of development programs in health, education and job creation in communities throughout the Middle East. In fiscal year 2009 alone, ANERA delivered approximately $50 million for programs in Gaza, West Bank, Lebanon and Jordan
	Ministry of Education and ANERA Help Develop National Framework for Early Childhood Education

Jerusalem | October 28, 2009 – The Ministry of Education and Higher Education and ANERA (American Near East Refugee Aid) are pleased to announce an initiative to help design a national framework for educating Palestinian preschoolers. 

The Ministry of Education officially launched the project on October 28 at a one-day conference, “Towards the Development of a National Framework in Early Childhood Education/Palestine,” which brought together universities, non-profits, educators, funders, government officials and preschool administrators. The Ministers of Education, Planning and Social Affairs opened the conference along with ANERA President Bill Corcoran. 

The conference focused on the role of each partner in developing curriculum and infrastructure, education policies for preschools, training and funding.

“We cannot underestimate the vital importance of how the early years of life greatly influence a child’s future,” said Education Minister Lamis Alami. “Developing a national guidelines for early childhood education are important elements of the National Plan for 2009-2011.” 

The multi-year project, which will include many partners, will create the common guidelines and training for preschool educators. In the first phase, ANERA will partner with Catholic Bethlehem University and secular Najah University to develop instruction in early childhood education and provide resources for mentoring preschool teachers and administrators. 

Four model schools will be selected for the first phase which will include renovations needed to create the appropriate infrastructure for the safety and well-being of students and teachers. 

ANERA President Bill Corcoran underscored the program’s long-term benefits,” We welcome this opportunity to help build the proper system that can nurture a young child’s capacity and love for learning.”

	
	Gaza Preschool Education Improvement
In Gaza, ANERA fills a significant gap in early childhood education with our successful Preschool Education Improvement Project, conducted in partnership with the Canaan Institute of New Pedagogy, a resource and training center with an excellent reputation for working with other organizations in educational development. 

The project improves preschool teachers' qualifications by promoting a child-centered learning approach, mobilizes community and parental involvement in early childhood education, and builds capacity for local Palestinian NGO partners to sustain the project in the future. One hundred teachers have benefited so far from the project. 

	The United Nations Development Program  (UNDP)

http://www.papp.undp.org/en/newsroom/publications/pdf/other/Poverty.pdf
	Poverty Reduction and Achievement of the Millennium Development Goals, Democratic Governance, Crisis Prevention and Recovery, and Environment and Sustainable Development. UNDP’s work also emphasizes the priority concerns of HIV/AIDS, gender equality, and the protection of human rights, while addressing as well the human development deficits identified by the first series of the Arab Human Development Report — in knowledge, freedom, and women’s empowerment. Building on the tradition of UNDP’s Global Human Development Reports, the Arab Human Development Report has become a milestone in the discussion and debate on the reform agenda for human development in the Arab region

	Save the Children Foundation – SCF http://www.savethechildren.net/alliance/index.html


	non governmental organization

The International Save the Children Alliance currently comprises 30 organizations around the world. Working in over 100 countries, Save the Children is the world's largest independent movement for children. In Jordan-  Working with Jordan River Foundation and the Queen Zain Al Sharaf Institute for Development where the  organization has been developing, testing, modifying and using tools and materials that encourage healthy, safe early childhood development and education. These tools include learning through play methodologies in                    kindergartens and a child safety puppet theatre. In Lebanon- Save the Children UK is working with the MOE and UN agencies on funding programmes for at risk children. It is also supporting inclusion of children with special needs into regular schools and providing for early childhood centers in disadvantaged areas. As for Save the  Children-Sweden (RÃdda Barnen), its work in Lebanon is focused mainly on Palestinians in refugee camps in South Lebanon and supporting children with disabilities. Save the Children UK ran youth and early childhood development projects, especially in Palestinian camps where they set up kindergartens reaching more than 

20,000 children, and pioneered informal approaches to early learning. Many more children will be reached through an Arabic manual that was created with a local partner, for use across the region. Much of this work has been handed over to a national NGO called Naba'a. In Sudan- Save the Children-Sweden (RÃdda Barnen) continues to support pre-school education in southern Sudan. The aim of the project is to provide forum for physical and 

mental growth of pre-school age children through play and to promote girls' education through early enrollment in school. One form of support was to train pre-school teachers in 2004. As such, 29 pre-school teachers completed phase one training. Three model preschools were also constructed through community participation and SCS support and another 39 new pre-schools were established. As a result, there was an 82% increase in pre-school enrolment (there are now 4,854 pupils attending) and a 59% increase in girls' enrolment in pre-school . It also funded the participation of two Sudanese children in a 2004 conference on Child Participation in the Arab Plan for Childhood Care.

	The Karim Rida Said Foundation

http://www.krsf.org/


	non-governmental organization 1982. It aims to support the development of disadvantaged children and encourage the education of young people for whom such opportunities would not otherwise be available. In 2004/2005, the Foundation supported 20 project partners in its target countries of Iraq, Jordan Lebanon and Palestine and with focus mainly on disability, health, education and projects for children at risk. These projects directly targeted around 10,832 beneficiaries while the Foundation estimates that around 25,000 have indirectly benefited from the services offered. 



	The Bernard van Leer Foundation

http:// www.bernardvanleer.org


	charitable foundation 1949 It aims to improve opportunities for children between the ages of 0 and 8 who live in

circumstances of social and economic disadvantage It funds and supports early childhood development projects across the world 



	The Arab Council for Childhood and Development, - ACCD and with finance from the Arab Gulf Programme for the Support of UN Development 

Organizations (AGFUND); http://www.agfund.org/


	The Project was originally designed in 1969 to provide services to young children from birth to six years of age in rural communities with disabilities in Portage, Wisconsin, USA. It is a family-guided, home-based programme to serve children with disabilities from birth to 6 and their families. The Portage materials were translated and around 400 home visitors were trained. In Gaza strip, 4500 children (handicapped and at risk) received services weekly


A chart of existing ECCD networks and their advocacy initiatives

There are several major regional and sub-regional organisations which encourage cooperation of development initiatives. Few have a specific focus on early childhood.  
The largest network for ECCD in the region is The Arab Council for Childhood and Development- ACCD, 1987 Regional- non-governmental orgnisation.   It serves the needs of the Arab children through supporting and coordinating with governmental and non-governmental efforts in ECCD.  It encourages the development of innovative ideas, research and projects for child care and development towards plans and projects for national development.  It works very closely with national governments, decision makers, governmental and non-governmental organisations to mobilise efforts to raise the standard of living of Arab children, meeting their requirements and setting up a pan Arab organisation towards that end. (http://www.arabccd.org/English/Pages/EDefault.aspx ).  Khutwa is a quarterly magazine specialized in early childhood and kindergartens. Also, Al-Tufula wal- Tanmiya which is a scientific, specialized and concise periodical that includes various studies and research on early childhood
Arab Resource Collective- ARC 1988 Regional non-profit and nongovernmental organization that produces books, newsletters and other resources in Arabic, for the use of teachers and community workers in health, education and development projects. It also facilitates networking among national and international organizations with the aim of improving children's rights and child health. To date, ARC has worked  with 90 Civil Society Organizations and government departments. ARC works with a large number of partners in Lebanon, Palestine, Egypt, Jordan Syria, Sudan and Yemen. 

.

Arab League Educational Cultural and Scientific Organization -ALECSO

1970 Regional- It works within the Arab league and provide studies on various areas towards human development.
  The Arab Gulf Programme for United Nations Development Organizations (AGFUND) 1980 Regional- Leaders of the Arab Gulf States constitute its membership and contribute to its budget. A regional developmental institution. It supports sustainable human development efforts. It targets the neediest groups in the developing countries, particularly women and children, in cooperation with the organizations and institutions active in this field. It supports and funds programmes and projects in the sector of health, especially for motherhood and childhood.  It funds educational programmes and projects targeting women and children, particularly the disadvantaged groups.

Kuwait Society for the Advancement of Arab Children, (KSAAC), Kuwait

http://www.arabpsynet.com/Journals/jac/jac.7.htm and http://www.ksaac.org.kw/ in Arabic- The Arab Council for Childhood and Development- ACCD http://www.arabccd.org/docs/index.htm

The Arab Gulf Programme for United Nations Development Organizations www.agfund.org/

Arab League Educational Cultural and Scientific Organization -ALECSO http://www.alecso.org.tn/

Arab Resource Collective- ARC http://www.mawared.org/

Local Networks
Musharakah is a network of local NGOs working on supporting early childhood for Palestinian Citizens in Israel. The Network is funded by the Bernard Van Leer Foundation in support of teacher’s resource kits, the publication of a newsletter and improving professional standards through establishing a professional ECCD resource Centre in the Negev.  
Suggest policy recommendations, that may be translated in applicable programmatic dimensions.

To be presented after the Workshop in Amman and upon consultation with the partners in the field

Suggest possible priority topics for further systematic research

To be presented after the Workshop in Amman and upon consultation with the partners in the field

Developing Data base on ECCD which collects all Data and provides accurate and detailed information base.

Develop research projects that assess the impact of national policies on children’s development and learning.
Invest in Arabic educational research to further development of the field of ECCD
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Appendix 1: Consultation Terms of reference
To develop an Analytical Discussion Paper on the Early Childhood Issues, Opportunities and Challenges in the West Bank, Gaza and among the Palestinian Citizens of Israel 

Purpose of the assignment

The purpose of this assignment is to undertake an analysis of the key issues, opportunities and challenges of supporting young children and their families in the West Bank, Gaza and among the Palestinian Citizens of Israel, to inform discussions at a forthcoming consultation to identify Early Childhood Development (ECD) priorities and strategic interventions in the MENA region.     

Scope of work

This should be a quick mapping exercise that will cover the defined aspects. It is expected to be compiled through largely Internet and desk-based research. A margin for distance or direct interviews could be considered if deemed necessary. 

It is to be kept in mind that for the purpose of our current need, the mapping is not expected to be made with a purely “scientific” approach, but should provide necessary and sufficient information to pave the way for policy recommendations, that may be translated in applicable programmatic dimensions, and possibly priority topics for further systematic research. The researcher is encouraged to draw their own conclusions and recommendations, be ready to include them in their presentation and participate in facilitating a discussion around them during the workshop.

1. The discussion paper will provide an analytic summary of the state of Early Childhood Development in the West Bank, Gaza and among the Palestinian Citizens of Israel.  It will include an overview of:

a. The critical ECD needs based on indicators of the health, well-being and education of children from birth to eight years and the situation of families as the primary providers of care and stimulation to young children; 

b. ECD programs in operation to meet these needs including 

i. a range of approaches such as centre-based preschool, parenting and community based initiatives, health and nutrition initiatives and social service programs that support families with young children); 

ii. the relative coverage of these services by public / private / NGO providers or other more informal community based arrangements;

iii. access to relevant ECD services among vulnerable or marginalised people such as children with disability, girls, low-income families, remote and isolated communities, minorities, internally displaced people, refugees and people not recognised as citizens where they live;

iv. certification systems for regulation of program quality and development of resource materials;

v. sources of disaggregated data and  research focused on ECD.

c. The existing infrastructure for capacity building and professional accreditation of early childhood practitioners including  

i. significant pre-service training programs, their coverage, cost and quality as suggested by the extent to which they are accessible to practitioners serving different communities, promote a comprehensive (not just preschool) understanding of ECD, visualise the role of family as a primary provider and duty bearer for young children and promote critical thinking in early learning;

ii. significant in-service training programs reflecting on the volume, level and quality of what is available for ECD professionals.

d. Policies, legislations and regulations that impact the situation of families of young children, and current levels of investment by the government, local authorities and key donors in support of ECD, thereby identifying emerging issues and opportunities for advocacy.

2. The paper will further use the above analysis to draw up alternative investment options designed to promote ECD with particular attention to:
a. Measures that effectively address holistic needs of early childhood

b. Interventions that can be scaled up to achieve substantial coverage

c. Serving the underserved populations and identifying pro-poor options

d. Mechanisms to promote quality assurance of programs and professionals serving ECD needs

e. Potential role of governments, donors, private agencies and civil society institutions at both national and regional levels to support ECD.

3. The consultant will present key strands of the above analysis and alternatives for discussion at the regional ECD consultation tentatively scheduled for February 2010.  The strategic programmatic orientations reflected in these discussions and key recommendations that emerge will be summarized in the final paper.  

Expected outputs

· An analytical discussion paper of approximately 25-30 pages fulfilling the scope of work outlined above.  It will include a chart summarising significant ECD program initiatives of international donors in the area, a chart of existing ECD networks and their advocacy initiatives and a chart summarising the key institutions offering courses (pre-service and where possible in-service) with information on courses offered, language of instruction, duration, cost and number of people graduating each year.

· A presentation at the consultative workshop outlining key strands of the analysis and alternative investment options for discussion;

· Contributing to facilitating a discussion during the regional workshop and to writing a brief report about the results.

· A list of the background materials and references on the state of ECD in the area, including websites, reports and books as well as contacts of key institutions and individuals for future use.

Timelines

The consultancy will commence on agreement with OSF on the broad outline of the analytic discussion paper.  The first draft will be submitted to OSF on or before December 31, 2009.  A revised paper, incorporating feedback received from OSF will be submitted by January 31, 2010 for presentation at the conference in February.  The full and final paper incorporating results of the discussions at the conference will be submitted to OSF on or before March 31, 2010.  

***

Appendix
 2: PNA Policy Review
The Ministry of Health  relates to the health of the Mother and child

1. This can be inferred from laws that address the "child" in general. For example:

a.  Ministry of health: the direct mention of "child" is noted in the following  articles: 

i. Law of General Health (No 20) – for the 2004 - Chapter 2:  the health of the "Mother and Child"

· Chapter 2 – article (4): "The ministry should give priority to the health care of the woman and child and consider it as an integral part of the developmental strategy of the PNA" .

· Chapter 2- article (5): The ministry should provide for the preventive, diagnostic, curative and rehabilitation services relevant to the health of the mother and child, for instance:

1. Conduct a pre-nuptial medical exam before the marriage contract is issued to ensure that the couple is free from what could affect the life and health of their offspring.

2. Care of the women and in particular during the different stages of her pregnancy, delivery, breastfeeding and encouraging breastfeeding. 

3. Follow-up on the growth and development of the child

4. Raising the awareness of the family and the local community on how to care and protect the child and how to deal with the child through the different stages of his/her growth and development. 

· Chapter 2- article (7): according to the law the parents, or those who care for the child, should adhere to the inoculation programs set by the ministry. 

b. Ministry of social affairs: the specific incidence of the term "child" in the policy's documents of the ministry:

i. Legislative council ruling number (40) of the year 2004 relevant to the executive list of law number (4) for the year 1999 concerning  the rights of the disabled:

· Thirdly: in what concerns education, the compulsory education law of the ministry of education should be implemented taking into consideration the conditions of the disabled child and his intellectual, motor, sensory and psychological abilities.

ii. Cabinet ruling number (86) for the year 2005 regulating nursery/daycare institutions.

iii. The Palestinian Child Law, number (7) for the year 2004.

iv. Draft of the Social affairs Law -20/7/2005:

· Chapter One: definitions – article (1): in the definition of  "host family", "friendly families", "nursery day care", 

· Chapter Two- general ruling –article 3-item 2: this law ensures the care of ….the children……

·  Chapter two: principles specific to the social affairs – First: family and childhood:

·  Article (25) defining the responsibilities of the ministry towards the children.

· Article (26) employment of children and  juveniles

· Article (27) Care institutions residential and day care

· Article (28) regulating alternative care

c. Ministry of Education: The term child is mentioned in the sections addressing preschool education. Otherwise the term "Student" is used to refer to the "child".

It is important to note here that there is no indication that the school system acknowledges the needs of the "student" under the age of eight, even though the term referring to the first four grades is "tahy'a" meaning preparation. 

I. A preliminary overview of  indirect ECCE policies present in the  policy documents of the three ministries:

Screening the policy documents for items referring to the "child" were numerous. Table 7 shows the distribution of those items that addressed the "child" and had implications on ECCE (prenatal – 8 years of age). The items were distributed on the HIA principles based on the relevance of the item to the subject to the HIA statement; this does not mean that the policy item was congruent with the statement.

For instance, the Ministry of Education Directives on School Discipline – article 3 

As indicated in the previous sections, the policy documents do not have a clear ECCE policy; however, there are instances where the policy is clearly stated, or an inference can be made from the items that address the child or the children. For example:
a. Access: 

The Ministry of Social Affairs – Children Act (7) –year 2004 stipulates that based on the regulations set by the government and its institutions should ensure that the following children receive social assistance: 

Orphaned children, children of unknown lineage, children of the incarcerated and the children of families who have lost their homes (demolished homes or from fire), handicapped children and chronically sick children, and triples or more. 
However, there is no further qualification describing the regulations that will ensure these services to the said children.  
There are clear policies in the Ministry of Health, granting health services to the expecting mother and to the child up to three years of age.

	The Cabinet ruling No 113 for year 2004 – regarding the health insurance act – article 6: The beneficiaries who are not insured:

a. Children up to three years old have the right to benefit from the basket of public health services whether insured or not. 

b. To treat children under three outside the Ministry run services, it is required for the family to have a valid insurance policy … 

c. All those who may suffer an injury during school activities and in vocational training centers are eligible for this service. 


As to the Ministry of Education, it adopts the principle of education for all, and it has a law for compulsory education starting from grade one. 

There are a few Government run Preschools; however this level of education remains under the private sector. 

b. Quality:

49% of the policy items reported from the Ministry of Education were under HIA principles concerned with quality, these are HIA 4, 6, 7, 8, 9, 12, 13 and 14 (Please refer to Table 8 ). However it is important to note that the connotations of quality implied in these items are not always congruent with the Notions of HIA (Please refer to table 6).

The policies emphasized in both the Ministry of Social Affairs and the Ministry of Education refer to childhood as preparation for life, and perceive preschool education as preparation for school.  This orientation is not compatible with the notion of transition to school. 

In the Ministry of Social affairs, we see that of the 25.5 % of the Items reported were concerned with Quality; the highest concentration in that respect came form HIA 11 (13%) which is referring to the role of parents, and in this case, the concern was with guardian and foster families. Here too there are clear specifications that would qualify the alternate family care, but the concern for quality is apparent. 

In conclusion, the review did not show evidence of clear ECCE policies that:

· Clearly account for the characteristics and needs developing of the child, 
· Define what constitutes the minimum standards of the provision, 

· Allocate the necessary resources, 

· Monitor the quality, 

· Ensure that the adults living and working with adults are aware of the needs of the developing child, and are held accountable for providing the child with quality care and education.  

However, a closer look at the policy documents allows us to read between the lines a consideration for ECCE in the three ministries. These elements could be seen as positive elements that constitute an entry point to introduce a national ECCE policy that integrates the resources and functions of the three ministries and all the other ministries as well as private and non-governmental organizations. 

II. 
Feedback from the stakeholders:

In both workshops, the Lead Researcher presented and overview of the ECCE Policy Review Framework, and expanded on the developmental approach to ECCD with a particular focus on the early years. This was followed by a summary of the results, and then the floor was opened for discussion. Most of the reported feedback came from the Gaza Workshop, which was well attended. 

· There was general agreement on the fact that the Policies from the three ministries did not cover the Early years (with the exception of  mother and child care – mainly prenatal care and first few months of the life of the infant) 

· The participants reported form their field experience that the regulations concerning the preschools were not adhered to by the majority of the private Kindergartens, the child to adult ratios were frequently violated, the specifications of the curriculum and preschool environment were also violated and the government supervision of this sector does not correspond to the volume of preschools. 

· The participants pointed out that the Preschool program was not responsive to the needs of the child and that it was beyond the child's ability level and interest. 

· The participants criticized the growing trend of teaching a second language in the preschool. They also voiced their concern about the parents pushing the preschool to be more academic. 

· The participants commented on the need for inter sectoral coordination while planning. 

· Some of the participants raised the question about the relevance of the policies to the Palestinian context, their concern was that the policy makers borrowed from other countries and thereby many of the stated policies are incompatible with the Palestinian reality. 

· One of the participants said that his experience in the field leads him to conclude that there are no ECCE Policies per say, but what we have is a set of rules and regulations that we implement.

· The participants indicate the absence of the local community in ECCE programs (resource and implementation.)

· Examples were given to demonstrate the discrepancy between the stated policies and the lived reality:

· The heavy school bag for first graders

· By grade three, the child's learning difficulties become obvious. 

III. Further feedback from the field:


The lead researcher conducted research using the HIA framework of principles 
with parents, local community, teachers, administrators ,younger children and 
older children.  Here are a few examples of "utterances" of the participants that support the results of the present review. 

· "There are not enough schools in the rural areas" - (Teacher)

· "The young pupils are facing difficulties in their studies because of the dense first grade curriculum" - (Local community)

· "The curriculum is for the smart kids it is not for us" -  (Young student)

· " Our schools lack equipment and teaching aids" - (Teacher)

· "Low salaries compromise the ability of the teachers to give" (Teachers)

· "The first grade student carries a book bag that bends his back" (Local community)

· "The teachers of grades one through six are the ones who work very hard". (Teachers)

· "It is unnatural for the first grader to have to 11 books (textbooks)" (Teachers)

Appendix 3
The Education Development strategic plan 2008-2012 (EDSP)
Based on the sector review, the national development context, and the education strategic framework the following goals were set for: pre – school.

Goal 1: To increase access of school-aged children and students of all education levels and improve the ability of the education system to retain them (Access)

Goal 2: To improve the quality of teaching and learning (Quality)

Goal 3: To develop the capacity for planning and management and to improve the financial and management systems used (Management)

The main focus of the first five-year plan 2001-2005 was access, and in the second EDSP 2008-2012 increased access will receive attention, the main focus in this period is the quality of teaching and learning.   Quality improvement will be realized through improving the qualifications and competencies of teachers as well as the support they will get through the improved educational resources (including textbooks and ICT), strengthened environment at school. Education will be enhanced through enhancing the educational supervision system. 

The sector review pointed out that part of the capacity for planning and management developed prior to 2001 has been eroded since. It needs to be developed again, as well as team work, to go hand in hand with the efforts of the PNA to reform national governance in the West Bank and Gaza. Good governance is a major goal for the PNA at present and for the coming years. MoEHE maintains the position that capacity development will be best approached through learning-by-doing. Technical assistance (TA) when acquired from abroad should be aimed at skill transfer. Decision-support systems as well as management systems utilized should be improved. Medium-term (whether five-year or three-year) plans, like EDSP, should be the basis of medium-term expenditure frameworks. Yearly budgeting should be based on yearly operational plans.

Under each of these three goals a number of main expected results (outcomes) have been envisaged and translated into a number of targets to be achieved during the Plan period. A number of action programmes have been identified for the realization of targets and, hence, the expected results. Each program was then further detailed into a number of activities. 

Goal 1 - To increase access of school-aged children and students of all education levels and improve the ability of the education system to retain them (Access).

RESULTS

Result 1: Enrollment rates of students, including those with special physical and psychological needs, will increase;

Related Targets

• Five governmental model kindergartens established, one for each year of the plan period;

• Percentages of first grade students enrolling in governmental, UNRWA and private schools will be maintained at 2005/2006 levels all during EDSP period: 60.5%, 27.1% and 12.4% respectively;

• Gross enrollment rate in first grade will increase from 98% to 100%;

• Gross enrollment rate in basic education cycle will increase from 95.6% to 100%;

• Gross enrollment rate in secondary education cycle will increase from 82.1% in 2005/2006 to 98.3%;

Result 2: Ability of the education system to retain students will increase

Related Targets

• Retention rate to 5th grade will increase from 99.5% in 2003/2004 to 100% at the end of the plan, and retention rate to 10th grade will also increase from 95.2% in 2005/2006 to 100% at the end of the plan;

• Transfer rate from basic education to secondary education (from 10th grade to 11th grade) will increase from 92.7% in 2004/2004 to 100%;

• Average student/class in governmental schools will drop from 33.7 in 2005/2006 to 33.5

• The average dropout rate for all types of schools (governmental, UNRWA and private) will not exceed (1%);

• The rate (class / New School) will be 24 in Gaza Strip, and 14 in the West Bank, that means 19 (classes / new school) in governmental schools;

• The (teacher / class) ratio will be increased from 1.652 in 2005/2006 to 1.702 at the end of the plan;

• The percentage of double shift classrooms will be decreased from 10.5% in 2005/2006 to 5.1%,.This percentage will be decreased in Gaza from 36.6% to 17% and from 1.7% to 0.9% in West Bank;

• The percentage of rented rooms will be decreased from 8.3% in 2005/2006 to 7.1%;

• Maintaining classrooms by 5% annually of the total classrooms in the West Bank, and 3% of the total classroom in Gaza Strip.

• 100 inappropriate rooms will be replaced each year;

• 2% of classroom furniture will be maintained annually;

• One regional warehouse for furniture will be built each year;

• One multi-purpose room will be built each year;

• Guide book for each teacher for each subject at grades (1-12) will be distributed;

• Textbook will be provided for each student at grades (1-12), it will be free at the grades (1-10) in governmental schools, and at all other schools regardless of supervising authority (private, governmental and UNRWA schools) and for all students in Jerusalem schools;

Result 3: Non-formal education and complementary education programs for graduates of non-formal education programs will be available;

Related Targets

• Increasing number of literacy and adult education centers by 2 centers in each district annually (44 centers annually);

• Increasing parallel education centers by 2 centers in each district annually (44 centers annually);

• vocational centers will be established to provide a complementary education for non-formal education graduates;

• Package of textbooks will be provided for each learner at literacy & adult education and parallel education centers;

Result 4: Palestinian education in Jerusalem will be further supported and reinforced, student national identity will be enhanced. All of the above targets apply to Result 4.

Goal 2 - To improve the quality of teaching and learning (Quality)

RESULTS

Result 1: Teachers at all levels will be better trained through the implementation of the National Teacher Education Strategy;

Related Targets

• All new teachers will be trained for 60 hours per year per trainee, and 52% of the all teaching staff in schools will be trained annually for 24.7 hours per year each;

• All supervisors will be trained annually for 20 hours of training per year each; 

• Teacher/supervisor will be reduced from 59.1 to 50 at the end of the plan;

• Literacy and adult education’s workers will be trained by 100 trainees per year;

• 12 supervisors of literacy and adult education centers will be trained per year;

• The teachers/ supervisor in kindergartens will be reduced from 165 in 2005/2006 to 100.

Result 2: The curriculum for grades 1-12 will be reviewed and the textbooks will be modified accordingly and provided to students;

Related Targets

• All curricula and teachers’ guides for general education;(1-12) will be reviewed and revised at the end of the plan, and the curricula of (Arabic, and math ) for literacy & adult education, as well as the vocational curricula of new literates will be developed at the end of the plan;

Result 3: The curriculum for non-formal education will be further developed; 
Related Targets

• All curricula and teachers’ guides for general education;(1-12) will be reviewed and revised at the end of the plan, and the curricula of (Arabic, and math ) for literacy & adult education, as well as the vocational curricula of new literates will be developed at the end of the plan;

Result 4: Educational facilities including infra-structure: buildings, furniture, equipment, educational materials, labs and libraries in institutions at all levels will be improved;

Related Targets

• Three new resource centers will be established at the end of plan;

• The percentage of schools benefiting from the resource rooms will increase from 2.9% to 4%;

• The percentage of students benefiting from the services of resource centers will increase from 14% in 2005/2006 to 18%;

• The number of schools that do not contain libraries, science or computer lab will be reduced to 312, 330 and 369 schools respectively at the end of the plan;

• Libraries, science labs, computer labs will be modernized and developed by 300, 160 and 45 schools per annum respectively, and 100 science labs will be provided with a computer and a color printer for each annually, and 150 libraries annually will be provided with electronic educational materials available in the local market, and 15 radio programmes will be annually produced for basic and secondary cycles

• The children/teacher ratio will not exceed 25;

• 500 teaching / learning tools will be produced annually for literacy and adult education centers;

• The number of children in kindergarten will not be increased to more than 25 children per kindergarten;

• The children/teacher ratio will not exceed 25;

Result 5: Special attention will be given to science and technology education at all levels of ducation. ICT will be utilized in learning;

Related Targets

• E-curricula for grades (1-12) will be developed at the end of the plan;
Result 6: Student services and activities will be improved at all levels of education;

Related Targets

• The number of schools participating in the “Comprehensive Development Approach: Child Friendly School” will be increased from 145 schools in 2005/2006 to 180 schools;

• Sport Halls and (2) Sports stadiums will be built at the end of the Plan;

• The percentage of students who benefit from school feeding programs will be increased by 15% annually;

• The percentage of students benefiting from the medical screening programs (first grade and seventh grade) and medical support apparatus will be respectively 100% and 3% annually;

• The student/ educational counsellors will be decreased from 700 to 500 at the end of plan;

• The percentage of schools that contain Action Programs for General Education counselor’s rooms will be increased from 60% to 70% at the end of plan; 

• 611 learners at literacy & adult education centers will be benefited annually from health workshops

• (30) Health & environmental brochures and posters will be produced annually for literacy & adult education centers;

Result 7: The results of students on national and international tests will be improved.

Related Targets

• The average of students’ scores in mathematics and Arabic language in fourth grade will be increased from 24.8 and 51.9 respectively in the year 2004/2005 to 40 of mathematics, and 60 of the Arabic language;

Goal 3 - To develop the capacity for planning and management and to improve the financial and management systems used (Management)

RESULTS

Result 1: The structure of MoEHE will be reviewed and modified in order to reflect recent and expected developments and to stop overlap in functions. Rules, regulations, mission statements and job descriptions will be modified accordingly;

Related Targets

• The percentage of job placement for teachers will be reduced from 3.05% in 2005/2006 to 2% at the end of the plan, and the percentage of administrative will be reduced from 4.39% in 2005/2006 to 2% at the end of the plan, and the percentage of professionals will be increased from 1.36% in 2005/2006 to 2% at the end of the plan;

• Education law will be published by the end of year 2010;

• Regulation and instruction document will be published at the end of plan;

• Publishing job procedure’s guide at the end of the plan;

• An electronic employment exam will be developed at the end of year 2009;

• Job description will be developed for all positions at ministry, districts and school levels at the end of the plan;

• Performance evaluation forms for all positions will be developed at the end of the plan;

Result 2: The move towards decentralization in management will continue giving more responsibilities to the district level 
Related Targets

• Self – management schools will be expanded by 2% of governmental schools yearly;

• Reference frame will be prepared for addressing the level of decentralized educational management at the end of the year 2010;

Result 3: Capacity development for EDSP implementation and review will be developed;

Related Targets

• 20% of monitoring staff will be trained annually on computerized system;

• Non formal education’s information system will be finished at the end of the year 2008;

Result 3: Yearly MoEHE budget will be prepared based on EDSP yearly 

No specific targets.

Result 4: Computerized databases and financial management systems at MoEHE will be developed, interfaced, and harmonized with those of other relevant Ministries (especially MoF);

Related Targets

• Integral information system for pre-school education will be established by the end of 2010;

• Electronic filing system will be established at the end of the plan;

• All schools will be connected with districts and ministry by the computerized financial system at the end of the plan;

• 180 schools will be connected annually with internet using ADSL;

• 30 schools will be connected annually with wireless internet in two districts;

• The work at general directorate of monitoring, and school’s human resources estimation system will be computerized at the end of the year 2009;

• The financial system in WB will be computerized, and information system for school health will be developed at the end of the year 2010;

• The Computerized system for planning and project will be completed at the end of the year 2010;

• NIET’s information system will be completed at the end of the year 2009; 
Result 5: Cooperation of MoEHE with its partners, especially UNRWA, non-governmental organizations and institutions and international development partners will be strengthened. A SWAP process will be formulated and followed.

Related Targets

• Meetings between governmental and non-governmental sectors will be conducted yearly to develop mechanisms for coordination;
Recent national policies and reforms
: 
In order to achieve the first goal of expanding and developing comprehensive education at the early childhood stage, especially for needy students, the following goals have been identified: 

- Enhance coordination between governmental and non-governmental bodies working in early childhood sector in order to prepare strategic national goals 

- Activate the Palestinian Child Law and draft legislations in different areas (health, education and civil rights) and make efforts to ensure the implementation thereof. 
- Foster and expand the role of MOEHE in overseeing the quality of education, training teachers, modernizing and standardizing curricula 

- Include the needs and concerns of the early childhood stage in governmental strategies and developmental programs including poverty alleviation schemes, development projects, and media and parents awareness programs 

- Activate the role of local community and children’s parents in formulating educational programs for children 

- Increase the gross enrollment rate in kindergartens from 29% in 2003/2004 to 100% by the end of the plan 

- Increase MOEHE share in providing enrollment opportunities for children in the pre-school stage 

- Unify the vision of different sectors of the concept of early childhood from a comprehensive perspective 

- Identify national reference indicators to monitor the situation of childhood in different sectors from a comprehensive perspective (health, culture, media and legislation) 

- Assess the content and procedural research to evaluate the situation and disseminate principles of comprehensive approach through different sectors working with the early childhood. 

The National Plan for early childhood endeavors to achieve the declared Dakar principles. The National Strategic Goals are: 

The Ministry of Social Affairs (MOSA)

The activities of the ministry of social affairs intersect with those of Higher Education, Health, Labor, and Youth ministries, and some public and private associations especially in terms of capacity-building programs for disabled people, the intensive women training program, the provision of appropriate conditions for child care and development, and the supervision of the capacity building programs for prisoners.

The Ministry of Social Affairs (MOSA) Early Childhood Department oversees nurseries (Children under 4 years of age join nurseries) registers and licenses them. It also sets forth the health, environmental and public safety measures prior to granting licenses 
.  The social affairs ministry defines Nurseries as being "every convenient place designed to take care of children who did not reach the age of four
 . 
The MOSA adopts a policy of integration of illegitimate children and those without known parents in guardian families in accordance with specific terms and standards. The goal is to enable these children to grow in a sound family environment that provides them with their basic needs. 

The Childhood Protection program aims to provide protection against all forms of harm, abuse and negligence of children, mainly for orphans and children with dysfunctional families. The Ministry has appointed specialized counsellors (Child protection counsellors) to follow up on these children providing one male and another female counsellor for every directorate.
The Ministry of Education and Higher Education—MOEHE 

After the Ministry of Education (currently the Ministry of Education and Higher Education—MOEHE) took over the responsibility for education in 1994, it started setting out norms and conditions to license kindergartens and imposed two levels of supervision on the activities thereof in an indirect manner.   The MOEHE is currently supervising the kindergartens indirectly, monitoring the staff, the quality of programs and premises. It is also issuing the relevant licenses according to precise specifications for example:  Regulations of the MOEHE specify that any director or administrator of a kindergarten should hold at least an Intermediate Diploma 
. 

The ministry of education is facing, in its endeavor to expand its role of developing kindergartens, a number of problems mainly: funding, lack of convenient policies, laws, protocols and lists. Despite all this, the ministry is trying to eliminate the obstacles that are hampering the expansion of its role in the field of kindergartens by relying on its own efforts in cooperation with other concerned parties.

The MoEHE encourages private sector and NGOs to increase their investment in pre-school education in order to increase access.

More governmental kindergartens will be established.
Regulating and developing the quality of this sub-sector of education at the national level started with the establishment of the MoEHE in 1994. At that time, as is still the case at present, pre-school education was provided by the private sector, by private non-profit schools and by charitable societies. The Ministry currently supervises this sector through setting specifications regarding kindergarten physical facilities and the criteria for their personnel and their programmes on the basis of which the MoEHE issues permits and licenses to

kindergartens to operate. The MoEHE has specified the age of children joining kindergartensbetween a minimum of three years and eight months and a maximum of five years andeight months. After this age, children join elementary education at first grade. Children who are below this age join nurseries. Although desirable and encouraged is attendance of preschool

education; however, it is not considered as a criterion or a pre-requisite for enrolment in the elementary cycle.
The Ministry of Interior. 

The Ministry of Interior is responsible for granting a certificate of good behaviours for teachers, personnel, kindergartens owners which are sent to them  with other documents to grant the required licences
. 

Appendix 4
HIA a conceptual framework
 and how it can be used to generate indicators that can be used to describe the overall educational context
1. The Fundamental Cluster:  

This cluster summarizes the concepts which underlie the framework. They summarize the fundamental notions about the child and childhood, from these notions all the remaining principles have been derived. The three fundamental principles are:
The first principle

“The child is a whole being, important in all dimensions that are interrelated and affect each other.”
The child is a person, made up of a wide range of different abilities, needs, characteristics and experiences; this means that when dealing with the child all aspects of the child’s make up are to be considered. From here follows the concept of integration, it means that the various fields looking at the different aspects of the child’s growth and development have to work together, each contributing its specialty in a coherent and concerted effort to serve the Whole Child; hence the designation of the approach.  
The Second Principle

 “Childhood is an important stage in life, and not just a ‘preparation’ for life”.

This principle disputes the conventional perception that views childhood as a phase in which the society (through its agents –the family, the school, the culture) prepares the child to become an “adult” member of the society. According to this point of view this is the role of “education“. It reiterates the first principle that recognizes the child as a person in his/her own right, naturally equipped to experience life as a process through which he/she assimilates the “world” in which they live; and elaborates on the concept of childhood as that stage of life where the child assimilates the world that surrounds him/her through the process of living. According to this principle children develop as they learn, and they learn through living; hence the right of the child to experience life in a manner consisting with his/her growing abilities. From this principle we derive the “child-centered” approaches to education.
The third principle

“A child’s development occurs in stages which can be predicted – at each one the child’s readiness to learn certain things is at its peak”
This principle reiterates the first two principles and adds on the developmental nature of the child. It recognizes the child as a whole person, fully equipped to process life, and adds on the notion of the gradually unfolding abilities of the child. This “gradual unfolding” happens in a pattern that is characteristic to the human species (therefore is predictable). The sequential unfolding of the child’s ability is a natural process that can be enhanced through nurture. From this principle we derive the notion of “Developmentally Appropriate Practices” or in short the DAP. 
Based on theories of Dewey, Vygotsky, Piaget, and Erikson, developmentally appropriately practices reflect an interactive, constructivist view of learning (Bredekamp, 1987; Bredekamp & Rosegrant, 1992). Key to this approach is the principle that the child constructs his or her own knowledge through interactions with the social and physical environment. Because the child is viewed as intrinsically motivated and self-directed, effective teaching capitalizes on the child's motivation to explore, experiment, and to make sense of his or her experience. … In this interactive approach to learning, the role of the teacher has been variously described as one who guides, observes, facilitates, poses problems, extends activities, and in Vygotsky's (1978) words, "creates a natural moment" in the child's environment. Rather than a dispenser of knowledge, the teacher acts as a "dispenser of occasions" (Phillips, 1993). A major theme in DAP is to make learning meaningful for the individual child, using practices which reflect both the age and individual needs of the child. A strong emphasis is placed on learning to think critically, work cooperatively, and solve problems.

The HIA conceptual framework consists of the principles which would ensure a DAP approach to education; the environment cluster of principles   qualify what would constitute an appropriate educational environment for the child. While the programme cluster interprets the first two clusters through a set of principles where, each principle accounts for a central aspect of the holistic nature of the child, and shows how this aspect can be taken into account in a given program.  
2. The environment cluster: 

It consists of three principles describing the elements of what would constitute a “nurturing and enriching environment” for the growing child. 
1. Interaction with other people (adults and children) motivates, reinforces and encourages children in their learning processes.

2. The child’s development is seen as an interaction between the child’s own capacities and his/her environment
 3. Developing the child’s cultural identity (mother tongue, accumulated cultural wisdom, collective memory, history etc.) is central to the   child’s healthy and integrated development.

3. The programmes cluster:

It consists of eight principles, each highlighting a certain aspect that would characterize 

1. The inner life of the child emerges and flourishes under favorable circumstances.

2. Individual differences between children should be valued and celebrated.

3. Intrinsic motivation is of central importance for the development of the different aspects of the child’s personality, and child centered programmes value this.

4. Encouraging the development of self-discipline in the child will help him/ her to achieve personal freedom with responsibility.

5. Children have an in-built resilience, and develop coping strategies and survival skills when living in especially difficult circumstances. They require appropriate support to maintain and strengthen these skills, and to overcome long-term traumatic effects.

6. A focus on what children can do (rather than what they cannot do) is the starting point in quality programs for children.

7. Integrated programs and provisions respect the holistic nature of the child.

8. Valuing the role of the parents, the extended family, and the community, in the care and development of children is essential in quality programmes for children.

The HIA conceptual framework of principles constitutes the basis for developing a child-centered culture within a society. Once the child is acknowledged as a full member of the society, the infrastructure of that society would have assimilated the notions presented in the HIA conceptual framework, to the point where they become inherent to that society’s culture and would permeate in all aspects of its life. 
On the other hand, a traditional society perceives the child as a “deficient adult”, it does not acknowledge the developmental nature of the child and starts from expecting that child is to behave in accordance with the norms of society, and it organizes itself to “mold” that child into the “model adult”.  
Those two notions of education constitute the two poles of the educational spectrum, and they tend to exist simultaneously in a society that is undergoing a transformation from the traditional point of view, to a developmental point of view, as is the case in Palestine. This is where the HIA conceptual framework becomes an instrument that would facilitate the gradual transformation of the Palestinian society.  
The table below demonstrates how the HIA conceptual framework can be used to generate indicators that can be used to describe the overall educational context from a Holistic-Integrated perspective. In the table three principles are presented (the first is from the fundamental cluster, and the other two are from the program cluster) alongside each principle a few examples of corresponding educational quality indicators are offered, and a sample of utterances from the data gathered in the second study. 
The ECCE Policy Review Framework 
To ensure a systematic approach to the review of the policy documents, a framework will be used consisting of the following components:
1. The HIA principles:

As indicated in the background section, the CRC has influenced the policy development of the three ministries. However, the CRC addresses the child from birth to 18; it does not break up this period into the developmental stages that unfold starting from gestation through to maturation. 
By integrating the basic principles underlying the Convention of the Rights of the Child (non-discrimination, best interest, participation, and right to development) and the developmental principles, a new set of principles was generated; these principles constitute the conceptual framework of the Holistic Integrated Approach to Early Childhood Care and Development HIA. Although the HIA conceptual framework was developed
 for early childhood, it is applicable across the different stages of a child’s life (i.e. from birth through 18 years).   
The first task of the Diagnostic Review is to survey the policy documents form the three ministries in order to identify those items that relate (directly or indirectly) to ECCE. For this task, a two-dimensional tool was developed to organize the relevant policy items according to the "Field of Implementation of ECCE policies" and the HIA principles.  
Reporting the frequency of occurrence of relevant policy items and their distribution over the matrix will provide a first glimpse of whether the three ministries attend to ECCE, and it will give a first indication of how comprehensive these policies are.  
2.  The Review Themes:

Five generic themes have been identified In the UNESCO-UNICEF guidelines (Annex One) for conducting Early Childhood Policy Review; these are:
Access, Quality, Resource, Governance, and Effectiveness 

A systematic review of the ECCE policies requires the predefinition of the criteria relevant to each theme in order to ensure that the policies: 
· Clearly account for the characteristics and needs of the developing  child, 

· Define what constitutes the minimum standards of the provision, 

· Allocate the necessary resources, 

· Monitor the quality, 

· Ensure that the adults living and working with adults ( you mean with children)are aware of the needs of the developing child, and are held accountable for providing the child with quality care and education.  

Tables 1 to 4 present the broad line criteria for reviewing ECCE policies in view of the Access, Quality and Resources themes from a HIA perspective. 
	Table 1: Reviewing ECCE Policies –  criteria for  Access

	Age(
Principles
	Prenatal
	Neonate
	Infant
	Toddler
	Preschoolers
	Grades 1-3

	
	
	birth

-

40 days
	40 days

–

18 months
	18 months

-

36 months
	3 year

-

5years
	6 years

–

8 years

	HIA 1
	· ECCE policies ensure the access of children to educational, cultural and recreational services (Development).

· ECCE policies ensure the access of children to health and social services (Care and Protection). 

	HIA 13
	· All state provision across the sectors should be available to "ALL children"  

	( 
Age disaggregated grouping comply with HIA principles 1, 2, 3, and 10.

Each stage of development has its specific characteristics that correspond to what the child can do and what the child needs in order to move on to the next stage. These characteristics and needs are innate, they are defined by the genetic information the child inherits. They are actualized through the interaction of the child's innate abilities (nature) and the experiences that the child encounters as he/she is growing up (nurture). 

( 
This is a reminder that ECCE policies should not exclude children with special needs, or marginalized children, or children living in difficult circumstances.


	Table 2: Reviewing ECCE Policies –  criteria for  QUALITY

	Age

Principles
	Prenatal
	Neonate
	Infant
	Toddler
	Preschoolers
	Grades 1-3

	
	
	birth

-

40 days
	40 days

–

18 months
	18 months

-

36 months
	3 year

-

5years
	6 years

–

8 years

	HIA 4
	ECCE policies concerned with Provision of ECCE services should be Child-Centered:

· Sector specific policies should consider the well-being of the child as a whole. (HIA1)

· Implies the right of the child to live the moment (childhood is not preparation for life it is life). (HIA 2)

· Policies should be elaborated as they apply to the developmental age of the child. (HIA 3, and 10)

· ECCE policies should regulate the pre-service, in-service, professional and Para professional development programs for the adults who work with the young child.

· ECCE policies should regulate the type of programme targeting the home and community of the young child.

	HIA 6
	ECCE policies concerned with developing Programmes for Children should consider the cultural identity of the child (national identity brings together the diversity within a country without denying the specificity of the child's  identity whether religious, or ethnic)

	HIA 7
	ECCE policies concerned with developing Programmes for Children should consider allowing for opportunities for the child to be creative and expressive.  

	HIA 8
	ECCE policies concerned with developing Programmes for Children should be especially concerned with the right of the child to LEARN and moderate the tendency of the adults to "teach" and "instruct" the child and encourage the adult's role as "facilitator's" of the Child's learning process. In the early years, Learning is INTRINSICALLY is linked to the child's ability to PLAY. 

	HIA 9
	ECCE policies concerned with developing Programmes for Children should consider the importance of nurturing the child's self confidence and focus on the development of the child's internal locus of control. 

	HIA 12
	ECCE policies concerned with developing Programmes for Children should consider the importance of having the flexibility needed to accommodate the varying ability levels of children and their differing needs.  

	HIA 13
	ECCE policies concerned with developing Programmes for Children should consider, when intervention is needed, to moderate the intervention of the adult or institution in accordance with the child's growing abilities, to trust the child's wisdom, and acknowledge the child's natural ability to cope. 

	HIA 14
	ECCE policies concerned with developing Programmes for Children should be responsive to the child's needs. Centrally prepared programmes that are norm based tend to stigmatize children who do not fit the "predictive patterns of the norm"; this can be very detrimental to the child especially in the early years.   


	Table 3: Reviewing ECCE Policies –  criteria for  Resources

	Age

Principles
	Prenatal
	Neonate
	Infant
	Toddler
	Preschoolers
	Grades 1-3

	
	
	birth

-

40 days
	40 days

–

18 months
	18 months

-

36 months
	3 year

-

5years
	6 years

–

8 years

	HIA  5
	· ECCE policies concerned with Provision of ECCE services should be Child-Centered where sector specific policies should identify the criteria for what would constitute a "rich stimulating and nurturing environment" for the young child and accordingly provide the necessary resources needed to ensure the quality of those programs at the human, physical and material levels.

· ECCE policies should set the criteria for ensuring the necessary resources for adequate human, physical and material resources for the pre-service, in-service, professional and paraprofessional development programmes for the adults who work with the young child.

· ECCE policies should set the criteria for ensuring the necessary resources for adequate human, physical and material resources for the programmes targeting the home and community of the young child. 

	HIA 11
	· ECCE policies concerned with Provision should be Child-Centered identify home based and community based initiatives that can resource and or complement the public and private sector provision. Ideally the center based provision would work in close cooperation with the home and community based alternatives initiatives. 

· All center based and community based initiatives, whether in the private or public sector, should ensure parental involvement in the planning, implementation and evaluation of ECCE provision.  

	HIA 12
	· ECCE policies concerned with Provision should be Child-Centered whether home based, community based or center based , they should provide the necessary resources to accommodate the needs of ALL children, especially the most vulnerable. 

	HIA 13
	· ECCE policies concerned with Provision of emergency services and special intervention programs should be Child-Centered, and give priority to existing resources within the home, community or institution and build on the available capacity of the human, physical and material resources available. 




	Table 4: 
Reviewing ECCE Policies –  criteria for  Governance and Effectiveness 

	Age

Principles
	Prenatal
	Neonate
	Infant
	Toddler
	Preschoolers
	Grades 1-3

	
	
	birth

-

40 days
	40 days

–

18 months
	18 months

-

36 months
	3 year

-

5years
	6 years

–

8 years

	HIA 10
	ECCE policies concerned with developing Programmes for Children should consider the importance of coordinating efforts between service provision across the sectors and between the different public and private agencies, and by establishing professional and national networks to ensure the continuity, complementarity of service and avoid duplication. 
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� Neurobiology and other brain research fields have been especially influential in recent decades, as they have highlighted the role of the early years in the formation of the human brain (Center for Early Education and Development, 2002; Mustard, 2002, 2005). Brain cell connectors (synapses) form rapidly in the first few years of life: the density of synapses peaks at age 3, after which comes a plateau and then a period of elimination, when the density decreases to adult levels.  Because of this pattern of synapse formation, the first three years of life are the most important  for brain development. Moreover, research has shown that:  the overall environment (physical and emotional) within which the child is raised has an impact on brain development; early exposure to toxic substances such as nicotine, alcohol and drugs can have devastating effects on the developing brain, particularly during pregnancy when the brain is being formed;  a negative experience or the absence of  appropriate stimulation is more likely to have serious and sustained effects on a young child than on older children.  For very specific aspects of brain development, certain ‘critical periods’ exist before age 3, during which adequate stimulation must be received or development is impaired, in some cases permanently. For instance, the absence of a reasonable amount of light in the first weeks after birth alters the development of the visual system (e.g. development of binocularity is not possible).  Similarly, a child who never hears language, or receives extremely poor care (as in some orphanages), will likely suffer developmental deficits. Such effects have led some to envisage the first years of life as an extended critical period, a window of opportunity for development, closed by age 3. 


� Campbell F.A., Ramey C.T., Pungello E.P., Sparling J.& Miller Johnson,S. (2002) Earlychildhood education:Young Adult Outcomes from Abecedarian Project; Applied Developmental science,6,42-57.


� Judith Evan;(1996) Quality in programming: Everyone's concern; Coordinator's Notebook No.18, 


� UNESCO: (2007) EFA Global Monitoring Report Strong foundation: Early Childhood Care and Education


�ECCE is the term used by UNESCO and is consistent with the EFA declaration and it focuses on learning. My preferred term is ECCD, Early Childhood care and Development, were development implies education but emphasis on the Holistic development of the child.  but since many other resources including International official publications use the ECCE concept, I will be using both terms.  I will use ECCE especially when I coquet from other references.  I will be using the Term ECCE were Education is used in its broader sense, so that it would imply the notion of development


� More in why to invest in ECCD in UNESCO (2007): EFA Global Monitoring Report 2--7 Strong foundation: Early Childhood Care and Education .


� Judith Evan; (1996) Quality in programming: Everyone's concern; Coordinator's Notebook No.18, also in Arabic   www.Mawared.org/arabic/files/ecdcounts.pdf


� Sally Grantham-McGreger, Yin Bun Chang, Santiago Cueto, Paul Glewwe, Linda Richter, Barbara Strupp, and the International Development Steering Group:  Child Development in Developing countries; Developmental Potential in the first 5 years for children in Developing countries: Consultative Group website. http://www.ecdgroup.com/aboutus.asp


� 25% of the Palestinian citizens of Israel consider to be refugees in their homeland  although they are not recognized as such and 37% of the Palestinian in West Bank and in Gaza are recognized refugees


� Nakba – is the Arabic word for disaster and this the word that the Palestinian use to mark their uprooting from their homeland and the demolishing of more than 400 villages by the Zionist forces and the creation of Israel on their ruinnes.


� Neksehe is the Arabic word for setback and this is the word used by Palestinian to mark the occupation of westbank and Gaza.


� Early childhood period officially covers the period from birth to age 8.


� Comparative regional analysis of ECCD in 4 Arab countries (Lebenon. Jordan.Syria and Sudan); Arab Resource collective 2006  





� UNESCO: EFA Global Monitoring Report (2007) Strong foundation: Early Childhood Care and Education


� I use both naming because, although the Palestinian National Authority assumed the responsibility to some of the areas in 1994,  but until today many areas are still under the control of the Israeli army. 


� These are normally refugees in their homeland but not in their villages most of these villages were destroyed in 1948.  


� The information in the table is taken from Education for all (EFA) global monitoring Report 2007: "strong foundation; Early childhood care and education" Published in 2006 by the United Nations Educational, Scientific and Cultural Organization, 7, Place de Fontenoy, 75352 Paris 07 SP, France.


� I chose to present the Data in comparison to Israel since Israel is the occupying  force and to give a better understanding  of the reality of the Palestinians under occupation in the OPT or as it called officially  Palestine autonomist territories PAT and since the data about Israel is also important to understand the situation of the Palestinian citizens of Israel. 


� The Gaza Strip is 50 kilometres long, 5 -12 kilometres wide and, in total, comprises 362 square kilometres. There are 4 towns, 8 refugee camps, fourteen villages and in total a population of more than 1 million there. The population is predominantly young; 47% are under 15 years of age and 5.2% are 60 years and over. In 1998, there were 798,444 registered refugees of whom 54.8% were living in camps�. � HYPERLINK "http://www.unrwa.org/" \t "_blank" �UNRWA� provides education, health and relief services to refugees living in and outside camps. The � HYPERLINK "http://www.pna.gov.ps/" \t "_blank" �Palestinian Authority� provides services to residents (non-refugees)


� Comparative regional analysis of ECCD in 4 Arab countries (Lebenon. Jordan.Syria and Sudan); Arab Resource collective 2006  


� Population Division of the Department of Economic and Social Affairs of the United Nations Secretariat, World Population Prospects: The 2008 Revision, http://esa.un.org/unpp, Saturday, December 05, 2009; 5:46:36 AM.


� Ibid


� These comment were in the original reference:.Total population (2007): Estimated to be consistent with the 1995 census and with estimates of the subsequent trends in fertility, mortality and international migration. Population figures exclude the Arab population residing in East Jerusalem and include the Israeli citizens residing in the Occupied Palestinian Territory. Official population estimates for the years 2004, 2005 and 2007 from the Israeli Central Bureau of Statistics were also considered.





�These comment were in the original reference. In Israel Based on official estimates through 2006 and births registered through 2006 classified by age of mother.  In the occupied Palestinian Territory Based on official estimates of total fertility for 1999, 2003 and 2007 produced by the Palestinian Central Bureau of Statistics. The 2007 estimate is based on the results of 2006 Demographic and Health Survey and the 1997 estimate is derived by applying the P/F ratio method using births in the year preceding the 1997 census and average parity as measured by the census.


� These comment were in the original reference. In Israel Based on births and infant deaths registered through 2003; in the occupied Palestinian Territory Based on data on children ever born and surviving classified by age of mother from the 1995 Demographic Survey and from the 2000 Health Survey in the Palestinian Territory. Estimates from UNICEF were also taken into account.


� These comment were in the original reference. In Israel Based on official estimates of life expectancy available through 2007 and a life table derived from age specific mortality rates for the 2000-2006 period.  In the occupied Palestinian Territory Based on official estimates for 1997-1999 and 2007 produced by the Palestinian Central Bureau of Statistics.


��


� Population Division of the Department of Economic and Social Affairs of the United Nations Secretariat, World Population Prospects: The 2008 Revision, http://esa.un.org/unpp, Saturday, December 05, 2009; 5:46:36 AM.


� Ibid


�Population Division of the Department of Economic and Social Affairs of the United Nations Secretariat, World Population Prospects: The 2008 Revision, http://esa.un.org/unpp, Saturday, December 05, 2009; 5:46:36 AM  


� The information in the table is taken from Education for all (EFA) global monitoring Report 2007: "strong foundation; Early childhood care and education" Published in 2006 by the United Nations Educational, Scientific and Cultural Organization, 7, Place de Fontenoy, 75352 Paris 07 SP, France.


� I chose to present the Data in comparison to Israel since Israel is the occupying  force and to give a better understanding of the reality of the Palestinians under occupation in the OPT or as it called officially  Palestine autonomist territories PAT 


�  Hassan Jabareen, “Comments on the Unreasonableness of the Attorney General's ‘Reasonable Discrimination Policy’,” Adalah's Newsletter, Volume 1, May 2004, available at: � HYPERLINK "http://www.adalah.org/" �www.adalah.org�.  


� Nabila espanioly; The state of the Early Childhood in the Palestinian community in Israel"  Musharakh papers Altufula and Musharakh 2007. 


� The scale have 10 levels I is the lowest and 10 is the highest.


� In some arab villages the procent of children is very high; for example in Tal_Alsabea 60.6% of the population are children and in Rahat 59.9% in kusifa 59.6%... This information is taken from the children in Israel 2009: http://www.children.org.il/news_article.asp?id=134.


� The children in Israel 2009: http://www.children.org.il/news_article.asp?id=134


� Unrecognized villages by the state of Israel, some of which were created before the state and reach back to 400 and 200 years old villages but the state did not recognized them as villages and that why  until know some of them have no electricity, water, and are cut from all infrastructures which are normally provided by the state (Roads, schools, health clinics etc..)


� Many nomadic communities settles in Palestine and built their own villages.  This process began 200-400 years before the establishment of Israel..


� The military Rule in Gaza strip, the West Bank and Jerusalem which was called later: the Israeli Civil Administration in Gaza and the West Bank, while Jerusalem was annexed to Israel moving the responsibility on governmental schools to the Israeli Ministry of education.


� It is worth mentioning here that  during this period the PLO (Palestinian liberation organization) was also active in the field of education. In spite of the Israeli ban on its activities in Palestine, the Organization undertook two main activities. The first one lied in providing funds to private schools directly and through the Palestinian-Jordanian joint committee for the support of the resistance of the occupied territory indirectly. It was active in granting scholarships to many higher education students outside Palestine. The organization also took in charge the management of a part of the Higher Education in Palestine by opening Jerusalem’s University. The second activity lied in disclosing the practices of the occupation authority in the media, and mobilizing international efforts to support education in Palestine, see more in:  Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html


� More in Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html, see also  Nabila espanioly unpublished report of welfare association support to Palestinian early  childhood. 2009.


� The Palestinian National Authority runs and finances the majority of basic and secondary schools in the West Bank and the Gaza Strip. In Jerusalem, government schools are run by the Islamic Endowment (Waqf) Department, under the supervision of the Palestinian Ministry of Education and Higher Education the rest of schools and kindergartens are run under the Israeli government system or nongovernmental organizations and The United Nations Relief and Works Agency (UNRWA)


� Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE � HYPERLINK "http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html" ��http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html�; see also Nabila espanioly unpublished report 25 of welfare association support to Palestinian early  childhood. 2009.  and Halabi, Oussama (1994,) Jerusalem – the consequences of "annexing Jerusalem to Israel" on the rights and situation of the Arab citizens; 2nd edition, Jerusalem, the Palestinian Academic Association for international Affairs, p 57.


� The Agency was established by a UN decision on December 8, 1949. The Agency took in charge the relief and work of Palestine refugees. The assignment included the education of the refugee children registered in their place of residence. The educational services of the Agency developed gradually.


� 	"The National Plan of Action for Palestinian Children", Palestinian Children- Issues and Statistics Executive Summary (No.5) 11/28/2005.


� Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE � HYPERLINK "http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html" ��http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html� 


� 	Secretariat for the National Plan of Action for Palestinian Children October 2000 "Dollars and Sense for a better childhood: A Palestinian Child-Focused Budget Study"  


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� During the intifada, the West Bank and Gaza suffered from Israeli military incursions and closures of borders, heavy restrictions on movement and travel and other obstacles on normal life imposed by Israel.  Furthermore, the Separation Wall constructed by Israel in the West Bank has led to the isolation of communities and, in a number of cases, their separation from the closest schools for their children. Internal travel within the West Bank became extremely difficult due to Israeli military checkpoints, and between the West Bank and the Gaza Strip it became almost impossible.


� www.meohe.gov.ps


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� National Plan of Action for Palestinian Children (NPAPC) 2004-2010


� Palestinian Central Bureau of Statistics, Demographic and Health Survey 2004: Main Findings (2005).


� http://www.unicef.org/


� http://www.savethechildren.org/


�� HYPERLINK "http://siteresources.worldbank.org/INTWESTBANKGAZA/News%20and%20Events/22290633/WBGUpdateApril09ENG.pdf" ��http://siteresources.worldbank.org/INTWESTBANKGAZA/News%20and%20Events/22290633/WBGUpdateApril09ENG.pdf�; http://www.ssig.gov.my/ssig/kcent/material/The%20Gaza%20Early%20Recovery%20and%20Reconstruction%20Plan.pdf 


� for more details see � HYPERLINK "http://www.unicef.org/infobycountry/files/OPT_HAU_14_Jan_2009.pdf" �OPT Humanitarian Action Update, 14 January 2009 [pdf]�: � HYPERLINK "http://www.unicef.org/infobycountry/files/oPt_HAU_23_Dec_2008.pdf" �OPT  Humanitarian Action Update, 23 December 2008 [pdf]�; � HYPERLINK "http://www.unicef.org/infobycountry/files/oPtHAU23Oct2008.pdf" �OPT Humanitarian Action Update October 2008 [pdf]� 


�� HYPERLINK "http://siteresources.worldbank.org/INTWESTBANKGAZA/News%20and%20Events/22290633/WBGUpdateApril09ENG.pdf" ��http://siteresources.worldbank.org/INTWESTBANKGAZA/News%20and%20Events/22290633/WBGUpdateApril09ENG.pdf�; http://www.ssig.gov.my/ssig/kcent/material/The%20Gaza%20Early%20Recovery%20and%20Reconstruction%20Plan.pdf 


� CBS, Children in Kindergartens and Day Care Centers - 2001/02, Press Release 4 August 2004 (Hebrew).


� Human Rights Watch (2001), Second Class: Discrimination against Palestinian Children in Israel's Schools, , p.49.


� Central Bureau of Statistics (CBS), New Survey – Investment in Education 2000/1, Press Release 3 August 2004 (Hebrew).  According to the Mossawa Center – The Advocacy Center for Arab Citizens of Israel, only 3.1% of the MOE's budget was allocated for Palestinian citizens of Israel in 2001. From State Budget for Fiscal Year 2001, Government of Israel 2000, cited in Mossawa Report, Shira Kamm (et al.) (2003) The Arab Citizens of Israel: Status and Implications for the Middle East Conflict, Mossawa Center 2003, pp.13-14.


� A study commissioned by the Follow-Up Committee on Arab Education in Israel found that, for example, of the 6,300 classrooms surveyed, as many as 6.5% were completely unsuitable for productive learning and instruction. In addition, the physical facilities themselves are also laden with health risks, such as asbestos and other hazardous substances.


� From primary to secondary school levels, average class sizes are larger in Palestinian schools than in Jewish schools, with an average class size of 27 pupils per class in Jewish schools compared with 30 pupils in Palestinian schools. Source: CBS, Statistical Abstract of Israel 2004, Table 8.11.


� H.C. 5108/04, Ismail Mohammed Abu-Guda, et. al, v. Limor Livnat, Minister of Education, et. al. submitted by Adalah: The Legal Center for Arab Minority Rights in Israel.


� http://www.papp.undp.org/en/newsroom/publications/pdf/other/Poverty.pdf


� Palestinian Central Bureau of Statistics: Poverty in Palestinian territories. Main results report, 2006.  Palestinian monitor fact sheet- update: 18 Dec, 2008; Palestinian Economic Council for Development and Construction-PECDAR- Economic policy department,2008- Poverty in Palestinian territories


�  Irwin, L.G, Siddiqi, A. and  Hertzman, C.(2007) ECD: A Powerful Equalizer. WHO: Geneva


� The children in Israel (2009): http://www.children.org.il/news_article.asp?id=134


� Ali Hyder: The Equality Index between Jewish and Arabs in Israel 2008; Sikkuy  August 2009.


� The information in the table is taken from Education for all (EFA) global monitoring Report 2007: "strong foundation; Early childhood care and education" Published in 2006 by the United Nations Educational, Scientific and Cultural Organization, 7, Place de Fontenoy, 75352 Paris 07 SP, France.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 BE/2006/EFA/GMR/CP/65


� Arnera report on Education Cluster Workshop Gaza, July 16, 2009


� http://www.unicef.org/


� http://www.unicef.org/


� Not all information on PCI are available mostly they are presented in the data about Israel or as Muslims, Christian, Druze and without citizenship.


� The children in Israel 2009: http://www.children.org.il/news_article.asp?id=134


� Hania Kamel, Ph.D; (2008) Early Childhood Issues: Opportunities and Challenges in the Middle East and North Africa Region; Open Society Foundation; May 2008


� More on this in Nabila Espanioly; "Herstory"- CEDAW report 1997 and , 2006.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Ibid


� Ministry of social affairs – General directorate for family and childhood, social awareness campaign "A call for both parents towards a better family" 1998/1999.


� Nabila Espanioly (2007) The Status, Challenges & Effects of ECCD on Palestinian Arab Children citizens of Israel. Powerpoint presentation. Al-Tufula Center : Early Childhood Education & Multipurpose women center. October 2007 .


� Nabila Espanioly (2007) The Status, Challenges & Effects of ECCD on Palestinian Arab Children citizens of Israel. Powerpoint presentation. Al-Tufula Center : Early Childhood Education & Multipurpose women center. October 2007 .


� Ibid


� Ali Hyder: The Equality Index between Jewish and Arabs in Israel 2008; Sikkuy  August 2009


� The children in Israel 2009: http://www.children.org.il/news_article.asp?id=134 


� UNESCO: EFA Global Monitoring Report (2007) Strong foundation: Early Childhood Care and Education


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


.


� the information in the table was but together by the author of this paper based on the information from: Central Palestinian statistics department, annual report 1999 – Palestine children – facts and statistics- Child statistics series (no:2). Ramallah-Palestine. And . � HYPERLINK "http://www.mohe.gov.ps/stats/stats-2008/kinder2008.html" ��http://www.mohe.gov.ps/stats/stats-2008/kinder2008.html� 


� This refers to all staff in KGS including teachers.


� The official entrance age for the first grad is 5 years and 8 months.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� calculated according to data available in  http://www.mohe.gov.ps/stats/stats-2008/kinder2008.html


�This information is taken from the coalition for the implementation of the compolsary and free education law in East Jerusalem November 2007 (Hebrew)


� Population Division of the Department of Economic and Social Affairs of the United Nations Secretariat, World Population Prospects: The 2008 Revision, http://esa.un.org/unpp, Saturday, December 05, 2009; 5:46:36 AM.


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� Ibid 


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� The term used in the original paper without brackets, I felt there was need to add the brackets to express my opposition to the term. I prefer use extra marital children.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� "Torches", a periodic magazine issued by the ministry of social affairs issue no:2 April 1999. Refer to file pages 51-58. 


� The children in Israel 2009: http://www.children.org.il/news_article.asp?id=134. 


� Ali Hyder: The Equality Index between Jewish and Arabs in Israel 2008; Sikkuy  August 2009.


� Espanioly Hala Phd (2004): General survey on ECCD among PCI; Altufula center and the follow up committee on Arab education 2004.


�  The children in Israel 2009: http://www.children.org.il/news_article.asp?id=134 





� Report of Committee to Examine Gender Stereotypes in School Textbooks in the Educational System in Israel, March 2002, pp.27-28. (Heberw).


� Cookroft Ane (1998) survey of services in the West Bank and Gaza: Health and basic education services- final report, CIET international, central statistics department, Institute of information and health and development policies).


� Unpublished study: Nabila Espanioly; Impact of the Welfare association among Palestinian ECCD. 2008


� The definition used by the MoHEE for Pre-school education: (kindergartens) lasts for two years. It meets the needs of children in the 4-5 age group. Local, national and international institutions and organizations provide these. 


� The definition used by the MoHEE for Private: These institutions are run and financed by several foundations, charitable societies, religious denominations, individuals and companies. They can be for profit or non-profit.  In reality most of these so called private are non governmental or charitable organizations since the NGOs and the religious organisations are normally more sensible to the society’s need for nurseries and kindergartens.  


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Employees of kindergartens include administrative staff, teachers, clerks and a cleaning lady. Tasks of the administrative staff vary according to the size of kindergartens, in smaller kindergartens, the administrative staff also fulfills teaching functions and it is very common that the director of the kindergartens works as a teacher as well. Usually women work in this sector and men’s jobs are limited to the technical and maintenance aspects in addition to bus drivers to transport kids, accounting for an employment percentage in this sector of 9.2% of total workers.


� the information in the table was put together by the author of this paper based on the information from: Central Palestinian statistics department, annual report 1999 – Palestine children – facts and statistics- Child statistics series (no:2). Ramallah-Palestine. And . � HYPERLINK "http://www.mohe.gov.ps/stats/stats-2008/kinder2008.html" ��http://www.mohe.gov.ps/stats/stats-2008/kinder2008.html� 


� Total Number of staff was 4891 according to: Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65.  The Total Number here relate only to KGs' Teacher.


� The total Number refers to KGs' Teacher and not total staff.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� UNESCO (2008) EFA Mid-Term Review for the Arab States: Sharpening our Tools. Draft. Beirut: UNESCO Regional Bureau for Arab States. 


� The consultative team of community service and Continuing education Deanshipof the Islamic University of Gaza: An Evaluation of quality of preschool Education in the Gaza Strip- Final report presented to American Near East Refugee Aid August 2005


� Ibid


� Teacher Education Strategy in Palestine, May,2008, MoEHE


� Comparative regional analysis of ECCD in 4 Arab countries (Lebenon. Jordan.Syria and Sudan); Arab Resource collective 2006  





� Nabila Espanioly (2007) The Status, Challenges & Effects of ECCD on Palestinian Arab Children citizens of Israel. Powerpoint presentation. Al-Tufula Center : Early Childhood Education & Multipurpose women center. October 2007 .


�Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE � HYPERLINK "http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html" ��http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html�.


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� Dr. Jacqueline Sfeir: Diagnostic Policy Review Report: Early Childhood Care an Education in the Palestinian Occupied Territories MaDad for Supporting and developing Childhood Program November 2000


� The HIA as a conceptual framework consisting of 14 principles, which have been identified, discussed and adapted through a collective process involving organizations and individuals working in Early Childhood care and Development in the Arab region during the late 1990s. More about this could be found in Sfeir, Jacqueline and Gikes Julia the introduction and Appendix 1of the unpublished English version of  the manual entitled “Adults and Children learning- A holistic Integrated Approach to Early childhood Care and Development 


� The consultative team of community service and Continuing education Deanshipof the Islamic University of Gaza: An Evaluation of quality of preschool Education in the Gaza Strip- Final report presented to American Near East Refugee Aid August 2005.





� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� Ibid


� UNICIF web


� Ministry of Education and Higher Education Palestine: Education Development Strategic Plan (EDSP) 2008-2012:





� report on Education Cluster Workshop Gaza, July 16, 2009 Ministry of Education and Higher Education Pre-school/Early Childhood Education


� Khalil Mahshi; Palestinian Authority:  The EFA 2000 assessment: country Report– MoE � HYPERLINK "http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html" ��http://www.unesco.org/education/wef/countryreports/palestine/rapport_1.html�


� 70 liberaries are currently available in WBaG more information in Tamer institution website.


� Dr. EspaniolyHala; unpubliched Phd research.


� see Web  site  www.ecrc-jer.org


�  see www.canaan.org.ps


� Islamic of University of Gaza consultative  team, (2005).  FINAL REPORT.  An Evaluation of the Quality of Preschool Education in the Gaza Strip   Part of the Project for Improvement of the Quality of The Gaza Strip Preschool Education in the Gaza Strip


� Dr.  Sanaa Abou-Dagga;Final  Evaluation Report for the Gaza Preschool Teacher Training project.  ANERA -July 2006


� See � HYPERLINK "http://www.bethlehem.edu" ��www.bethlehem.edu�  


� � HYPERLINK "http://www.najah.edu" ��www.najah.edu�  


� www.anera.org/newsResources/EarlyChildhoodEdFrameworkWestBank.php


� This is the  chart summarising the key institutions offering courses (pre-service and where possible in-service) with information on courses offered, language of instruction, duration, cost and number of people graduating each year


� Espanioly Hala  unpubliched PHD (2004)


� see www. mosharakah.com


� This is the  chart summarising the key institutions offering courses (pre-service and where possible in-service) with information on courses offered, language of instruction, duration, cost and number of people graduating each year


� the full plan could be reviewed in appendix. Taken from : Ministry of Education and Higher Education Palestine; Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� Dr. Jacqueline Sfeir: "Diagnostic Policy Review Report" Early Childhood Care and Education in the Palestinian occupied Territories. Madad for Childhood programs CO.Ltd. November 2007


� see appendix 1


� Dr. Jacqueline Sfeir: "Diagnostic Policy Review Report" Early Childhood Care and Education in the Palestinian occupied Territories. Madad for Childhood programs CO.Ltd. November 2007





� Ministry of Education and Higher Education; Palestine Education Development Strategic Plan 2008-2012 Towards Quality Education for Development -July 2008


� Ibid


� Ibid


� Chaired by Nabila Espanioly from 1992- 2000 


� in 1984 it was supposed to be implemted fully by 1992 but was was delayed to 2000, then to 2008 and so on….(Nabila)


� CBS, Children in Kindergartens and Day Care Centers - 2001/02, Press Release 4 August 2004 (Hebrew).


� H.C. 5108/04, Ismail Mohammed Abu-Guda, et. al, v. Limor Livnat, Minister of Education, et. al. submitted by Adalah: The Legal Center for Arab Minority Rights in Israel.


� Ali Haider: The Equality Index of Jewish and Arab Citizens in Israel 2008; Sikkuy 2009. see also www. Sikuy.org


� ISSA Pedagogical Standars; International Step By Step Association 2005.


� The strategic planning process is an ongoing process that monitors change over time and plans actions to direct the change towards an agreed upon vision. 





� UNICEF HUMANITARIAN ACTION REPORT 2008





� Ibid





� Ibid


� The analyses was taken from: 


Dr. Jacqueline Sfeir: Diagnostic Policy Review Report: Early Childhood Care an Education in the Palestinian Occupied Territories MaDad for Supporting and developing Childhood Program November 2007


� summarized from the The Education Development strategic plan 2008-2012 (EDSP)


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� "Torches", a periodic magazine issued by the ministry of social affairs issue no:2 April 1999. Refer to file pages 51-58.


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Country profile prepared for the Education for All Global Monitoring Report 2007; Strong Foundations: Early Childhood Care and Education-Palestinian Authority - Early Childhood Care and Education (ECCE) programmes  Compiled by: UNESCO International Bureau of Education (IBE) Geneva, (Switzerland) 2006 IBE/2006/EFA/GMR/CP/65


� Sfeir, Jacqueline – Developing Basic Education in Palestine: A Holistic Integrated Perspective Italian-cooperation and MaDad for Early Childhood programs 2006.





� 	Please refer to Annex One





� 	Rebecca Novick, “Developmentally Appropriate and Culturally Responsive Education: Theory in Practice” Child and Family Program, Northwest Regional Educational Laboratory, Portland, Oregon. April 11, 1996 (http://www.nwrel.org/cfc/publications/DAP2.html#Literacy)
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